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This package ^of materials has been prepared for teachers of Language 
Arts And English for their usfe in British Columbia classrooms. The 
materials include a11 of the test e'xerci^es, marking scales, and 
results from the 1978 assessment. Classroom-usable examples of 
student writing for each exercise, a-s well as further suggestions 
for teaching aad evaluation each-of the wri'ting skills, are also 
included. PLEASF READ THE INTRODUCTION BEFORE USING THE MATERIALS 
WITfi YOUR" STUDENTS. 

We hope you find the looseleaf fonpat useful --you are encourJ 
duplicate the exercises, scales,^ and exemplars for use with 
.students. We suggest that the m'aterials be kept either in a 
binder or in* file folders, organized ^tcording to individual 
skills. Th'e latter suggestion would also allow for storage 
clas^ sets of materials, ready for immediate use. 

Me would appreciate your comments on the content and arrangemeht 
of the package so that we pan continu*e to improve future packages 
of materials. ' ' * 
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GENERAL' INTRODUCTION 

This resource package has been prepared as a means for distributing not only 
the resglts of the 1978 Assessment of Wri tten-&xpression but afso to provide 
'educators with clear, well-organized, cldssh)om-ready materials which will / 
assist them in teaching and evaluating th^ skilll^of Written Expression. It 
contains all of the test exercises from the provincial assessments, together 
with marking scales, provincial results, and further s^uggestions for' teaching 
and evaluating-each writing skill. It is hoped^that the package will enable 
teachers to clarify the goals, of their composition programs and to communicate 
these. cVearly to students and parents. In addition, it is believed that the f 
method of "scaling" conltiosi tions presented here is a simpfer, more accurate 
means of measuring and evaluating student writing than many of the more 
impressionistic methods traditionally utilized by teachers. r 

These packages grew, out of the 1978 British Columbia Assessment ^)/ Written 
Expression. That assessment proceeded from a skills analysis of all of the 
various forms of writing likely to be required of a competent Grade 12 
graduate in his/her adult roles as a citizen, worker, learner, and creative 
.individual. The 'test exercises' were designed to elicit specific clearly 
defined skills wjiich had been so identified and were given to sample 
classes throughout the province at the Grade 4, 8, and 12 levels. 

Three types of exercises were de^veloped for the provincial assessment. These 
are Directed Writing materials, a .Global Essay,' amd some Editing and Proof- 
reading exercises. . ^ ' 

Directed Writing - these exercises were designed to cue 
students to respond to a situation using a particular 
skill (e.g. students were asked to write a letter 
a ^ appropriate to a given 'situation and their responses 

were graded for 'the presence oKthe correct conven- 
tions of the formal social letter). 

Global Essay - students^ were asked to. write a relatively 
lengthy composition, choosing either a narrative or 
expository format. 

Editing/Proofreading - students were asked to correct errors 
or to provide missing mechanical elements from a piece 

' Q 



of writing '(e.g; puncjtuation, capitalization, 
. abbreviations,' usage). 

The materials presented .here have been designed to gssist teachers of Lari*^ 

^guage Arts and English at all grade levels. However, since the Grade 12 . 

exercises would be of little instructional value to elementary teachers 

and the -Grade 4 materials would be"6f little use to secondary teachers- (and 
. ». . ■ ■ 
in the interests of keeping the size of the package tq„ a realistic level), 

the materials have been split into two packages. One pa(^^age, incorporating 

the grades 4 and 8 materials, .has been designed for te,achers of grades one 

to eight; the other package utilizes mate-rials from the grade 8, and 12 tests 

• and is designed for use by secondary teachers. • ' ' ' 

The assessment was conducted at the grades 4, 8, and 12 levels. However, 
since many teachers have reported" that the exercises and scales could 
easi-ly be used at, or adapted for,, other grade levels, the exercises, have 
been KEYED throughout the two packages. All exercises scales , and sample - 
papers for the grade 4 level, were keyed as "EXERCISE 1". At the Grade 8 Ifevel 
th€y were keyed "EXERCISE 2", while the Grade 12 materials were keyed 
"EXERCISE 3". 

« 

Please note that only a few of the hundreds of identifiable writing skills ^ 
are represented here. This package does not represent a total^writing 
curriculum, but it is a beginning. . 

- 

Note also that the writing skills in this package have nyt been prioritized 
in any -way . All of th,em considered to be impprtant, but there is no. 
suggestiorvthat they are of equat weight. The package has been orgaaized so 
that tfie directed writing skills are presented first, followed, by the 
narrative and exposi tory exercises. 

All teachers who use these exercises and scales are strongly encouraged to 

read both the Summary Report and the General Report of the 1978 Assessment^ 
'of Written Expressi'on, The Summary Report is mailable in each school in 

British Coluntia and copies of the Gene^aiyReport are located in each School 
'District office. Additional copies may be obtained by writing to the 

Learning Assessment Brarvch in Victoria. 



Teachers should find the rpaterials in this package' particularly timely and 
useful since they utilize the"^ re-emerging assumptions that the» Eng1 ish/Language 
Arts program should be based on the competencies actually required in adult 
life and that these skills canbe specifically taught, learned, and measured. 



The Test Exe rcises 

The. exercises were original ly developed for the 1978 /^sessment of Written 
Expression. Most of tl)em were written so as to relate to a theme which had 
bfeen selected for each grade l^vel^ * ^ ^ , ^ " 



At thgr Grade ^ level the ^ 
theme was generally ''Marty Mouse 
*as Camp Mascot'\. and eacn exertlse/ 
was introduced byi some character- 
ization of Marty Mouse..** 




At rhe Grade 8 level the 
theme related to an advertisement 

for'a Junior Reporter and activities 

/ 

related to that position. 



REAlblATE SALES 



_Mlf Vt 



To wtit* V^in^t "hie ?«pp<n i« 



•4C 



: At * the^ Grade 12 level ' ' 
the .theme concerned a mythical ^ 
town, Gauge, B.C., 'Aunt Libby, 
and the running of a store/gas 
6t>atron with a friend. 



r 



tft« b>j«tn«i« t "I off.rlnf f«ir y49«« to «ny of 

?h« itOM, «M look /ft« .y pi„, rf y^^.h 
y^y c*n «h«r« -y ^om «rMf y^yr Job « f^iJnd 

yoa (>r«f«ir, alnc* i «« Mny of 4, 

y^ihfl to ^•ac fpo* yo« »oon 



These thematic contexts were used to create continuity antf heighten interest 
for students. 



In order to allow n)ore flexible >ise of the' exercises and other , materials in 
this package, they have been coded as follows: 

Grade 4 - Exercise 1 , *. 
• Grade 8,- Exercise 2 ^ • • 

Grade 12.- Exercise 3 

Within a given school or classroom situation, the -test -exercises could easily 
become overused. Use them, but also develop alternative exercises tfiat can -^. 
be used with the same -scdle and sample student responses, bnce *a teacher 
feels.c9^fident with the scales and the rationale|t)ehind each^ skill, he/she 
.can create other thematic approaches for a whole new series of exercises. 
Such ^ therfie might be' a 'Sj^ar Wars' theme. Such a. thematic context often 
creates continuity for students. ^ 

The Marking Scales . 

The concept of "scaling" is presented her'e^as an alternative to the trad- 
itional practice of marking merely for grades. Teachers (and their students) 
require a procedure foif^ measuring and evaluating, writing which .designates 
mastery of certain skills tnuch more precisely than does a 'pasa.' or a letter 
grade. The marking scales "in this package have been designed not only to 
indicate the presence of certain basic, skills but also to measure the degree " 
of each student's mastery of those skills. " . ' 



The marking scales for the T978 Assessment of Written E)^pression were ^ 
'^originally developed t?y groups'- of^teachers using .actual student respQgses 
ta pilot versions of the^^^^fes^. Each marking scaJe con§,ists of several 
clearly defined points which describe in detail -the characteristics of 
various levels of student response. 

' ' " / , - \ . 

A, good scale simplifies the chores of marking to that t)f a "sorting" process. 
Th^is sortipg process meanswsimply , that each student petper will fall 
within the confines' of a specific category, or scale point. , according to the 
degcri^ption of that point on the scale as^devised /for that specific skill. 
Thus, Teach pa|)er witl "fit somewhere on the sca'le as a result of 'the sta^d 
speci ficy and unique limits of each point on the scale. Therefore, it is 
hnghly^ffecti ve as a means of marking for purposes of diagnosis ^nd measure- 
ment of student achievement and "progress. ' 

The following are some worthwhile suggestions for using maicking scales: 

1. Familtarize your students^, with' the marking scales by which * . 

their-wq'rk will be evaluated. Make sets'tJT scales and 

• sample responses for class or group discussion. 

— ' _ ' ^ ^ 0- ^ 

2. It might be advisable to "block out" thp Provincial Results 

and grade level designation when usin<i the marking scales 
^with the .studeftt^. ^ 

3. When working with a sqj/^e/^ series of scales, the teacher's 
task becomes one of sort>ng student papers into piles 

i» represerlti^ng levels of competency or mastery. 

4. Avoid being influenced by characteris^^^s of the writing * 
which are not being^scaled. focus* only on the skill you 

are scaling at the moment. f 

5. Teachers should fe^l ^fre* to revise t|ie marking scales. 
You may find that there are too many--or .too few-^scale 
points. .Or yo^u may wish to alter the v/ording of particular 
scale points. , ' - ^ 

6. The 'scale-and-sort' method of measuring student competence 

is not limited'in its application to writing skills. In' ^ 
^' fact^ it adapts well to virtually a)l instructionaly 

situations. Design your own scales for mar/^ing speeches, 




art projects, or the content of literature essays. " y 

The Assessment~^esi>|ts and Interpretation Panel Judgements 

Throughout these packages oT materials, there is. a section below each 
marking scale which indicates ,two important pieces of information: The 
fir:st of tliesre indicates. -th'e percentage of studen1;s in the provincial sample^ 
whose work was 'scale.d' into each -scale point-category. the second piece of 
information is a dotted line which is the 'point along the scale which 
represents the. dividing line between 'minimallyacceptable' and 'unacceptable 
level? of achievement, according to the collective judgement of a panel of 
educators anti the public. This information i-s, presented as in the example 
beTow: ■" ' ' f- ' , ' 



PROVINCIAI, RESULTS - Grade 8 



Scale Point 

PercenfW 
Students 



1 


2 


3 


! 4 


.26 


10 


19 


|43 



In situations in which t*he 'percent of. students column does not add up to 
100, the difference js accounted for by papers which were. off the topic^" 
blank, illegible, or incomplete. 



The dotted vertical line is the Interpretation Pane-^s 'cut-off po^nt' which 
divides those, papers which were jydged to be 'acceptable' from those which 
.were judHBdUHac .' . , 




In arriving at the i r Judgements , the Interpretation Panels for each grade ' 
1^vel used the scale point descriptions and sample student papers .which are 
reproduced in these packages. Teach|ks may wish to set their standards 
differently or'alter the -Icut-off "points ' which are presented here in light 
of their knowledge of local expectations or some other variable not considered 
in a p'rovincial assessment. . " 

The Sample Papers |* 

Each of the^sample papers p-resented^in this package was scaled by three ' 
different teachers during the a'ssessment marking sessions and was sorted 
into the same scale point on'all three occasions. This high degree of 

• 14 



reliability should" help to make these papers excellent teaching tools^in 
the classroorp- as examples of the characteristics which each scale point 
wi^l have. ■ , . ' 

For some scales in the' Narrative/Expository section there are no sample - 
papers for some scale paints (usually the highest sca>e point) due to the 
fact that none of the papers which were graded on -three occasions seemed 
to fit the demands of thet scale povnt (at least, in the judgements of 
all thr,ee markers) ." 

Further Suggestions for Teaching 

Further suggestions for teaching and evaluating each skill have been^ 
included in each* section of th-is package. Use these if you find them 
applicable; in addition, design your own alternative exercises and scales. 

'Send your successful ideas to the Learning Assessment Bi^ngh for inclusion 
in subsequent editions of this project. Suggestions or inquiries should be 

"'addressed to: 

-Learning Assessment Branch 
i . ^ Ministry of^Educatioh 

. ' Parliament Buildings 

Victoria, B. C. . • - 

V8V 1X4 ' 
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INTRODUCTION 

The Directed Writing exercises were designed to cue students to respond to 
a given situation in such a way that they would demonstrate their current 
levels of competence with regard to a particular and well-defined writing 
skill. Levels of competence are represented by scale points on the marking 
scale. 

The Directed Writing materials in this packyige deal with nineteen distinct , 
skills. Each skill section consists l^f thq following: / 

1. An introduction to the skill. 

2. Exercise 2 (grade 8). 

3. Exercise 3 (grade 12), 

4. Marking scales, provincial results, and interpretation ' . ^ 
panel judgerants for this skill. 

5. Additional suggestions for teaching and evaluating the skill. 

Some of the skills were tested provincially at one^ade level only. Therefore^ ^ 
only one exercise ts provided for each of the following^ skills: 

1. Uses appropriate tone in letters (Exerc^e 3), 

2. Shows ability t(^ genera'le i'deas and associations (Exercise 3). 

' 3. Displays cfoherence and unity of tone and impression .(Exercise 3^. 

However, the exercise, scale,, and teaching suggestions which are provided* in 
each case may be useful at any grade level. . . ^ ^ , 

Please note that specific grade level reference has been minimized to permit more 
flexible use of these materials. The exercises, scales, and sample'papers have 
been labelled as folTows: ' * 

Exercise 1 - Corresponding to Grade 4 (not^ included in this package) 

Exercisly2 - Corresponding to Grade 8 " * ^ , 

Exercise 3 - Corresponding to Grade 12 

As mentioned* in the General Introduction, the tests were designed around certain 
themes^ each grade level in order to stimulate interest and to elicit better 
* writing from the students. The introductory pages for Grades 8 and 12 are re- 
produced in full. Teachers may find that students would be more aware of the^ 
situation regarding the individual exercises if they are introduced to the themes^ 
prior to using t^je exercises. Teachers might also consider designing exercises 
for their classes around cuci:ent or local interests. , 

READ THE GENERAL. INTRODUCTION TO THIS PACKAGE BEFORE v 
USING ANY DF these MATERIALS WITH YOUR CLASSES. 



•INTRODUCTION TO GRADE 8 EXERCISES . 



When this ad appeared in yourXlocal weekly newspaper you applied' for the 
job - and got it. Congratulations'. Turn the page to find out what you 
have to do. 
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CAnttn PERSONNEL I 

PRINTING SALES 
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HEAVY EQUIP. 



INTRODUCTION TO GRADE 12 EXERCISES . • 



You have received the.followfng letter from your Aunt Libby, She owns 
a gas station and general stbre fn the small town of Gauge, B- C- 



Box 16 
Gauge, B,C, 
V5Z 1C4 

March 15, 1978 



I 



Dear Niece/Nephew , • 

Another year an;3 another summer is rolling 
around. ' ^ 

This year I want to soend a mohth away from^ • 
the business. I'm offering fair wages to any of- 
my nieces and nephews who will run the tximps, mind 
the store, and lopk ^fter my place. If ' you wish^ ' 
you can share ray home and your job with a friend/ 
of^ the' same sex. 

If you're interested, please let hie know which 
week you prefer, since I x^?ant as many bf you 'as ^ 
possible to hcpve the chance to visit Qauge. ^ 

Hoping to hear /^rom you soon. 



Sincerely, 




Ms, Elizabeth Raittor 



21 

J 



DW 4 



SKILL: USES CORRECT HECTICS OF LETTER AND ENVELOPE FORMAT 

i 

When judging for correcT Tpt^maJ: of both letters and envelopes, 
it is important to realize that the content of the letter is not 
taken^intp consideration. 

Provincially, onlj format was considered at the Grade 8 level, 
while both format arrd matters such as tone, content, and appearance 
were scaled at the Grade 12 level. (See skill-section "Uses Correct 
Conventions of the Formal Social", beginning on- page 



Note: Either marking scale may be used at any grade level as they 
are very similar in, form and content. 



This skill is referred to as SKILL 1 in the Assessment of Written 
Expressiofi reports. 1 



ERIC 
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SKILL: USES CORRECT MECHANICS/ OF LETTER FORMAT 



EXERCISE 2: LETTER 



DW 5 



An Invitation 



Your class is planning a Spring Party in the 
gymnasium next Friday afternoon, from three until fiv^. 

Jhe class has -asked you to write a letter inviting 
last 'year's teacher, Mr. Fraser, to come to the party. He 
lives in Goldville, British Columbia, at 289 Brooks Street. 
His apartment number is 302, and his postal code is V6J 4R2. 
You are writing from your home address. * ' 



/ 



ASSIGNMENT : Write, a short letter of invitation 
to Mr. Fraser. Be sure to include your return 
address, necessary headings and closing. 



ERIC 



SKILL; USES 'CORRECT MECHANICS OF LEHER FORMAT 



EXEi^CISE 2: LETTER 



DW 6 



\ Basis 



of the scale : Frequency of major and minor errors, 



Note: 



Major errors: 



A 

(1) omission of any of the four required 
elements: date, return address, opening, 
closing (2) ordering of information in the 
address/date block. 



Minor Errors: (1) spacing/alignment (2) inclusion of un- 
necessary informat-4on (for example, *From* or 
sender's name in address/date block) (3) ^ 
punctuation in address/date, opening or closing 
(4) capitalization in address/date, opening or 
closing.. • , 

count each omissjon of a required element as a major error, each 
punctuation error as one minor error, e1:c. 



Scale Point 1 : 



Two major errors or more than four* minor errors, 



Scale Point 2: 



One major error and no more than four minor errors, 



Scale Point 3: 



Scale Point 4: 



No major errors. No more than four giinor errors. 



No major errors. No more than one minor error. 



Scale Point 

Percent of 
Students 



PROVINCIAL RESULTS (Grade 8) 



53 



33 




*ThjB Interpretation Panel did not reach consensus as to whether or not 
Scale Point 3 represents a Minimally Acceptable level of achievefrient 
at this grade level . 



er|c 
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SKILL; USES CORRECT MECHANICS OF LETTER 



' EXERCISE. l\ LETTER 



DW 



SCALE POINT ] 



— rin^ ^,w„ AM ..^^ 



^s^^ } 

P ^ a . nci i ^ni, fry/ r ft ^ ^^ i ^/r^itf 



"Lr ^Jr^i Iff 



^i |>Jfir npx^l rnt^i Jl>yt 



-7^ 



SCALE POINT 2 




V 



SCALE POINT J 



— ■ ^ — ' 



j&Ctlt 1 ^A^^^j 



^Ai^t — At /t^^ 



ERIC 



SCALE POiyT 4 



fee \ 



Aij^ ymii ^Li- hIhaj 4a a. y^..^ 



— 3i fl TH tUli ^ n ff^ >t*a ^ uil 



— ■ < I ■ ■ III i»Mr^ raiurri-icyi 
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SKILL: USES CORRECT HEGiV^NICS OF LEHER FORMAT 



EXERCISE 3: LETTER 



You hav^repfelved the following letter from your Aunt Libby. 
She, owris a gas station and a general store in the small town 
of Gauge, B'.C. . ♦ • ' ^ • 



Box 16 " 
Gauge, B.C. 
V5Z1C4 

March 15, 1978 



V 



ifear Niece/Nephew, 



around. 



Another year and another summer is rolling 

• This year I want to spend a month away from 
the business. I*m offering fair wages to any of my 
nieces and' nephews who will run the pumps, mind the 
store, and look after my place. If you wish/ you can 
share my home and your job*wIth a friend bf the sam^. 
sex. ' y 

If you* re interested, please let me know which^ 
week you prefer, since f want 3s m^ny of you as possible 
to have the',chance to yjsit Gauge. ^ ' 

Hopping to hear from you soon. 



Sincerely, . 

Ms. El izabeth Rai ttor 



You and your family agree that you coufd.help 
out Aunt Libby for one week early In the summer. 

ASSIGNMENT : Write a letter of acceptance to Aunt Libby, 
teHing her that you can come for the last week in June. 
Use standard letter' format. 



2G 



SKILL: USES IS^ECTliECHANICS'OF^LETTER FORMAT 



EXERCISE 3; LETTER 



DW 9 



§as1s of the scale : Frequef^^of major and minor errors. 

— — ;^ 

^ Hajor*errors ; • Omission of the address or a major part of the^ 

addre$S'Or date; omission of sfilutation, closing 
or name. Count each element or line omitted in 
^address/date block as' one majpr error. Running 
• ^ ' ''together of line's of the return address counts 

as a major error. 



Minor errors / Capitalization, purrctuation, spacing. 



i 




Scale Point 1:' 


.Two- or more major errors. ^ y . 


Scale Point 2: 


One major error and a number of minor errors. 


Scale Point 3: 


■ J 

M^e than one minor error but NO major errors.' 


'Scale Point 4: 


No major errors. Allow one minor error. 








PROVINCIAL RESUaS (Grade 12) " 
• « 


.Scale Point 


1 2 1 3 -.1 4 


Percent of 


J j • K 


Students 


li ' 7 i 27 • i 40^-- ' 



Interpretation Panel did not rdach^nsensus as to whither or not 
Scale Point 3 represents a, Minimally Acce.ptable level of achievement 
' at this grade level . % 
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SieiLL; USES CORRECT MECHA(<ICS OF LETTER FORMAT 



EXERCISE 3: ' LETTER 



SCAL-E POINT 1 



■ ■ir> ^ A^.i 



r i^r*^ n§ 



SCALE POINT 2 



1^ 



SCALE POINT S 



.Mollis 



rViOhk:^ for ^he jn^^^^ e (jmi \r\ 



SCALE POINT 4 



.-Al. » • 



IL 



i^j A/ 



Si^ILL: USES CORRECT MECHANICS OF ENVELOPE FORHftT * EXERCISE 2: ENVELOPE^ -^ DW 11 




Mr, Fr^ser lives In GoldvlHe, British ColumbI?, at 
289 B'rooks Street. His apartment number Is 302, and ^ 
his postal code Is V6J kR2. You are writing ^rom your 
' home address. 

Here Is the envelope for you ^ 
to address )x> Mr. Fraser' . ' > 




Canada , 12 




SKILL: 



USES CORRECT MECHANICS OF ENVELOPE FORMAT 



EXERCISE 2: ENVELOPE 



DW 12 




. Either the Grade 8 or Grade 1/ scal^an be used at an^ grade level 



/Basis of the Scale: 



Major Errors : Serious omission in either address or return 
address* -v. 

Minor Errors : Inconsistent alignment; improper placemen't on 
the envelope; inconsistent punctuation; items 
^out of order. 



Scale Point 1. 



Scale Point. 2: 



Scale Point 3: 



Scale Point 4: 



Scale Points 

Percent of 
Students 



One pr more major errors. 

Two or more miiior errors. No major errors, 

One^ntiior error. No major errors. 

No errors. 

PROVINCIAL RESULTS (Grade 8) 



/ • 



1 


i 2 1 


3 


4 














48 


1 37 f 


10 


2 






*Tne Interpretation Panel did not reach consensus as_to whether or not 
Scale Point 2 represents a Minimally Acceptable level of achievement 
at this grade level . 
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SKILL:. ■ USES CORRECT MECHANICS OF ENVELOPE FORMAT 



EXERCISE 2; ENVELOPE 



DW 13 



SCALE POINT 1 



SCALE POINT 2 



ft tto mmlm »^ > 




Mr pyatcr 
jgfc fif oak's ^ecf 

her NO ^ fiirjoi^^ 



U »4imi M nr. frtuf. 




cvpt . >301-^ 



SCALE POINT 3 



SCALE "POINT 4 



Mr« It tl« mf^m f*^ > 





31 



SKILL; USES CORRECT MECHANICS OF ENVELOPE FORMAT 



EXERCISE 3: EN^VELOPE 



DW 14 



, Address this envelope to Aunt Libby. 

1 • 




* 4 



'Jo 



SKILL: USES CORRECT MECHANICS OF ENVELOPE FORMAT 



AfilC 



EXEJteiSE 3: ENVELOP^ 



15 



Basis of the scale : Frequency of major and mirjor errors, 



Missing or incomplete address or return address; 
seriously confusing spacing (as in running together 
^ines of addres^s or return, address). Count each 
lement - name, street, address, city - omitted 
as a major error. ' ' • . 



Punctuation, capitalization, inconsistencies in 
spacing. 




Minor errors: 



Scale Point 1 






Scale 


"Point "2 






Scale 


Point 3 


Scale 


Point 4 



More than one major| error. 

Onje major error and any number of minor errors. 



No major errors. No more than one minor error. 



S * PROVINCIAL RESULTS (Grade IZ) 



Scale Points 


1 ' 


2 


3 


4. 


Percent of 
Students - 




21 


12 


33 



'Interpretation Panel' cut-off point. 
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SKILL; ■ USES CORRECT MECHANICS- OF ENVELOPE FORMAT 



EXERCISE 3; ENVELOPE 



. SCALE POINT. 1 



SCALE POINT 2 ^ 



^ 4 



/ 


















p. 





SCALE POINT 3 



SCALE POINT 4 















£ 
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skill; uses correct MECHANICS OF LETTER AND ENVELOPE FORMAT / 



SUGGESTIONS FOR TEACHIHG ; • ^ \ 

(1) Apply to literature selections by shaving the student write one of 
-the following: , ^ ^ ♦ 

a) letters between characters in a selection. 

'i 

b) letter ffom the student to the author asking questions 
about theme, symbolism, or the motives behind some Df 
the character's actions. 

* c) letter with the student assuming the role of ajjthoV answering 
letters written by^ other students under assignment (b). 

(2) Adapt-the skill to everyday life situations: 
aj letter to editor 

>) letter of complaint, congratulations or recorranendation 

c) request for information 

dj letter (Jf reference or application 

e) letter of sympathy or condolence ' ^ 

f) letter of invitation or acceptance/decline of, invitation 

g) letters' expressing thanks - ' * ♦ 

/ 

(3) The teacher may make an enlarged chart with a correct/version for 
students to chetk their own^ork. ^ 



SKILL: CORRECTLY FOLLOWS ^DIRECTIONS WHEN 
COMPLETING PRINTED FORMS 

"Forn{ Fin ing*' has become an essential exercise 
in daily life in our society. Unfortunately, -many 
students are not aware of the fact that forms must 
be completely filled out to the specifications of 
eaofr^orm to be acceptable^ ^ 

t 

This skin is referred to as SKILL 4 ir> the Assessment 
of Written Expression reports. / 



V 



i 
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' SKILL; CORRECTLY Fd^bOWS DIRECTioNS WHEN 
. T COr-IPLETING PRINTED VqRMS 



EXEpCISE' 2; FORM " 
(iPage 1 of 2 pages) 



DW 19 



You ripped your favourite jeans in the accident on 
tlie railway tracks. With your first pay cheque you write to 
order a new pair of j6ans from The Jean Machine. Their 
advertisement ^s belOvsf^. 

AS^IQ^ENT ; Using the information in the 
advei^t i sement complete the order form. 
You may use an imaginary name and address 
i f you wi sh. 




THE 
JEAN 
MACHINE 

3557 Lonsdaie Avenue, 
North Vancouver, B.C. V7J 2V3 

CASUAL JEANS 




* STYLED with: 

* Machine yvash-dry 

* Rugged 

* Shrlrtk-resistar^ 

* Cotton polyester 
ORDER No. 403-032-147- sizes 8,10,12 only $13.99 

403-032-146-sizes14,16,18 only $19.99 



front scoop pockets 
back patch pockets 
watch pocket 



* COLOURS : 

(54) Beige 
(88) Navy 
(74|) Brown 



Ml 



ERIC 
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SKILL; CORRECTLY FOLLOWS DIRECTIONS WHEN EXERCISE 2: FORM DW 20 

COMPLtTING -PRINTED . FORMS , r (Page 2 of 2 pages) ' 



-ORDE,R FO«M- 



THE JEAN MACHINE 



3557 Lonsdale Avenue 
^- North Vancouver, B. G. 
\^ 2V3 



1. Name (please PRINT): 



2'. Full ^nailing address (please PRINT) 



3. Telephone No. 



Last Name i First Name* Middle Initial 



k. Goods Wanted: Order No. 



"3. Size: Colour: Price: 



To receive your free bi rthday >gi f ty state : 



6. Your Age: Date of ,6irth: 



-^-A Year Month Day 



/ 



-.J 



3S 



SKILL; CORRECTLY FOLLOWS DIRECTIONS WHEN 
COMPLETING PRINTED FORMS 



EXERCISE 2: 'JEAN MACHINE 



Note:* This scale would need to be modified were any other forms 

, to be scaled. 
7 t V 




Basis of the scale ; , Necessary information included and properly ^ 
entered. 

Points to count : name , 

correct address (not address of 'Jean Machine' or 
omitted)' 

address correctly entered (not all on one line) 
telephone number ' ' 
goods wanted" ^ 
, order number 
colour number 

size and. price (must agree with size) 
age and date of birth (should agree) . 



Scale Point 1 : 
Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Scale Point 5: 



Three or fewer of th^ above list satisfactory. 
Four or five of the above list satisfactory. 
Six or seven of the above list satisfactory. 



All elements entered but contains some minor errors 
such as punctuation, capitalization or spelling. 

Flawless. ' > 



Scale Points 

t'ercent of 
Students 



PROVINCIAL RESULTS (Grade 8) 



1 


2 


3 ! 


4 


5 


2 


11 


38 ! 


47 


1 



^'Interpretation Panel cut-off point. 



SKILL: CORRECTLY FOLLOWS DIRECTIONS WHEN 
COMPLETING PRINTED FORMS 



EXERCISE 2: JEAN MACHINE 
¥ 



SCALE POINT 1 



> 0 I i.t i r • i n . 



nc juSi woiiiK 

ttrtk Tw co iw , 1. c. 



». fill Mlllfit Utrttt (yiMM niVf ) : 



f Towr Aft- f| DiU tf llrtH 



SCALE PaiNT 2 



SCALE POINT 3 



•OKICI P0»||. 

nc JCM woiiK 

^^1* Vmk ' ' 



r«n ittiinf •Mrvtt (»iMi« rtiRT) ! . 

f . 



6^ 



y 



>oioEi roiit< 



nc AM mcKiK * 



1. •<fWTl 



rint sJj^ 



3*_ 



N(M1t UltUI 



». r«H MlHai •MmM^lMU Htm) I . 



^13 



fMr HmU My 



4'0 



$KILI: (fORRECTLY FOLLOWS. DIRECTIONS WHEN 
COMPLETING PRINTED FORMS 



EXERCISE 2: 'JEAN MACHINE DW 23 



' 9CALE POINT 4 T 



■% * ■ 

»7J «J 



I. iMt utMM mn) > 



Utt ««H 



RMtfU liltUI 



t. fltl MtUii 94tr^ (tiMM fttRT) I 



4. Cm* MmM: -TeanA 



7 . — 



* - / 



SCALE POINt 5 



MM maim 



. m7 iMHttlt Am 




-Joe- 



T»fr HMtH tey 



01 



ERIC 



SKILL; CORRECTLY FOLLOWS DIRECTIONS WHEN 
COMPLETING PRINTED FORMls 



EXERCISE 3: FORM 



DW 24 
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You are happy to go to Gauge for the one week, but -yoti ' re . a 1 so 
anxious to work tjie whole summer. So you fill out an application 
form at the local Youth Employment Centre., 

* I 

ASSIGNMENT ; Complete the form which follows. You may Invent 
any in forr rratlon which ! s requested but which- you do not have. 



i 



JOB APPLICATION FORM 

Please Print C5l?arly 



Document No 

F 1875263 



Title: □•wrrs 
O Ms 
□ Mr □ Miss 



Birth 
Date 


Year 
I 


Month 

1 


Day 

1 



SURNAME 
I I I I I I 



Frrst Name 

I I I I 



Middle initials 



I I I I I I I I I I 



Home Address (No. and Street) 

i L 1 1 1 1 i 1 1 1 i 1 1 1 r 1 1 1 ' 1 i 1 1 1 1 1 1 


City or Town 

1 1 1 1 1 II 


^ 


1 1 1 1 1 1 1 


Province 

1 i 1 I 1 r 


Postal Code 

1 1 1 1 1 


Telephone No. ^ 

1 1 1 1 1 1 1* 



If necessary, would you be willing to move to 
Atlantic 

, □ Provinces Q Quebec 



□ Onl 



ario 



□ p 



rairies 



Yukon 
□ N WT 



Work 
Desired 


Check one 


n Permanent 


n Temporary 


^ □ Casual ' 


□ Any 


Check o«e 


n Days 


n Evenings 


n Nights 


n Anytime 




Check one 


□ Pull Time 


□ Part Time 


□ Either 





If you are not a CaAadiar^ 

citizen^in w>iat 

year did you 

enter Canada? 19 | | 



If re<^ired for work do you have — 

an Aroiomobile'^ a Driver's Licence'? 



P Yes □ No 



□ None □ Operator's □ Chauffeurs 



Languages 



ENGLISH 
n Speak 
□ Write 



FRENCH 
n Speak 
□ Write 



OTJHER (specij^) 
D Speak • ' 
□ Write 



— ^ ^ 1 

Can you start 


If not. date! available 






immediately 


' Month 


Day 


year 


□ Yes □ No 


' 1 1 1 


1 


1 



Work Experience- Indlc'ate your most recent job 




1 Job Description % ^ 




2, Employer ' Address' ' 






r 


• « 

3. Period Employed: From: 42 To: 





1 



1, 




SKILL: 



CORRECTLY FOLLOWS PI RgCTIONS WHEN 
COMPLETING PRINTED FORMS \ 



EXERCISE 3; FORM' 



DW 25 



Basis of the scale ; Completeness, .accuracy, neatness and legibility. 



Scale Point 1 



Illogical, smart^^ecky, frivolous responses, 



Scale PoM 2: 



Address inadequate. One required element (for 
examples, birthdate) omitted. Nothing marked 
under 'work desired' . No information under 
'work experience' . Illegible, confused. Any 
ONE of these. 



Scale Point 3: 



Address is adequate. One of twp items completed 
under work desired. Work experience - job named 
but tasks not described. No detail. No more 
than five errors in spelling, capitalization, etc. 



Scale Point 4: 



Address is adequate*.- All three parts under 'work 
desired' are completed. For 'work experience' 
tasks are itemized, information regarding previous 
employment includes company, dates are logical. No 
more than t\to minor omissions (such as Mr.). No 
more than two errors in spelling and capitalization. 



PROVINCIAL RESULTS (Grade 12) 
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SK-IIL; CORRECTI,^ FOLLOWS DIRECTIONS WHEN 
COMPLETING ^PRINTED FORMS 



EXERCISE 3: FORM 



DW 26 



SCALE POINT 1 
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SCALE POINT 4 
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SKILL: CORRECTLY FOLLOWS DIRECTIONS WHEN COMPLETING PRINTED FORMS 
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SUGGESTIONS FOR TEACHING: 



(1) Grade 8 and 9 forips selfiiSted might emphasize forms for consumer 
goods and contest entries. 

Grade 10 forms selected mightfinclude applications for Social 
Insurance number, change of address and job applications. 

(2) Grade 11 forms selected might include income tax, car insurance 
and driver's licence. 



(3) Grade 12 forms selected might include applications for activities 
related to adult life such as credit, post-secondary institutions, 
and business licence. 



ERIC 
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SKILL: USES CORRECT CONVENTIONS OF THE FORMAL SOCIAL LETTER ' 

The teacher should remember that format' alone, is insufficient ^ 
as a <)j£^as,ure of competency in the writing of letters. 

The following scale adds the impor^^t dimension of appwriateness 
of tone to the scaling process, * 

Note: There, is no E-xerci'se 2 in^this package 

This 5kill is referred to a^ SKILL 7 in the Assessment of Written' 
Expression^eports. ' \ 
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SKILL: USES CORRECT CONVENTIONS OF TtiE 
FORMAL SOCIAL LETTER 



EXERCISE 3: LETTER 



DW 29 



As a 'possible imppovement to this scale, the teacher might be well 
advised to specify the major points of information to ^e covered 
in the letter. 



Basis of the scale: 



The three criteria are (1) appropriate tone - 
neither too fohnal hor too familiar (2) responses 
to the invitation - not too much extraneous in- 
formation, and (3) general appearance of a good 
social letter - spacing between paragraphs, 
tidiness, margin^. 



Scale Point 1 



Scale Poin.t 2: 



None of the above criteria satisfactorily attained. 
One of the above aVa satisfactory level. 



Scale Point 3 : Two of the above at a satisfactory level 



Scale Point 4: 



All three of the above at a satisfactory level 
PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 
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SKILL; USES CORRECT CONVENTIONS OF THE > EXERCISE 3; LETTER 

FORMAL SOCIAL 'LEHER 

You have received the following letter from your Aunt Libby.. 
^ She owns a gas station and general store in the small town 

^ of Gauge, B.C. 

4 



Box 16 
Gauge, B.C. 
V5Z ]Zk 

March 15, 1978 



Dear Niece/Nephew, 



aro 



upd. 



Another y^ar and another summer is rolling 



This year I want to spend a month away from 
the business. J'm offering fair wages to any of 
ray nieces and nephews who will run the pumps, mind 
the store, and look after my place. If you wish, 
you cap share my home and your job*with a friend 
of the same sex. 

if you're interested, please let me know which 
week you prefer, since I want as many of you as 
possible to have the char\ce to visit Gauge. 



Hoping to hear from you soon. 



S i nee re 1 y , 



Ms.^J'i^zabeth Raittor 



You and your family agree that you could 
help 'out Aunt Ltbby for one week early in the 
summer. 

ASSIGNMENT : Write a letter of acceptance to Aunt Libby, 
telling her that you can come for the last week in June. 
Use standard letter format. 
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SKILL: USES CORRECT CONVENTIONS OF THE 
FORMAL SOCIAL LEHER 



_( r 

EXERCISE 3: LETTER 



SCALE POINT 1 




bCALb POINT 2 



e2nt — ^iia 



fry ^ /y//^ 



SCALE POl't^T 3 
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SCAL^ POINT 4 



itia ^ 



Oj^ J^^ij 



4U 1,. ^..r 
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SKILL; USES CORRECT CONVENtJONS OF THE FORMAL SOCIAL LETTFR ' DW 32 

• SUGGESTIONS FOR TEACHING : 
\ • ' ' • ^ 

(1) Write abetter inviting any character>-from"a piebe^ literature 
to come .to your school to speak to ^ifie class; The letter should 
use a tone and style of address appropriate to the age, occupation 
and circumstances of the character. For example write to Elizabeth- 
Jane from the Mayor of Casterbridge or to John from the Pigman . " 

(2) Assume t-he identity of a characteTfyom a piece of literature and 
write a letter in the appropriate tone and style. For example, 
take the identity of Jack from Lord of the Flies and write a 
letter to Piggy inviting him to a roast pig dinner on the beach. 
Write Piggy's reply. 



J3) Write a letter to a member ofsome organization in the community 
inviting that person to speak to your class-, for example, a 
member cff the press, the. R. CM. P. , the school board or the Charnber 
of Commerce. 
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SKILL;' USES TERSE TELEGRAPHIC SjtECH STYLE • 



Writing should be purposeful and compact even 
to the exclusion of "style". The statements 
^may exclude articles, conjunctions, and sub- 
ordinations. 

This skin is referred to as SKILL 8 in the 
Assessment of Written ExpressiDn reports. 




SKILL; USES TERSE TELEGRAPHIC SPEECH STYLE 

Car for Sife 



DW 34 

EXERCISE 2: CLASSIFIED AD 



The first writing you 'do for the newspaper is an 
advertisement for your sister*s car. She has gone to nursing 
school and says if you can sell her 1965^Datsun you can keep 
all the money you get over ^200.00. It's a small sports mode] 
with a stick-shift and a new paint-job: orange with a white 
racing stripe. The four-cylinder engine uses a lot of oil, but 
it still gets 30 miles (50km) to each gallon of gasoline. 

\^ Under the paint, the body is rusting away and the 
clutch is worn. However, the upholstery ^s go6d ^nd the radio 
works well. There are new snow tires on the back but the. 
front tires need replacing. There is only one crack in the wind- 
shield and it's on the passenger side. ^ 

. ASSIGNMENT ; Write a Car for Sale advertisement. 
— f— ^ 

Do not lie, but include- as many details as you 
thMnk'will help sell the car. You can use no more 
than 35 words so choose your words carefully. 

Write your finished advertisement here - one word in each space. 

Maximum 35 words. 



FRASE'R RIVER TIMES 



CLASSIFIED AD FORM 
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USES TERSE TELEGRAPHTP. SPEECH STYLE 



EXERCISE 2: CLASSIFIED AD 



Only unnecessary words are counted at tffis level. 

* I 

, Basis of the scale : Wjthin 35 word limit. 'Number of extraneous wg^rds 

- — c (not informative or persuasive - e,g, an, the," 

this, and). 



Scale Point 1 : 
Scale Point 2 : 
Scale Point 3 : 
Scale Point 4: 



Exceeds 35 word limit, 
-Includes more than six unnecessary words* 
includes four to six unnecessary words. 
No more than three ui^ftcessary words. 

PROVINCIAL RESULTS (Grade 8) 



Scale Points - 
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Students 
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SKILL; USES TERSE TELEGRAPH-If lPEECH STYLE 



EXERCISE 2; CLASSIFIED 



SCALE POINT 1 
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SCALE POINT 3 
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SKILL; "uses TERSE TELFRRAPHIC SPEECH STYLE 



" EXERCISt Ir , T^LE6RAH ->< 
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of th« first thin9i you found '»t Aunt 

' tJIPgW^ PLEASE DO riOT IGNORE ^ It r«fl4st 



URGENT ^ PLEASE 00 HOT I6H0RE " 45^*^ 

You'll to Jtnd t^ulegr** ta the ^ ' 
iCf-crtMi coMpany. I Mdt < iHstake in Bk 
ordering the speciftl red-white-«nd-rtd ^ 
ice-cr«M for Ceneda Oiy, f ordered 500 
gallons Insteed of 500 Ktres t ♦ 



<Also, I've chinged mind about'the 
flevour. I don't went mple flavouring-*^ 
I want Jtrawbtrry. 

^Please rtirlnd the como^ny that 
the order njst be here before the 3(Jth^ of >^ 
this month . ^ \ 

Use one of the prt-ad(l res sed t^leg^ 
forms, iceep your telegra« very brief. 
Re«»«ter, each word costs money, but 
mistake would^ost eveft mort. 
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; . ASSIGNMENT ; Print your message in the sapcp pr^kded on th^ 
' ' . - below, Tnclude al l^ssential' details Jjut do nbWpaste wor.ds 




To», K«Bt«rn Ic« CreAm Kov«Xtie«, )Ci«iXoope, B.C. 



•w 




V«,, « ..CM „ Mete-, cc^.M.^n, m.,,^^, ,^ ^.j,, ^„ '„ 



\ 




0 
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SKJCb; -USES TERSE TELEGRAPHIC SPEECH STYL£ 



EXERCISE 3; TELEGRAM 



' DW 38 



Note: bontent is as important as word count - both should be pressed. 

Basis of the scale : Includes all necessary information - change from 

^ gallons to litres, change in flavours, date required 

and contains.no extraneous words. Less than 20 
- . * words in length. 



Scale Point 1 : 



Misses more than one major point, OR exceeds 30 
words. 



Scale Point 2: 



Eithe^misses one major point OR more than 25 
words. 



Scale Point 3: 



Scale Point 4: 



Includes all necessary information but somewhat 



inciuaes a i i necessary 
wordy (20 to 25 words). 



Includes necessary information within 20 words. 

/ 
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PROVINCIAL RESULTS (Grade 12) 
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SKILL^USES TERSE TELEGRAPHIC 'SPEECH STYLt 
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EXERCISE 3:.. TELEGRAM 



SCALE POINT 1 


SCALE POINT 2- 
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USES TERSE- TELEGRAPHIC SPEECH STYLE 
, — ^ , 



SUGGESTIONS FOR TEACHING :- 

4 * 

(V)* Use in conjiinction wit6 academic skills such as taking notes from 
written texts or oral presentations, writing a precis tp surmiarize 
an article or essay, or writing 4nnotations to bibliographies. 

\Z) Use in conjunction with practical skills such as writing memos, 
-preparing classified ads or 'radio «^ads, taking telephone mess^es, 
• writing instructions, dr. preparing 'daily bulletins and announcements 



SKILL: GIVES SIMPLE INSTRUCTIONS CLEARLY 



This skill should be constantly practiced in all 
subject areas and should be more practical and 
inventive than such topics as "How to tie a 
shoelace". 

"Simple instructions" does not mean simplistic ' 
content but rather clear and understandable^ ^ 
instructions. 

New exercises and scales devised for junior 
secondary grades should have and obvious order or 
sequence and should be related to a physical 
procedure. 

This skin is referred to as SKILL 10 in the 
Assessment of Written Expression. Reports . 




SKILL; GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 2: RECORD PLAYE 
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Using a Record Player 




FM 88 90 9V 



I AM 55 60 



9S> 9.8 'QO 'O^ iQi*- ' I06 



O 80 90 100 120 li^O 



ON TUNIN8 

Id 



AM. /iim .PHONO 



VOLUME 



0 



LOW 



HIGH 



Because you have to work after school, you 
can't be at your class' ^Spring Party, but you agree to 
lend your record player. Since you don't krfow' who will be 
using it and they may not know how it works, you decide to 
write . a set of ^careful instructions.. Yodr directions should 
speci fy al 1 operat i nq instructFons, including the speeds at 
whith different records are pi ayed 45„ r . fx.m. for 7'* records^ 
33 r.p.m* for 12'* records. ^ ' , - 



ASSIGNMENT: 



V/rite a set of instructions for using 



the record player shown in the diagram. Make things 
# as clear as you can and try not to leave anything out. 
You may writfe fn point form. You, do not have to writQ. 



in complete sentences • 
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SKILL; GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 2: RECORD PLAYER 
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Note: Exeif*tises and scales devised for junior grades should have an 
obvious order or sequence and should be related to a physical 
procedure, ^ 



Basis of the scale: 



Completeness of detail for each step; completeness 
gf number of steps; clarity; brevity. Sequence 
should not be considered. 



Scale Point 1 



Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Scafe Points 

Percent of 
Students . 



Provides insufficient information for operation 
of the record player. Generally* fewer than five 
steps are given, and inappropriate detail is often 
included. These responses tend to be repetitive 
and contain very general statements. 



ERLC 



sponses generally provide frdm 5 to 7 steps, 
n'n insufficient or non-specific detail (for 
the dial may be omitted). Often repetitive 



IhesB resf 

and conta'iM moui i luicnu ui mum— 
example, the dial may be omitted), urien repei 
and somewhat difficult to follow. May contairt 
i Irrelevant rfetail, - 



Provides sufficient detail for operations in at 
least 8 steps including starting and stopping, 
placement of the record, agreement for size and 
speed, instructions^ for all dials. Mechanisms 
are explicitly menti'oneiJ^j 

Directions are clear, complete and precise with no 
superfluous detail 



Language is compact. 




PROVINCIAL RESULTS 
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SKILL: GIVES SIMPLE INS-ffiUCTIONS CLEARLY 



EXERCISE .2: ^ RECORD PLAYER 



SCALE POINT 1 



2^ 



SCALE POINT 2 



Jinx 
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SCALE POINT 4 
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SKILL; GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCTSE 3: ATTENDANT 
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The Gauge Convnunity Association asks you to comfffete Aunt Libby's 
arrangements for parking and admission fo/ the Canada Day Picnic. Aunt Libby 
has already arranged the schedule for the volunteers. She has put together 
twelve "kits" consisting of the items you see pictured. 

' Each volunteer gate attendant will receive one of these kits.* You s-tudy 
the contents and decide that a precise set of instructions is needed. 




ERLC 



ASSIGNMENT: Write a set of clear,, wel 1-organized instructions, telling each 
gate attendant how to use ^he'contents of this kit. 

■ • G3 



SKILL'; GIVES SIMPLE INSTRUCTIONS CLEARLY 
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EXERCISE 3: ATTENDANT 



f 

Note: The range between scale point 1 and scale point 2 is very 
great. A six-point scale might be better. The teacher 
might wish to differentiate between answers totally i ncom- 
. ^ prehensible and answers which could misdirect the reader. 



Basis of the^scale : Clarity and completeness of instructions; 
brevity. 



Scale Point 1 



Fails to mention several of the items in the kit 
OR instructions are so obtuse as to b6 incompre- 
hensible. Many of the responses falling at point 
1 will be extremely brief, although some very 
long wordy responses may also fall here. 



Scale Point 2: 



Instructions regarding procedures for three or 
four of the items are clear and specific. * 



Scale Poinf 3; 



Ijistructions aYe reasonably inclusive (i.e. no 
more than two of the items are omitted) but lack' 
clarity. Many of the responses in this category^ 
are wordy. 



Scale Point 4 : 



Instructions are inclusive regarding items in the 
kit but lack clarity in some instances, OR instruc- 
tions are clear -and concise, but one item is omitted. 



Scale Point 5: 



Instructions are clear, compa^ct and inclusive regarding 
items in the kit and often include mention of some 
additional instructions such as 'Check your liSt', or 
'At the end of the day, count your cash'. 



Scale Points 

Percent of 
Students 
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SKILL; GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 3; ATTENDANT 



W 4) 



SCALE POINT 1 



— ^ 



SCALE POINT 2 
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SKILL; GIVES SIMPLE INSTRUCTIONS CLEARLY 



EXERCISE 3: ATTENDANT 



SCALE' POINT 4 
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SKILL; GFVES SIMPLE -INSTRUCTIONS CLEARLY 



DW 4d 



V 



SUGGESTIONrFOR TEACHING: 



(1) Have students role-play instructions wri.tten by 6ther students to de- 
monstrate the degree of clarity of the instructions, leading to revision. 

(2) Have students compare their instructions to the manufacturer's instructions 
• for specific products. This leads to discussion of specific needs for 

clarity, and ^'signal words" showing time order and space indicators needed 

to set up the procedure.* . , y 

* * » ^ 

(3) Have students write their own instructions for learning basic skilli: * 

a) how to use a dictionary - very simple procedures involving a few 
specific s^ps 

b) safety procedures in using a band saw 

c) recipes . - / 

d) writing instructions for a set of diagrams and photographs in aPnlanual 
in Home Economics or Industrial Arts 

(4y Have students write a short manual (longer and""more complex than the exercises 
in (3) above) explaining a procedure to a beginner: 

a) waxing your skis - in very, cold weather, or on milder days 

b) doing simple service on 'a car - at a gas station where several 
things must be checked - ' 

c) applying make-up effectively to all parts of the face 

d) preparrpg equipment for fishing ,k "T" 

(5) Find a pictur'^of a hair styl^ you would like (to be attached to your 
comodsition or to be available to show td-the class). Explain how you would 
like your hair cut and s^led, as you would explain it to your barber or 
.hairdresser, without dd^ding on the picture for instructions. The expla- 

u nation may be written or preseTited orally. ' 

(6) Demonstrate to Jpe group how you would make something: a Christmas table 
centre, a child s toy^ macrame plant hangers, etc. Identify each step in 
the process^ Writ-e out the procedures as a hand-out for the group. As you 
demonstrate, tape record your oral presentation for analysis and assessment 
later. WhichJwas clearer - your.written-i^istructions or your verbal 
explanation? How did you depart from your written text? Why? 
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/SKIU.: DESCRIBES HUMAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING 

. Physical descript>t3ns of people a% usually 
impressionistic/ The purpose of developing 
this skin is to enable the writer to "see" 
specific detail. This-should result in an 
increased ability to formulate and. present 
more accurate impressions. 

No^: In view of the provinci-a! results, 
students seem to need encouragement to write 
as many details as possible rather than to be 
.'content with a minimum number of descriptive 
details. 

This skill is referred to as SKILL 11 in the 
Assessment of Written Expression reports. 



SKILL: ^SCRIBES HUMAN PHYSICAL FEATURES 
' • AND DETAILS OF CLOTHING ' 

Cathy of C.K.d.E ^ 
/ ^ 

On your first day as a reporter, 
the edi tor ^plits you right to^ork. 
The local radio'^ station is offering 
free record albums to the first 
50 students who 'recognize Cathy 
/ of C.K.G.E. and challenge her by * 
-saying, "You are Cathy of C.K.G.E." 
^ The Fraser River Times has agreed to 

print her description, bat^kthey can*t ' 
print her picture.- *^ ' ' 

To help students idenfi -her," yoir 
are given t^e photograph on the 



EXERCISE .2: 



0^ 

(fATHY 



DW 51 



fc^l lowing page and asked to write 
a "careful, detailed description of 
what Cathy looks like and what she is 
wearing^ 




ASS IGNMENT : *Write a detailed description of Cathy and what she is wearing. 

Organize your description so that the students will remember 
the "details. ^ , > 
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SKILL; DESCRIBES HUMM" PHYSICAL FEATURES 
AND- DETAILS OF CLOTHING 



EXERCISE 2: CATHY 
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Basis of the scale ; Numbqr and accuracy of details included. 



Physical Features 

yojLing (15-25) 
female 
slim 

dark hair 
long hair 
centre part^i^ hair 




Physical Features 

face shape (e.g. oval) 
thick lips (or similar) 
cleft in chin 
nose shape (e.g. flat) 
eyebrows (e.g. thinly plucked) 
dark eyes 



Clothing 

coat or drf|s 
plaid * ^ 
long sleeves 
front txuttons 
collar 
no cuffs 

bodice (empire waist) 
fitted 



Scale Point 1 



Scale Point 2: 



Provides three ^or fewer accurate details of appearance- 
or contains a great deal, of inacurrate or invented 
material. ^ " * 

* » 
Provides a minimum of four <letai1s which must be accurate. 
These may be either physical or clothing. May include 
some inaccurate or invented material? " * 



Scale Point 3: 



1 



Scale Point 4: 
% 



Provides a minimum of four accurate physical details and' 
two accurate.clothing details. -Only rare inclusion of 
inaccurate or invented material. 



Must include six accurate physical detaits* and three 
accurate clothing details. May have some inaccura1:e or 
invented material but not a great deal. 



Scale Point 5: 



Must include -seven albcurate physical details and four 
'accurate clothing details with no inaccurate or invented 
material. ♦ 



40 


PROVINCIAL RESULTS 
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(Grade 8) 


Scale Points 


1 2 3 


1 4 '-5 
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1 .■» '-< 


Students ^ 


6 ■ 37 
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* Interpretation Panel cut-off point. 



SKILL; DESCRIBES HUMAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING 



EXERCISE 2: CATHY 



DW 53 

m 



SCALE POINT 1 



yT'^ 'fn 



SCALE POINT 2 



-7 



STALe POINT 3 

TWir«i|tap 



hftn . — knn 



SCALE WiNT 4 



3£: 



P^jP-i ^nnfTTii ^nrlr-p no^^ .*Sh/D , |^ 



-a 



^ 



ijCAi t.Vill v^n ri -<iv-i»f>^ 
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SKILL; DESCRIBES HUMAN PHYSICAL FEATURE^ 
AND DETAILS OF CLOTHING 



EXERCISE 2: CATHY 



DW 54 



* « 



SCALE POINT 5 



^< 



1 



r 
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SKILL: DESCRIBES HUMAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING . 



EXERCISE 3: DRIVER 



DW 55 



• On your third day at Gauge you are the only witness to-a hit-and-run accident. 
A van, driven* by a customer who had hurried from the store, slaiJimed into Chris's 
car and then sped away. 



f 




t « 



ASSIGNMENT : Write a wel l^-organized -descript ion of the hit*%nd-ri#n dr/ver who 
is pictured here. Includ^as much detail about him as/^ssible. 
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SKILL; DESCRIBES tiUHAN PHYSICAL FEATURES 
AND DETAILS OF CLOTHING 



EXERCISE 3: DRIVER 



Note: The completeness of the Grade 8 listing makes it a better?* 
scale - at least it is more realistic than this one. 



J • 



Basis of the scale: 



Accuracy and precisiOR. Inclusiveness:. size; 
clothing; objects in hands; head and face. 



Scale Pojnt^l 



Too brief. Obvious omission of major areas of 
description. OR, totally misleading. 



Scale Point 2: 



Scale , Point 3: 
^ — z 



Scale Point 4: 



Most detail s-ara mentioned twt will little or no 
*r precision, /or example "had a mustache". Or > 
. "Glasses, vy^e biO". ^ 

Jncl^des"" description of head feratures, size, clothing, 
and objects in tiaqds, but' precise detail is frequently 
omitted, for exanple "was- of average weight and height" 
or "dark coat". " ' ~ • ; 

Includes descriptions of head features, size, clothing 
and objects in hands, giving precise details in tMese 
areas, for example "large* round, dark-framed glasses", 
and leather sports bag with two zippers". 



Scale Points 

Percent of 
Students 



PROVIUCIAl RESULTS (Grade 1?), 



«l — 

1 




I' 




, 2 


-3 


4 


8 


31 




• 16 


A 









Interpretation Panel cut-off point. 
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SKILL: 'DESCRIBES HUMAN PHYSICAL FEATURES 



AND DETAILS OF CL0THIK6 
^ SCALE POINT 1 



\CALE POINT 3 



:> n 



i^L^ ^^^^ "iin ift, 



-Si. i ^ L.. ■ -o 



'^'-»^' T- -^ -^ 



^> ^ i 1.4 



^rs 



-AX 
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EXERCISE 3: DRIVER 



DW 57 



SCALE POINT 2 



Ml. 



Ai/i/u^/ ^qj^j^^f ^/yw^J^.fjJr ^ /x^M ^./VW 



SCALE P0IN?4 



/ry/ iOiUt/UW/ r/a^/^^i^//y y^^Jyy ^ yiy^ ^:^.^y 



, ^ ^ >^ 
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SKILL; DESCRIBES HUMAN PHYSICAL FEATURES AND DETAILS OF CLOTHING 



SUGGESTIONS FOR TEACHING: 



(1) The ability to describe a human beir\g implies the use of skills 

in ordering ANQ, completeness, which^an be worked on by the student, 
\. through exercTses si/ch as: 

placing and "order of prominence/ importance^ on a series 
♦ of actions. For ex&n^pje, what do you consider to be your 

most prominent p^ical feature? Can it be described in 
such manner tharTothers can identify it? 



(2) At any grade level, pictures can be used to focus on this skilj 



(3) Have students describe another student, well-known T.V. movie or 
cartoon characters, or famous political or sports figure. 



\ 
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SKILL: DESCRIBES A SETTING USING SPATI-AL TERMS 



This is basically a skill using spatial indicators 

« 

that are functional and accurate (e.g. \jnder, behind, 

at a 45 degree angle) . o 
I 

It is necessary to caution students to avoid over- 
emphasizing description which creates mood or atmosphere' 
and is "creative" or poetic i^n effect wher> working with 
this skill . 



Since the skill is concerned with establishing objective 
guidelines, any diagram used should have clear reference 
potnts.. (Note Exercise 3 - Window). ' 

Note: Some students who y/rote the assessment tests were 
contused by "the amount of detail i.j^' the picture used for 
Exercise 2 - Plant, Teachers may wish to choose ano.ther 
picture with clearer reference points when working with 
this ski/W . * * ^ • . ' 

This %kill is referred to as SKILL 12 in the Assessment 
0^ Written Expression reports. 

1l 



SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 



EXERCISE 2; PLANT 



m 60 




On your first day at wo^k you get 
a difficult job. A strange story h$s 
been phoned in to the newspaper. Mfs. 
Cavanna opened the door under her sink 
and found a giant plant growl ng '^the re . 
She grabbed her daughter and ran out. - 
Your editor sends you to the scene. You 
c]»imb a ladder and look in. This' is 
what you see. The newspaper artist has 
to be able to sketch this scene using 
only your description. From what you 
write, he has to draw everything in the 
room in its right piac^. 



ASSIGNMENT ; ^Make a set of notes describing this scene exactly. You should include alT 
Q details you can , and use any wofds which will help the artist to get everything in its 
clydght plate. 'You do not need to use' complete sentences. 



SKILL; DESCRIBES A SETTING USING SPATIAL TERMS 



EXERCISE 2: PLANT 



.Basis of the scale ; Number of accurate positional terms such as; 

^ above, below, to the right of, beside, on top 

of, up the wall. Absence of inaccurate or ir- 
relevant material . 



Scale Point 1 



No more than two accurate positional terms. ^ 
Contains a great deal of inacurrate or ir- 
relevant material - often fantasizing. 



Scale Point 2: 



Three to five accurate positional terms. * Generally 
factual - few, if any, Inaccuracies. 



Scale Point 3: 



Six to eight positional terms. Generally factual - 
few, if any, inaccuracies. 



Scale Point 4: 



Nine or more positional terms (no repetitions). 
No inaccuracies. Location of objects and extension 
of plant should be clear. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 . 


3 


4^ 


Percent of 










Students 


25 


19 


37 


17 



Interpretation Panel cut-^f point. 
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SKILL; DESCRIBES A SETTING USING SPATIAL "TERMS 



r 



\ SCALE POINT 1 



J ami. 



itc f ii Mi anHL ^ j^ai — aed jjfc^^ 



■ jtfr '. te -^ ■'^ 

iJt&cl ^M.^^ 




7f 



'SCALE POINT 3 



TV^^, Ztx^^ '^^r.r<s ^^t A t^ Vhg. ^rnfy 



/Lax/ -l-i^rTiiAa 



net 



1 iralM*in hj^LLx^ia^ 



ihr . plan i — umj^ ml cj/*^^. q^^j 
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EXERT I SE 2^ PLANT 



m 62 



SCALE POINT 2 



-^fittfl ifift£;< (aoAuia ^'tno 



^^"th^ ' clank ^^^r ^< 



^^^^ 



1-h 



In 



46^^ ^jj^i(c eL 



7 



r 



SCALE POINT 4 ^ 



fl f ^T At rtni -tmVl -Lr..^rf ^^/Jn4 jr.,^ 



=_ik — ft^Ai/ >nj;n ^/^^f 



-PfU pAf-f />/^un/< HL tffiiL 
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SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 



EX|RCISL3: WINDOW 



"manager" of Aunt Llbby's store, you fTnd that one- of your responsi- 
blUtFes is to fiake the display window interesting and appealing. 

For '^Canada Week'* Chris has sketched a display for the window which in- 
cludes a barbequer lawn chairs, towels, picnic supplies; awading pool, toys, 
as well as hanging plants and a flag^ Here is* Chrises sketch. 




Unfortunately Aunt Libby*s "window dresser" can't understand the sketch 
and asks you to provide written instructions explaining exartly where you want 
to put ever^hing. ' • / 

ASS I GNHENT : \3rite your directions to the Wmd^ dresser so that he or she - 
« will mal<e no mistakes in placing items In the window. 



ERIC 
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SKILL; 'DESCRIBES A SETTING "UflNG SPATIAL RMS 



EXERCISE 3: WINDOW 



This rather general scate might be less usefuTto teachers than the more 
specific scale for Exercise -2. . . . " 

Basis of the scale : Number of items located. Precision of spatial in- 

: — dicators/ Consolidation and consistent ordering of 

components. May be in point form. 



Scale Point 1 : 



Incomplete. GeneraVly fewer than 25 words. Either 
•not attempted or not enough information to assess 
skill. - . ' 

V 



Scale Point 2: 



Erratic in order; Misdirections - confusion or 
ambiguity. Lack of specific spatial indicators. 
Incompleteness - many items om\tted. 



Scale Point 3: 



A very general approach. ^ Lacking in consistent 
order, but not to the point of confusion. Limited 
number of spatial indicators. Some omissions (one 
major item or two or three minor, ones'^ . 



Scale -Point 4: 



Clear specification of spatial indicators. Con- 
solidated and consistent ordering of components.' 
Contains no ambiguity or vagueness' of order 
relationships. No more than one item is omitted. 



PROVINCIAL RESULTS ^Grade 12) 



Scale Points 


1 


2 


3 


4 


Percent of , 










Students 


3 


26 


43 


21 













* The Interpretation Panel did not reach consensus as to whether or ' 
not Scale Point ;3 represents a MinimeMly Acceptable 'leAi^T of 
achievement at this grade level. 



'^^-- ^KILL;^^-.DESCRIB'ES A SETTING USING SPATIAL TERMS 



EXERCISE 3: WINDOW 



OW 65 



.A 



^. \iM}irN^O(A:). i trill f^: ft. i^^nnm^ 



SCALE POfNJ. 1 



i1 ii^ .iloir^^r^^r^ r^'ir^.i^ 



:pacif. nmrf. lJ-iQ. thajcvj *rr\ ^n 





SCALE POINT 2 



/ 



ir 



9 




"SCALE|flNjl 



piV:^!!^ iv^^trti^ )r^(Arz tflriA ^^wkfi -fmhV v 



^ WiiAj r^^^^f> 



€rJc» 
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SKILL: 



OW 66 



DESCRIBES A SETTING USING SPATIAL TERMS 



EXERCISE- 3: WINDOW 



wiA YAtJ Z^At mHAaA/. Jy^^yy r% 
t^j>. ^^^^ yV| 



SCALE 



7^ 



JLL 



,^^rt^ -M^p ^ ^./:4^^ y^vvf>/ ^.TL^^,^ 
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SKILL: DESCRIBES A SETTING USING SPATIAL TERMS 



DW 67 



SUGGEStlONS FOR TEACHING: 



^il) ^Activities u^1ng spatial, indicators such as explanation of 
basktftball/fobtball play, a disco dance step, an assembly 
.of a machine, an arrangement of flowers, table setting, 
Interior* decorating and playground or campsite. 



(2) Find^aMocation or object using a map (buried treasure), 
/ Give directions f or ^a car rally. 



(3} Re-ie^bpra room. such as your English gj^ssroom or the^library 
or a»clactor.*s'*waiting room. 



(4) Describe a human face to a Martian. 




SKILL: SELECTS NOUNS, VERBS, ADJECTIVES AND ADVERBS TO 
REINFORCE A SPECIFIC mOD 



Students should be aware that Mood in a piece of writing is 
produced not only through "descriptors" such as adjectives 
and adverbs, but also through nouns -and verbs. 

This skill evaluates whether or not the writer establishes and 
sustains a mood rather than records or describes it in an 
"objective" manner. ^ 

The teacher might acquaint students with Roget's Thesaurus prior 
to working on piis skill 

This ski14-^s referred to ,as SKILL 22Jn the Assessment of Written 
Expression reports. 



SKILL: 



SELECT^ NOUNS, VERBS. ADJECTIVES AND 
ADVERBS TO REINFORCE A SPECIFIC MOOD 



EXERCISE 2: TEAM RETURNS DW 69 



The Jeam Returns 



J 



For the firtHl^ime ever, a team from Goldville 
has won a B.C. championship! The Volleyball team is 
returning today with the Muir Cup. A big parade to the high 
school is planned. The editor^^ends you to describe the scene. 
She says, ''Keep your eyes open for little details. Try to 
get the rpood of the people into your description." * 



ERIC 



ASSIGN^£NT ; You are at the team's homecoming 

What is the mood of the team, the parents 

or the other students? ' Try to describe the ' 

scene to make your reader^ feel the mood of the 

occasion. 



'87' 
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f SKIlI; selects NOUNS/, V^BS, ADJECTIVES AND 
, ADVERBSTO REINFORCE.A SPECIFJC MOOD 



EXERCISE- 2: TEAM RETURNS 



Basis of the scale' ; Frequency of words selected to create or 
' — : — 'ma'intain a mood. 




Scale Point 1 : * .No jnore than two words which suggest mood. 



■ ) 



ERIC 



Sca>e Point 2'. 


Three to six examples of words which suggest 
mood. ^ 


Scale Point 3: 
* 


More than stx words used which suggtest or> 
retnforc^ mood* 

• 

6 f 

■ PROVINCIAL RESULTS (Grade 8) 


Scale Points . 
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' \i 33 • 1 
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SKILL: SELECTS NOUNS. VERBS. ADJECTIVES AND 
ADVERBS TO REINFORCE A SPECIFIC MOOD 



EXERCISE 



TEAM RETURNS DW 71 



SCALE POlh .1 



t 



yiiiJjjL. 



-CI — (anhnnr 



-OH: 



til eVseOi lor/ ^ fvA ^ 



QrrA 



SCALE POINT 2 




SCALE PaiNT 3 



.J.. .— - . 
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SKILL: 



SELECTS NOUNS,. VERBS, ADJECTIVES AND 
ADVERBS. TO REinFOSCE A SPECIFIC HOOD 



• EXERCISE 3^ ROOM 



4 ^ 

■ DW 72 



You and your friend, Chris, go to Gauge and work fn the store' In the. 
evenings you relax in Auitt Libfay*s living room, (picture below). Chris 
.doesn't IJkfe the roam and calls it ''cramped, old-matdish and depressing*'. 
How doQs it make you feel? 




ASSIGNMENT : . Write a paragraph or two, descril^iQg your nraod while you 

* .■ . " . • • . 

are sittjng in this room. Make t-ef er.ence's to objects in the 

» ' r ^ 

room which help to create this mood. 



ERIC . 
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SKILL: SELECTS NOUNS. VERBS, AOJECTIVES AND 
ADVERBS TO REINFORCE A SPECIFIC HOOD 



EXERCISE 3: ROOM 



.Basis of the scale: 



Degree of facility with diction - image wrds, 
figures of- speech, evocative v&rbs Aetc. - to 
maintafn mood. Relationship between feelings 
and objects in room specified. » 



Scale Point 1: 



Scale Po^inf 2 ;^>. 



No mood established. Simple objective description 
/or expression of opinions rather than mood. 

One or more moods or feelings identified but un- 
substantiated* General 'non-specific diction 
(*neat'). No'suggestive or evocative language. 



Scale Point 3: 



One or tm moods. Feelings are identified but 
aot objects' that evoked or reinforced th'em. * 
Some effective diction - an occasional arresting 
phrase. ^ . . , 



Scale Point 4: 



One or two dominant moods or impressions. Facflity 
' 'with diction - uses suggestive or evocative 
language^tQ reinforce the mood(s). 



PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 


2 1 3 


4 


■percent of 








Students 




37 I 29 


18 


* 


» 


* 




*Interpretation Panel 


cut-^ff 
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SKriL: SELECTS NOUNS, VERBS^ ADJECTIVES AND J 
ADVERBS TO REINFORCE A SPECIFIC WOOD 



SCALE POINT 1 



1 



r 



SCALE POIN"l» 3 



EXERCISE 3: ROOM 



DW 74 



SCALE POINT 2 



r^A,^^y,. ^^r/ XLJ c-L^.fT X\ 



^f/>>tf f*-^^^ -y^ I^J H^.^ ■ rLfi Ot.if/ 

A.4fta/, /j(m^ n^j^A^^ 4i ^ 
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SCALE POINT' 4 
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SKILL; SELECTS NOUNS. VERBS. ADJECTIVES AND ADVERBS TO REINFORCE A SPECIFIC MOOD DW 75 

SUGGESTIONS FOR TEACHING : ^ ^ 

A 0) The teacher selects a descriptive passage and removes the nouns, 

verbs, adjectives and adverbs which reinforce the author's mood. 
The student rewrites the passage trying to create the. author's 
mood. Compare with original selection for^study of stylistic 
effects. 

(2) Analyze examples of "mood" by established writers listing effective 
words and devices. 

(3) Students write at least two short passages, establishing different 
moods by role' playing different observers and using their points of 
view on the same object or scene. ♦ 

i^;s<^ (4) Students fantasize a specific mood^before writing (e.g. nostalgia) 
by fantasizing a return' to a favourite summer of their childhood, 
or return to childhood home as -an adult 10 years later. ■ 

■ ' K ■ ' :v 

s (5) ^Exercises that use poetic devices to reinforce a mood; e.g. writing 

a passage as an extended metaphor. 



(6) Vocabulary exercises: 

a) sele.cting words with appropriate connotation and denotation. 
» b) sustaining an appropriate level of formality of usage. 

c) brainstorming for more specific synonyms that will support the 
•mood selected. ^ 

d) selecting sensory details whic+i reinforce the moc^. 
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SKILL: OBSERVES DETAIL IN PLA'CES AND EVENTS 



When working on development of. this skilTwith 
students, it is advisable to explain to them- 
that the best wj^iting is quite pre*cise in detail, 
whereas the poorest uses genera! terms with little | 
Specific information. 

This skilVis referred to as SKILL 24 in the Assessment 
of Written Expression reports. ^ 
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SKILL: OBSERVES DETAIL IN PLACES AND EVENTS 



EXERCISE 2; PLANT 



DW 77 




95 



your first <iay at work you get 
h difficult job. A strange story has 
been phoned in to the newspaper. Mrs. ^ 
Cavanria opened the door under her sink 
and found a ^^afit plapt growing there. 
She grabbed heir daughj/ter and. ran out. 
Your editor^sends you to the-scene.. You 
tlimb a ladder and look i>n. ^This is ' ' 
what you see. The newspaper artist has » 
to be able to sketch this scen^e using 
o^ly your description. From what you 
write, he has to draW everything in the 
room in its right place. 



ASSIGNMENT ; Make a set of notes describing this scene exactly. You should include all 
the detai Is you can > and use any words which will help the artist to^ get everything in its 
O lht place*. , You do not need to. use complete sentences. * ^ ^ 



$KIU5 OBSERVES^DETAIL IN Pl^ACES AND EVENTS ' 



EXERCISE 2: PLANT 



Basis of the scale : Number of/objects discussed and^visual. descriptive ^ 
^ ' detaVu^pecifici ty of descript+on> 



Scale Poir>t 1 



One4j^^ree general labels .(for exampl?, a table, 
a charfr) are given. No detail description. No '\ 
* -modifiers used. ^ 



Scale Point 2: 



y F<^ur or more general labels provided. No detail 
^in description. Must include a description af the 

^-^^ant, * ^ • * ^ 



Sc^Iq Point 3 : « Two or three objects are describejd in some detail ,^ 
\ , . foir^xample, "a broken bowl"/ Must include a ^ 
^' description of the plant. - - . *' 



Scale Point 4: 



V. Scale Points 

Percent of 
Students 



Four or more objects are ^escribed with good attenti( 
to vistm-l detail, for example, "a terrified cat with 
his back arched, his tail sticking straight* up and , 
his claws* out\ * * X 



PROVINCIAL RESULTS (Grade 8) 



1 


2 


. 3 


4 


12 


.31 


35 


20 



*The Interpretation Panel did not reach consensus as to whether or not 
Scale Point 3 represents a Minimally Acceptable level of achievement 
at this grade level . . " - ' 
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SKILL rtlBSERVES DETAIL IN PLACES AND EVENTS 



SCALE POINt 1 



"1 



1 



\uijJa 



SCALE POINT 3 



on 



EXERCISE 2: PLANT 



DW 79 



SCALE POINT 2 

^ r>. — XV ^ ■ T ^ . *t \^ . , v*. >. ^ ^ 



SCALE PQINT 4 



Jh Tkiffc RaA7fefc^ "-f^^y . p'.Ui *,D^^ v;^ 



\>fek »L ffljAVr^^fl Litn/v '^^^k^^ 

4if* ^ ft 



g <;hlLke IkV'.i'U I- CxkntX ^tff ^hvnU 

'^j rut ift Vm.f nla/<«. ' ^ 
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SKILLS OBSERVES- DETAIL IN PLACES -^AND EyENTS ^ / ^ EXERCISE ^3: VAN DW 80 

On your third day at Gauge, you are the ^only witness to a hif-and-run 
accident. A ^an, driven by a customer who hurried from the store, slammed 
into Chris's car and then sped away.. . ' * 

Chris asks you to write down a detailed description of the van. 




^ASSIGNMENT: Write a detailed, organized description of the hit-and-run vehicle 
pictured above. 



ERIC 
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SKILL: OBSERVES DETAIL IN PLACES AND EVENTS 



EXERCISE 3: VAN 



DW 81 



This scale actually works by counting the omission of significant 
details. 



Basis of the scale: 



Inclusion of features (wheels, painting, important 
body modifications, type of vehicle), and precision 
of description. A list is acceptable. 



Scale Point 1 



Omits two or more significant features.. Includes 
obvious errors. tHo precision (for example, "nice 
paint", big wheel$"). 



Scale Po^nt 2: Omits mention of one major feature. 



Scale Point 3: 



All major features are "mentioned but description 
lacks precision. 



Scale Point 4: 



Mentions all major features of the van. Each area 
has some precise detail, (for'example, 'spoked 
wheels').- There is some recognizable order. 



PROVINCIAL RESULT (Grade 12) 



Scale Points 


1 


2 


3 . 


4 


Percent of 










Students 


14 


31 


39 





^Interpre^'tion Panel cut-off point. 
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SKILL; OBSERVES DETAIL IN PLACES AND ' EVENTS 



EXERCISE 3: VAN 



DW 82 



SCALE POINT 1 



(tF/fj/H .^j/ny 'Pj:ut» 9i^A ^ J^. 



r 



SCALE POIN.T 2 




SCALE POINT 3 



2 



SCALE POINT 4 



JA AiniA y^nitf A f^Msh Ai:.pt ^^.^ ^ v/ . "iU^fi^ 
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SKILL: OBSERV ES DETAILS IN PLACES AND EVENT?; ' . ' DW 83 



SUGGESTIONS FOR TFArH I NG : 



C (U- Pre-activities: 



:Dir 



r 

a) Sense-wcrrd exercises: collecting words, perhaps on 
a chart, that refer to taste, sight, touch, smell, 
or sound and which are related to the object or 
activity to be observed. 

b) Ladder of abstraction:' listing words from most general 
to most specific: e.g. room, office, dentist's office, 
rny dentist. Dr. Smith's office. 

c) Word cache: /^listing a' large collection of words that " 
could be u§^d in, a description; e.g. wheels, hubs, spokes, . 
radial s, mags, rims, etc. 

d) Brainstorming for appropriate words (especially good in • 
group work). j a m 

(2) Activities: 

a) Observing details in role-playing situations. 

b) Observing details in pictures or objects. 

c) Objective reporting, as i_n a police or newspaper report. 

d) Drawing maps or diagrams of important settings from 
literature under study. 
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SKILL: ^DISTINGUISHES BETWEEN ESSENTIAL AND PERIPHERAL DETAIL 

This is an often- ignored skill that is very useful in all subject 
areas and in many vocational or ptfst-secondary education situatfons. 
Note: this skill is distinct from^ the skill of writing in'a^terse 
telegraphic style, in that more complete'^ewtencing and paragraphing • 
is required. 

* 

A teacher might select passages in which there are clearly dominant 
major ideas with supporting details which are obviously subordinate. 
Encyclopedia articles do not work as well as do magazine articles 
or newspaper articles/editorials. When students are editing or -\ 
summarizing without the teacher irA^olved as a marker, the teacher 
should pre-select the major ideas and prepare xi chart or checklist for 
the exercise.. Concise, economical style is essential to this skill. 

This skill is^;^^ferred to as SKILL 27 in the Assessment of Written 
Expression reports. 
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skill": Distinguishes -between essential and . ~ . exercise 2: sponges dw 85 
; peripheral detail " ' ' '• • 




One of the main Jobs in a newspaper dffice is 
to^make long stories and articles fit into a small Space on 
the page.' Today when you get to work, the e'ditor hands you 
a story about sponges, which she wants to use in the Science 
Corner.^ The article about sponges is far**too long, so the 
editor v/ants you to summarize it. You ^eed to find all the 
important ideas and write them in two or three sentences of 
your own. 

ASSIGNMENT ; Read the article about sponges carefully; Decide 
/ what you think are the important ideas, ^and then write two or 
three sentences summarizing these ideas. 



SPONGES 

The sponge is a water apimal which is attached to 
the bottom of th.e ocean. There are many kinds of sponges 
and they vary^ln shape and size. Some sponges are shaped 
like vases, but most sponges have no exact shape. 5ome may 
be thin and flat while others may be round. Still others 
may look like the branches of a tree or bush. They may grow 
from one inch to several feet. When alive, these animals 
may be of*many colours. Blue, green, yellow, red and even 
black sponges have been found. 

Sponge fishermen use several different methods to 
get sponges. In deep water, such as the Mediterranean Sea 
and the Gulf of Mexico, fishermen use deep sea diving suits. 
Sometimes they go down a hundred feet or deeper to get the* 
sponges. In sha 1 low waters near, the coast of Florida, fisher- 
men use the hooking method. Two men go out in a glass-bottomed 
, if . 

boat.. Looking through .th^ glass bottom of the boat, the men 
can see Jifty more feet below the surface. One man manages 
the boat, while the other lowers a pole with a hook. He uses 
the hook to loosen the sponges and bring them to the surface. 
The fishermen then spread the sponges on the deck to dry. ^ 



1 ^ 

SKILL: DISTINGUISHES BETWEEN ESSENTIAL AND 
. ^ PERIPHERAL DETAIL 



EXERCISE 2: SPONGES 



DW 86 



Basis of the scale: 



Inclusion of essentj^l ideas - water animal; 
variety of colours, shapes and sizes; two 
methods of collecting. Exclusion of peripheral 
material. Brevity. . 



Scal^Roint 1 



Little attempt at sorting ideas. Omits two. or. 
more essential ideas or includes three or more 
peripheral details. .Most lengthy responses fall 
at point I, but some short responses do also. 



Scale Point 2: 



Either omits one of the essential details OR 
includes one or two peripheral details. Some 
tolerance should be allowed for peripheral 
detail if it is used as an example of an es- 
sential point. 



Scale Point 3: 



Includes ^:he three essential ideas and NO peripheral 
material except as support of an essential idea 
and usually within the same sentence. \Maximum 
three sentences • 



PROVINCIAL RESULTS (G/'ade 8) 











Scale Points 


1 


2 


d • 


Percent of 








• Students 


33 


55 • • 


8 



/ 

/ 



*Interpretation Panel cut-off point. 
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SKILL: DISTINGUISHES BETVJEEN ESSENTIAL AND 
PERIPHERAL DETAIL 

SCALE POINT f ■ 

fitoryi 



EXERCISE 2: SPONGES 



DW 
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SCALE POINT 2 
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SCALE POINT 3 



SKILL: 



D^ISTINGUISHES- BETWEEN ESSENTIAL AND 
PERIPHERAL DETAIL ^ 



EXERCISE 3; ROCKET POWER DW 88 
(Page 1 of 2 pages) 



GAUGE bAZETTE MEMO 



We have space fov a short article of approximately 
me hundred and tioeniy, words on "Eocket Power for 
Spa^ B[light^', The article in its present form is 
more than four hundred words long. I want you to 
read the piece oi^the next page and rewrite it so 
that it is much shorter . You will have to leave 
out some things but he sure to include all important 
jj^ts or ideas related to the topic* Do not add 
<^^hing of your own. Just write all the important 
ideas in a paragraph or two using about one hundred 
and twenty words * 



SKILL: DISTINGUISHES BETWEEN ESSENTIAL AND ' 
PERIPHERAL DETAIL 



EXERCISE 3: ROCKET POWER 
(page 2 of 2 pages) 
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ROCKET POWER FOR SPACE FLIGHT 



Power is one of the major ingredients of the space age. Just to place a 
satellite into orbit, tremendous quantities of fuel must be expended. 



What type of engines can produce the' power necessary for space-flight? 

'•^"'•^'^ t-wr.^^. reciprocal, jet and rocket engines. 



Let us l^ok at thr^e basic engine types: the r 
Of- these, only t^e rocket can operate in^ space. 

J ^ The reciprocal engine was the first engine used for air flight. Today it 
is a highly complex devise; however, it cannot be used in space. 

The j«t engine was developed at the end. of Worl'd War II.' Today it is 
used in all high performance aircraft. It is much simpler in construction than 
the reciprocal engine, having no carburetor, ignition system, cooling system, 
or reciprocating parts. Although the jet engine produces much more power than 
the reciprocal engine^ the jet cannot he used in space either. 

Tile rocket engine is the only one capable of operating in the vacuum of 
>ace. Jhe reciprocal gnd jet engines must fly through the air to obtain oxygen 
•needed to burn the fuel. Because of this, they cannot function where the oxygen 
supply is tercrscarce. Rocket engines, or<>he other hand, carry both fuel and 
oxidizer, so they do not have to remain in the atmosphere jn order to function 
properly. Regardless of any future advances that might'be made in jet engines, 
they will always be restricted to the relatively thin envelope of air surrounding 
the earth. 
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Balloons are useful in demonstrating some of the effects of rocket 
engines. Long thin balloons tend to be more stable than shorter balloons. Also, 
the flights will be more stable when straws are inserted into the mouth of the 
ba 1 loon* » * - 



One 



of the basic principles of rocket flight, demonstrated by the ball 



^ - , — . oon , 

Newton's third law of motion; An action produces an equal but opposite reaction. 



The action-reaction principle produces flight in rockets. The action of the 
escaping gases pusfiJ^s the rocket vehicle in the opposite direction. ^ 

Getting a rocket off the launching pad requires tremendous force. The 
thrust must be greater than the txital weight of the vehicle. Once the vehicle is 
in orbit, however, the brute force is no longer necessary.* Then, even a small 
application of force will produce a change if» the speed of the satellite% 



Because bf the difficulty in getting rockets 
distant objectives, scientists have devised ^a system of 
get to 1 ts target. 



into space and then to their 
^'staging*' to help the payload 



Upon launch, the first stage lifts the entire vehicle off the pad and starts 
it on the journey. When the first stage burns out, it is simply discarded. The 
second stage ignites and propels the r^est of tbe vehicle on i ts way without the dead 
weight of the huge, empty first-stage fuel tanks. In a similar way, the third stage 
takes over when the second stage burns out and is discarded. . ^ 

This is a very expensive way to take a trip, but it is the only way to get 



the man (pay}oad)^to his destination. J^Q"^ 



SKILl:: >DISTItl6UISHES BETWEEN ESSENTIAL AND 
PERIPHERAL DETAIL 



EXERCISE 3: ROCKET POWER "DW 



Basis of the scale : 



Scale Point 1 





Sca.le Point 2; 


« 


Scale Point 3: 




Scale Point 4: 




Scale Point 5: 



number of major ideas included; number of wofds 
used. There are eight major ideas to be c^u^ted; 
other information should be ignored, ■ ' 

1. Large quantities of fuel are required to put a ' 
Satellite in orbit. 

2. Only a rocket engine can function outside ear,th's 
atmosphere (in vacuum of space). 

3. The rocket engine "tarries its own oxidizer (and 
fuel). ^ 

4. Action-reaction principle'applies to rocket engines 
(directly stated or implied). 

5. Tremendous force required for launch - greater than 
weight of vehicle. / 

6. Once in orbit, less force is needed. 

7. "Staging" - three stages. 

8. Discarding of fuel tanks to reduce weight. 

Fewer than „foi/r major*^ ideas included or frvT' or six 
ideas using more than 210 words]^iDr seven or eight 
ideas using more 'th4n^240 words'. 

Four ideas using 135 - 160 words or five or six ideas 
using 181 - 210 words or seven or eight Jdeas using 
211 - 240 words. 

Four ideas using fewer than 135 words or five or six 
ideas using 135 - 180 words or seven or. eight ideas 
using 211 - 240 words. 

Five or six ideas Using fewer than. 135 words or seven 
or eight ideas using 135 - 180 words. 

Seven or eight ideas using fewer than 135 words. 
PROVINCIAL RESULTS (Grade 12) 



Scale Poin.ts 


1 


2 ^ 


3 


4 


5 


Percent of 
Stu*dents 


35 


16 


27 


16 


1 
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^KILL; DISTINGUISHES BEtWEEN ESSENTIAL AND 
PERIPHERAL DETAIL 



E?(ERCISE 3: ROCKET POWER DW 91 

^ ^- - 



SCALE POINT 1 ^ 
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I ' , ^ y \, ^ ' t 
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SCALE POINT 2 
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SCALE POINT 3 
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SXILL: 



DISTINGUISHES BETWEEN ESSENTIAL AND 
*fBiPHER/(L DETAIL 



EXERCISE 3: ROCKET POWER Dft 92 



SCALE POINT 4 



7 




4 ■ . • 
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SKILL: 



DISTINGUISHES BETWEEN ESSENTIAL AND PERIPHERAL DEfAIL 

^ 

/ 
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\ SUGGESTIONS FOR TEACHING : ^ . 

• \ — — 

(1). Re-write a passage for a specific audience^^e. , a technical 
passage on rockets may be written for- a kindergarten audience. 



2^ Wri- 



Wr\te a surmiary'of plot, character*, theme or setting as in a 
review. 

/ ' ' ' 

(3) Write formal outlines and select main headings and supporting 
details. 



(4) Try oral exercises which include role-playing by several members 
of the class, wi^th the other S'tudents listening and summarizing 
(i.e. customer and manager, who must then give instructions to 
workman). Students suimarize essential comments of each character. 

(5) Prepare a critique of a specific selection, summarizing the* Inform- 
ation so that readers will then know whether to refer to the'^selection 
for more information on a topic. 

(6) Write an autobiography including major significant stages in your 
life leading to a certain conclusion. For example, write an 
autobiography which uses three major events in ^our life which taught 
you to be tolerant of other people. 



(7) Use information frofn other subjects - i,e,'a science, hgme economics 



or industrial lab with procedure and conclusion, 



III 
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SKILL: ADJUSTS 'TONE TO AUDIENCE 

It i*s suggested that the rather low provincial results 
for this skill at the Grade 12 level may well be the 
result of assigning students to WRITE a SPEECH and then 
measuring the resu1 ting*" work according to fts "oralness", 
Or\§ quarter of tbe sample failed to complete this exercise 
at the Grade 12 level . . 

r 

This raises questions as to the reliability of the topic in 
the Grade 12 exercise. The teacher might do better to make 
the topic more controversial and appropriate. "Write a 
letter to 1:he editor of your local newspaper on some issue 
current in your district" is probal)1y a more effective 
vehicle for testing this skill. 

This skill is referred to as SKILL 29 in the Assessment of 
Written Expression reports. 
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SKILL: ADJUSTS TONE TO AUDIFNCF 



DW 95 

EXERCISE 2: CAUGHT IN THE TRACKS 



CAUGHT IN;rHE TRACKS 

♦ * 

There is a railway crossing In the middle of town that 
^ needs repairs. Or^e day, on your wa'y to work, you get into 

trouble there. The hewspaper makes a big story out of it. Here 
is what it says: 

CAUQHT IN THE TRACK S! 

Our grade 8 reporter al/host died 
today under the grinding wheel of 
^ a huge locomotive. As the train 
^ raced down the tracks, its bell 

clanging a warning and sparks \ 
9 ^ Showering from the sliding wheels, 

M reporter struggled to free his • " • 

^ two-month-old pup that was caught 

^ in the tracks. Only at the Jas,t 
second did the dog's foot spring 
^ free and our reporter escape from 
the onrushing express. 

M. 

The paper will^'not be delivered for several days but 
when it is, and your grandmother reads that story, -she is going 
to be very alarmed. You decide to write her a letter telling 
her what happened bu; making ft sound a lot less exci t ino . 

. , ASSIGNMENT: Write to your grandmother telling 
her what happened at "the train crossing. Do 
' not change the facts of the story but tell it 
a 'ess exc iting way so that she will not be 
worried about you. ^ 

You do not have to write any cfd'dress. Just 
start on t^e story. 
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SKILL: ADJUSTS TONE TO AUDIENCE 



DW 96 ' 

EXERCISE 2; CAUGHT IN THE TRACKS ^ 



Basis of the scale : Number of 'units* (words, phrases or clauses) 

— which ev.oke anticipation or danger. Length must 

* be considered. 



Scale Point T: 



Ten or more units evoking anticipation or danger, 
OR very short - insufficient material to demon- 
strate skill . 



( 



Sca^e Point 2 : Six to ten units evoking. anticipa^on or danger. 



Scale Point 3 : Two to five units evoking anticipation or danger. 



Scale Point 4: 



Not more than one unit evoking anticipation or 
danger. 



PROVINCIAL RESULTS (Grade 8)^ 



Scale Points 


1 


2 


' « 1 

^3 


4 


Percent of 




« 






Students 


17 


9 


40 ! 


31 



*The Interpretation Panel did not reach consensus- as to whether or not 
Scale Point 3 represents a Minimally Acceptable level of achievement 
at this grade level . 
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* SKILL: ADJUSTS TONE TO AUDIENCF 



SCALE^INT 1 



TVft^ L>ain*'f' •u^vN > >v<*-|Ur^ Uc«%*t< 

•Ha WmK u>.i#f r. O,t/c^ LlUfO 4K^> 



'SCALE POINT 3 



r ^iw r^A>t/r yya^/'^ ^-r>& 



EXERCISE 2: 



DW.97 

CAUGHT THE TRACKS 



SCAtE POINT 2 



fa uLqUa ^rJdr^ *jlynr*t\^ 
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SCALE POINT 4 
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SKILCt ADJUSTS TONE TO AUDIENCE 



EXERCISE 3: SPEECH 



DW 98 



A poster in Aunt Libby*s store anttbunces 
that the Gauge Improvement Society is proposing 
to censor books jn school and public libraries. 
A public n#etiiSg ha^' been scheduled to hear both 
sides of the Issue. Any Interested person will 
be p>ermitted to speak for up to two minutes. You 
have definite views on censorship and, even though 
you are an outsider, you decide to speak at the ^ 
meet Ing* 



ASSIGNMENT : On the following pages write the speech that you intend to make. 
Give reasons for your op I rj ions and try to persuadeTlhe audience to agree with 
you* 



IIG 
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SKILL; -ADJUSTS TONE TO AUDIENCE . EXERCISE 3; SPEECH 



isis 



Basis of the scale : Appropriateness of tone -'persuasive, but 
— equable. 



Scale Pofnt 1 : Tone is inappropriate - offensive, strident 

or aggressive. No persuasion. 

Scale Point 2 : - Tone is insensitive to audience.' May be ambiguous 
^ . Opinionated without supporting argument, ^ot an 

oral communication - to be read, not spoken. 

/ 

Scale Point'3 : Obviously intended as an oral communication. 

Pedestrian and ineffective as persuasion. May 
.be' somewhat tactless. 

Scale Point 4 : Obviously intended as a speech. Persuasive but 

somewhat stilted - lacks fluency. 

T 

i 

Scale Point 5 : Obviously ifitended to be spoken. Persuasive and 

fluent. Tone is equable -'not offensive^or - 
opinionated. 



PROVINCIAL RESULfS (Grade 12) 



Scale Points 

Percent of 
Students » 



1 


2 


3 


4 


5 












16 


17 


23 


12 


6 



I 

/ 
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SKI LI; ADJUSTS TONE TO AUDIENCE 



SCALE POINT 1 



♦♦♦♦♦ j 




T 



7 



EXERCISE 3: SPEECH 
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SCALE POINT 2 



m. 




7 
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SCALE POINT 3 
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SKILL: ADJUSTS. TONE TO AUDIENCE 



1m 



EXERCISE 3: SPEECH 




SCALE POINT 4 



v*w^ 
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1^ 




WiTik: rU.Mfty^ rurv-l kVw> >Ki 4cri -Wi »,v^i-:V. 



r 



SCAL'E POINT 5 
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SUGGESTIONS FOR TEACHING; 



\ 

It is suggested that exercises should be highly "contextual'! - 
e.g. exercises arising from relevant issues such as curfews, 
abolition of Graduation Exercises, or minimum age for driver's 
licenses. Be sure that students are directing their views to 
^ specific audience; e. g. administration of the school, student 
council, provincial government. 
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SKILL :^ MAKES A JUDGEMENT, ELABORATES AN OPINION 

Note that for mastery of this skill, students do 
not merely state an opinion but must also give 
supporting evidence and convincing reasons. 

This skill is referred to as SKILL 30 in the 
Assessment of Written Expression reports. 

I 

f \ 
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,1 

SKILL; MftKES A JUDGEMENT, ELABORATES AN OPINION 



EXERCISE 2; TEACHER 



* 



What Makes a Good Teacher? 



Today the editor wants to have an opinion article 
on page^four. She thinks education is a topic many people 
are interested In. She wants you to write about: What Makes 
a Good Teacher? In your many years in school, you've, been 
taught by all kinds of teachers: male and female, old and 
young, beginning and experienced, strict and easy-going. You 
think you know a lot about good, teach mg - and bad teaching. 



ASSIGNMENT : Take a moment to think about good 
teachers you have known. Then give your idgas 
on what ki^n,d iDf perso/i makes a good teacher, and 
what ki^ids of things you think a good teacher 
does - or should do. 
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SKILL; MAKES A JUDGE^NT, ELABORATES AN OPINION 



EXERCISE 2: TEACHER 



The Grade 8 is a more fundamental scale than the Gradte 12 scale, 



Basis of the ^scale : Number, of opinion or judgem^it statements; degree 
— ' « of elaboration or support. 
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' Scale Point 1 



Makes no more than; two statements of opinion and 
provides no elaboration or support. ' 



^cale Point 2 : Three or four opinions or support* statements. 



Scale Point 3 :' Five or six opinions or support statements, 



Scale Point 4: 



Seven or more statemervbs of opinion or judgement, 

or statements of supporting detail or elaboration 

(for example, example5'),of opinion or judgement 
statements. ' , - 



Scale Points 

Percent of. 
Students 



-PROVINCIAL RESULTS (Grade^S) 



1 


2 1 


3 


4 




13 


25 , 1 


24 


30 





»*Interpretat1on PaneT^ cut-off^ point. 
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SKILL; MAKES A JUDGEMENT. ELABORATES AN OPINION 



EXERCISE 2: TEACHER 



r 



SCALE POINT 1 



^^^^ ^r^^ ^^^f 




SCALE POINT 3 
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SKILL; MAKES A JUDGEMENT. ELABORATES M OPINION ' ,^ EXERCISE 3: SPEECH 



Basis of the scale ; . Specific support by incident,' example of ex- 
• : ' planatory statement. Opinion must be stated. 



Scale Point 1; No clear statement of opinion. Not on the topic. 



^ Scale Point 2 ; Opinions are stated but not substantiated. 

Repetitions, vague opinions, 'should' statements 
without support. 



Scale Point 3 ; Some substantiation of opinion, but not effective 

may be wordy, trite, over-generalized. 



Scale Point 4 ; Opinion(s) elaborated deafly, concisely, with 

sufficient support by exanp'le, incident or ex- 
planation. 



PROVINCIAL RESUTLS (Grade 12) 



Scale Points 


1 


2 


3 


4 


Percent of 










Studeivts 


16 


28 


21 


11 



^ Note: 21 - blank , 
3 - incomplete 



'^Interpretation Panel cut-off point. 



SKILL: 'HftKES A JUDGEMENT. ELABORATES AN OPINION 



EXERCISE 3: SPEECH 



m 108 

( 



A poster in Aunt Libby*s store announces 
that^tfie Gauge Improvement Society is proposing 
to censor books in school and publ Ic 1 i brar ies . 
A, public meeting has been scheduled to hear both 
sides of the issue. Any interested person will be 
permitted to fepeak for up to two minutes. You have 
definite views on censorship and, even though you 
are an outsider, you decide to speak at the 
meeting. ^ 



ASSIGNMENT : On the following pages write the speech that you intend to mak*e. 
Give reasons for your opinions and try to persuade the audience to agree with 
you. 
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\ SKILL: MAKES A JUDGEMENT. ELABORATES AN QPINinN 



■. r 



EXERCISE 3: SPEECK 
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SCALE POINT 1 
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SKILL; MAKES A JUDGEMENT, ELABORATES AN OPINION 



EXERCISE 3: SPEECH 



DW 110 



SCALE POINT 4 
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SKILL: MAKES A JUDGEMENT. ELABORATES AN' OPINION 
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SUGGESTIONS FOR TEACHING ; 

A great deal of oral work is required in conjunction with this skill. 
Any similar topics assigned should be relevant to the student's ex- 
perience and interests. Avoid hjrckneyed topics such as capital 
punishment or women's liberation which are likely to elicit repetition 
of cliches or emotional responses. 

Students s.hould have the opportunity to study sample articles or 
speeches developed by elaborating an opinion. The teacher might select 
examples from currect magazines or editorial pages. 



(1) Teach this skill on conjunction with basic essay organization: 
topic paragraph or thesis, paragraphs with supporting judgements, 
concluding paragraph or clincher. More sophisticated methods of 
organization may also be taught: antithesis/thesis development, 
def i ni ti on/exampl es , compari son/contrast . 

(2) Oral presentations may involve debates or speeches. If the class 
then asks questions or an opposing speaker refutes the statements 
made in the presentation, students will have the opportunity 
develop insight into clarifying vague arguments and reviewing 
dubious supporting examples. 

(3) Present examples which are "loaded" rather thap obj^tive: for 
example, the same main idea developed by someone opposed and someone 
supporting the topic. This will help students to detect bias in 
presenting judgements ^ opinions. 

(4) Have students study exarrip^les which are not developed with sufficient 
^ evidence or support in comparison to those which are developed in 

detail: for example*, advertisements for a product compared with a 
consumer report on the product., 

(5) Study examples of development involving varying qualities of supoprt ' 
and complexities of opinion: for example, the editorial page of^ 
newspaper or Ann Landers' column. 
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SKILL: SELECTS DETAILS TO SUPPORT A VIEWPOINT 

Skills that call' for persuasiveness demand a com- 
^mitment on the part of the student. This skill is 
necessary as a prelude to teaching the idea of "thesis" 
or "point of view" essential to correct essay style. 

The skill package is also useful as an introduction 
to debating and might well be used as such. 

This skill is referred to as SKILL 31 in the Assessment 

t 

of Written Expression reports. *' 



i 
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SKILL: SELECTS DETAILS TO SUPPORT A VIEWPOINT EXERCISE 2: CLASSIFIED AD 

Car for Sale 

The first writing you do for the newspaper is an advertisement for your 
sister»s car. She has gone to nursing school and says if you can sell her 1965 
Datsun you can keep all the money you get over $200.00. It's a small sports 
model with a stick-shift and a new paint-job; orange with a white racmg stripe. 
The four-cylinder engine, uses a lot of oil, but it still gets 30 miles *(50km) 
- to each gallon of gasoline. ^ 

Under the pafnt, the body is rusting away and the3^^ij^^ch is worn. 
However, the upholstery is good and the radio works well. There are new srtow 
tfres on the back but the front tires need replacing. There is only one crack 
i 5" the windshield and it's. on the passengers side. 

ASSIGNMENT : Write a Car for Sale advertisement. Do not ' 
lie^ but include as many details as you think will help 
sell the car. You can use no more than 35 words so choose 
your words carefully. 

» 

f 1) Write a rough draft on scrap paper- ^ 

/ 

2) Write your finished advertisement here i- one word in each space. Maximum 
35 words. 

FRASER RIVER TIMES - - CLASSIFIED AD FORM 



SKILL: SELECTS DETAILS TO SUPPORT VIEWPOINT 



EXERCMSE 2: CLASSlTlED AD 



This scale is constructed to measure, a, positive viewpoint. Incorrect 
detail, even though .It does support a" viewpoint, should not be counted 
as a point. 



Basis of the scale : Number^tPf positive details; accuracy of information; 

absence of negative details; omission of irrelevant 

details. 



Scale Point 1 



three or fewer positive points. stated, or includes a 
great deal of negative detail. Includes inaccurate, 
misleading or irrelevant details. 



Scale Point 2: 



At least four positive points mentioned. May contain 
some negative details. 



Scale Point 3: 



least six positive accurate (Retails are presented, 
tlo inaccuracies or irrelevant detail. Little or no 
negative detail . 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


] 


I 2 


3 


Percent of 








Students 


27 


! -30 


• 42 



*The Interpretation Panfel.did not reach consensus as to whether or not 
Scale Point 2 represents a Minimally Acceptable level of achievement 
at this grade level. 



SKILL; SELECTS DETAILS TO SUPPORT A" VIEWPOINT 



EXERCISE 2; CLASSIFIED AD 



SCALE POINT 1 



SCALE POINT 2 



MHUt f«i# Jrtfl ktfv: ^ . 



Mfiu « r«w# 4nH ittr«: 



s. ^ 
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SCALE POINT 3 
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rMUl iiwft Tim • 



(uutrict M roiM 
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SKILL: SELECTS DETAILS TO SUPPORT A VIEWPOINT 



EXERCISE 3: RECOMMENDATION 



DW 116 



/ Your aunt Is happy to have you work in the 
store for a week. You write to tell her you are 
bringing a friend. You assure Aunt Libby.of 
Chri-s's many good qualities. 

.The 'personal' comments under "Chri s * s 
graduation picture in Ust year* s^ yearbook read 
as fol lows: ' 



Witty Chris, who loves to talk, 
was occasionally seen hurrying,, 
late for class. When the voice 
of this popular member of the 
Champronship Swim Team was heard 
above the general roar, we heard, 
"I'll NEVER Uarn how to do 
percentage!'*. Chris claims to have 
"sought, held, and moved on from'* 
more jobs, than any other Grad this year, 

Greatest Achievement to Date: 
"Paying off my car." 



Ambition: *»To be rich and able 
do anything I please*" 

Interests: French and typing. 



to 



eeve: None. 



ASSI GNHENT : yrite a recommendation describing Chri,s's qualities in a way 
that will applal to Aunt ^Libby as an employer and as a landlady. Be as per- 
suasive as youlcan, but do not say anything that Is not true. You do not need 
to address the^letter. Just put In the date and t>eqin. 

\ 
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SKILL; SELECTS DETAILS TO SUPPOST A VIEWPOINT 



DW 117 



EXERCISE 3; RECOMMENDATION 

/ 



This scale is constructed to measure a positive viewpoint. Incorrect 
detail, even though it does support\a , viewpoint should not be counted 
as a point. - . .'^ 



Basis of the scale ; Numbeir of details provided to support ifie viewpoint 
— ' ■ that Chris would be suitable. The 'score' for each 

paper is obtained by counting the number of positive 
characteristics mentioned, and subtracting from the 
total number of positive characteristics the number 
of negative characteristics mentioned. For example, 
a letter mentioning three positive qlialities and two 
negative qualities would 'receive a score of 'one 
point'. Irrelevant and invented material is to be 
ignored. 



Scale Point 1 : . 


No positive characteristics or qualities mentioned 


Scale' Point 2: 


Final score (i.e. balance* of positive qualities 
mentioned minus neg^lve qualities mentioned) is 
one point. ^ 


Scale Point 3; " 


Final score is two points. 


Scale Point 4: 


Final scare is three points 


Scale Point 5; 


I 

Final score is four or more points. 




PROVINCIAL RESULTS (Grade 12) 


Scale Points 


r ■ 2 3 I 4 „5 


Percent of ^ 
Students 

\ 


5 12 . 24 I 25 31 



interpretation Panel cut-off point. 
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SKILL: SELECTS DETAILS TO SUPPdRT.A VIEWPOINT 



EXERCISE 3; RECOMiENDATI ON ^ 



^ . SCALE POINT 1 



' ^ j^ty ,y 



/•/V , *>/ — ^xl — >^-^f^ 



SCALE POINT 2 



nrxru^Q ^i^O.Kjvl /^^^ V.^r^ <S ^i'v^jp 



P. 6 



SCALE POINT 3 



7^ 



-1^ 



■aVfc Van 



-aL. 
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• SKtar SELECTS DETAILS tO $UPPOR>>A VIEWPOINT 



EXERCISE 3: 'RECOMHENDATION 



OW 119 



SCALE POINT 4 



. 14 



<1pi. t 13, AUr 



p ii. A/ortTi -^ t^ a /inmrf — /i. J^aU^A .tlJi^r^ 



N — 



2U^ 



— M/^v. ^^fir. .iii;>A 



iiil 



4al 



/ 



SCALE POINT 5% 



_L 



^nli. tS ?f if 



U A. ^mJ- X, 



QiA/i 6Aaja tj^A. /i^.A^j 



MJM MiJt/'Ma I^^ A^f^f, 
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SKILL: 



SELECTS DETAILS TO SUPPORT A VIEWPOINT 



SUGGESTIONS FOR TEACHING; 



\\) Devel'op exercises to hglp students recognize positive and negative 
connotations. For example, select a word such a^ "car" which is 
neiJtral and have^the students list a series of synonyms which are 
loaded with posittve and negative connotations. ^ • 



CAR 



racer 
gem 

cream puff 
fully loaded 
del uxe 
dream 



lemon 
junk heap 
clunker 
- bomb 

mechanjc's' special 



(2) Students, using positive and negative connotations, can learn 
to effectively support a viewpoint. Preliminary debate and 
discussions can bring out both sides of an argument, after which 
' students prepare an outline for both sides of the argument. ^ 



(3) Construct ads to sell a product, to change habits such as smoking, 
to convince voters on the value of a particular political party, 
or to promote a worthy cause. 
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SKILL: SUMf<lARIZES A MAIN IDEA IN A SINGLE SENTENCE 

This skill assists in the development of art economical, 
concise style; (e.g. precis writing, note-taking, and 
paragraph and essay outlining skills). 

This is also an essential skill in reading comprehension 
and in evaluating the clarity of an author's argument. 

This skill is referred to as SKILL 32 in the Assessment of 
Written Express-ion reports. 

/ 
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SKILL; SUMM ARIZES A MAIN IDEA IN A SINGLE SENTENCE " EXERCISE 2: HOMEWORK 

What's the Matn Idea? 

As a repprter you must listen to people and make 
notes on what they say. To give yourself practice yo^ sit 
fn on a discussion of homework. Each student has several ideas. 
YOM^ listen carefully and try to summarize, in on£ sentence, his 
or her main idea,, 

ASSIGNMENT ; Read each student's comments. Try to 
summarize his or her main idea in one sentence. 

Rolf: I spend less time at homework this year and get more 
done^because I organize my time. I work one hour 
after school and one hour before I go to bed. This 
gives me enough tim^ to go out or to watch television. 
If you pl,an your time, you can get everything done 
and stUl enjoy- yoursel f. . 



Write • 
Rolf's 
main 
idea 



I don't think we should have homework at all. I 
have , to take care of my younger brother and sister. 
I also have to help with the cooking after sc^hool . 
I don't have the time or the energy tb finish - or 
sometimes even to start - my homework. 



Write 
Gil's 
main 
idea 



I think we should have a H'ttle homework. We 
can't do everything In class. There's not enough 
time to read-sajl the -stories in class and discuss' 
them. We sho^ild read the stories at home. If I get 
homework In-other subjects, I work an hour on each. 
I don't like homework, but you can't avoid it. 



Write 
Anna* s 
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SKILL: SUMMARIZES A MAIN IDEA IN A SINGLE SENTENCE EXERCISE ^: HOMEWORK 



Basis of the scale ; 

= 



Three basic considerations: effective summary; 
satisfaction of the one sentence condition ; 
number of speakers whose views are satisfactorily 
summarized. 



Scale Point 1 



None of the three viewpoints satisfactorily 
summarized. One may contain the main idea, but 
it is vaguely stated with interpretation required. 



Scale Point 2: 



An attempt at summary of two or three of the view- 
points but not in one sentence each. * 



Scale Point 3: 



One of the viewpoints is satisfactorily presented: 
one main idea in one sentence. 



Scale Point 4: 



Two of the three viewpoints are satisfactorily 
presented, each with the main idea in one 
sentence. 



Scale Point 5: 



All three viewpoints are satisfactorily suirmarized, 
in one sentence each. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 


4 


5 


Percent of 
Students 


18 


10 


35 I 


25 


n 



'Interpretation Panel cut-off point. 
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' 2 SKILL: SUM MARIZES A WIN IDEA IN A SINGLE SENTENCE EXERCISE 2; HOMEWORK 

SCALE POINT 1 



■» «» — « t 

«M hmtg Mt% I 

►in*! 




Jif** •^'^ *»«^ lirwii.»l all. X 



Mia U«B 



■Tit* J 

Mia l4 



SCALE POINT 2 



SCALE POINT 3 



fm\t% 



trnt* 011*1 

Milk 1M« 



4dM I QcvMlM wt Um. I work cmm teJ^ 

If^^l!!^ tlM U f» Mt « U VtU* Ul«Tl«l<MI. 



trriu toXf* 
Milk Um 



i^!* hoMMrt At all. I 

t* UM MT« tar roMftr krotter m« alaur 

I 4M«t Um tte tlM ar Uk* M«rf7 u tUl*k - » 



Jld. 



..^L M.I J. - 1/ TTT 




Vrlt* Oll'a 
Mlft ld«« 



I t^Mt Um tlM tt kOMMTk Ul« yMT m4 Mt aor* 

«0M bMMM I OTfMlM Vy tlM. I IMTt QM Um 

alUr MtkMl m4 om lko«r Ufor* I t* u M. flkls 

flvM M MMfk tlM U ff« Mt or to Mtok tOUvUlo 

If rM alM voor tlM, 
••4 •tin ooioy mm 



. VM M« fot oMTirtJklaf Aom 



I ^*t i^lak «o otMoU Mm hoMworlt «t all. i 
Mm to t«ka oaro of ay yMo n t brotMr mmA nUKmt 
\ ii!?.^ ^ ooofclikf aftor adkMl. 

I te't h«M tJko tlM or fcJko OMrf7 to flxlalk • m 
«y IkOMwork. 



atlMO OTM to atort 



MflU JUkMV 
MlB 14m 



I t^lak M Amu IkOM a tlttlo IkOMork. 

•MH 4m ovotytkUf la elaM, n«M'a Mt OMwh 

^ •^^ •toeua ot ikOM. If i .at 

rtm??*}? • tfcor a iAjoof « I MTk m ikMt ^ omC. 
I *M«| iUo MMMrk, tat yM OM't aMU It. 



. M^m\ n. .1-. iJ^ 

lior^T r,/v> »/t ^ . v^f. 



irrlta AMka'a 

MlM 14m 



I t^lftk WO aUoU Mv« a Xlttla hoMwork. M 

Morytlklaf u olaaa. TMro'a Mt of»oMh 
tlM u ro*4 all tiko atotlM lo olaaa *ik4 4locMa 
tfcM. M okooU tiko atorlaa at Iiom. if i Mt 
TTT^A^ •J**' •'*J»«ta. 1 vork oa homt m •aek. 
I 4M't lUo kMawork, k«t yM eM*t 0^14 It. 
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SKILL; SUMHARl'ZES A MAIN IDEA IN A SINGLE SENTENCE EXERGi^2: HOMEWORK 



DW 125 



i 



SCALE POINT 4 



•fUr a^Ml tmi om Immt b«fer« | fo to M. nu 

l i "f f r q n — 



SCALE POINT 5 



toOMM X OCfMl«« Wf tlM. | «ork DM iKMr 

after mHoqI tad OM homt h^ten I 90 to M. m« 
flv«* M Monfli Um to V* 0«t or to ««t<* taUvUlcM 

••d .till M)«y ytwTMlt. 




X «M<t tklAk «• alKMU teir* luMwwt at all. i 
U« U o«T« of « r«Mt«r teotWr aW alat«r. 
X alao f hmXf with tJk* oookUf aft«r adbeel. 
I4a«»t htw tLM or «s#rf7 to fiuak - oc 
< f^tl — a vrtm to at«xt - mf l>ii»awoct. 



trrlu 011*1 
Ml» 1^ 



X «o«'t UkUk M atovU kair* kOMworlc at all. X 
km to ukM w 09 mt r " — I' f brotJwr «a4 aUtor. 
I alao teva to bol* wltk oooUikt aft«r aotool. 
J 4o«*t fcrra tiM or Um aai y gy to fUlak - or 
•oMtUwa OTM to at«rt - ay tMMwork. 



vrlto AMa'a 
mU 14«a 



X Xkitk m tkomU Iwiw a llttU ImmwotH. m 
cm*t 4m aiTMrtlilM U a^. rWra'a »oi aMVffk 
tlM to rM4 «U Uo atWloo la eU«a aM UaoMa 
Um. Ma ato«U rM4 Uo atocUa At hOM. jf t ft 
fcci oaii ui t i* oikar avb^Wu, j vort lM«r eo am*. 
I 4oA't IIU teMwort, k«t TO* CM't aroU It. 

JJ^i — Qi^^fifiA^n^ Annf lj3 / 



I tMak w •hmU %tr% a llttU kwwrit. Ht 
CAO't ie vvwytlUM U eUaa. Ttort'a »ot •Mom§k 
tlM to r«A4 All Ua atovUa U oUm aoA diaoMa 
tW. »• afcowU ra«4 tM tftoriaa at twM. Xf 1 yat 
kr» a » B i t U otter •«b}ocU, I vort a« Imvt o« oiofc. 
X *«'t lUa koMwert, tot )ro« >eaji't tvoltf It. 
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SKILL; SUMMARIZES A MAIN IDEA IN A SINGLE SENTENCE 



EXERCISE 3: LEAD SENTENCE 



The Gauge-Gazette wants to print a report of the 
hit-and-run accident. Slnqe you were the only witness, 
the editor offers to pay you to write the news story. 
You remember th^t reporters try to summarize the main 
points of a story in the opening sentence. 



J 



ASStGNHENT ; Below, wri te ^the opening sentence for your news story. 
•Do not write the full story: only the first sentence is needed. 



-E XERCISE 3: LEAD SENTENCE 



Note ; This scale is more generally applicable to a variety of lesson 
, topics than is the scale for exercise 2. The teacher might do 
well to produce a checkli^st of^necessary information that is 
to be included in a summaVy sentence so that students can 
compare their sentence wtth an example. 

Basis of the scale ; Must be a single sentence; inclusion of (1) 

— time (2) location (3) nature of accident, 

and (4) principals involved. 

Scale Point 1 : Misleading or contains incorrect information. 

Fails to address the task of summarizing. 

Scale Point 2 : ^ Either not a sentence or a sentence with obvious 

structural errors, OR misses two or more of the 
a required 'pieces of information. 

>* * 

Scale Point 3 : Must be a sentence. Misses only ONE required 

piece of information. 

Scale 'Point 4 : Must be a sentence with no serious problems with 

syntax or graimar. Must provide the four' pieces 
of ijnformation indicated above. 



PROVINCIAL RESULTS (Grade 12) 



X 



Scale Points 


1 


2 ! 3 ! 

t 1 


4 


Percent of 




i t 
1 i 




Students 


20 


40 ^ 22 I 

1 t 


12 



i 



*The Interpretation Panel did not reach consensus as ±o whether or not 
Scale Point 3 represents a Minimally Acceptable level of achievement 
at this grade level. 1 
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SKILL; SUMMARIZES "A MAIN IDEA IN A 'SINGLE SENTENCE 



EXERCISE 3: L^AD SENTENCE 
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SCALE POINT 1 



SCALE POINT 2 



fM II III iiit tmrUn try li mmH|» tt* 



■Htt UN Ml iisfyi m\i m tint im * hh U 



tut •«ii*r tfftn Mr m t* «n«t »• «m i«»nr 
Tm rMMMT Mt ftttiUf i try t* IMMrllt »• «u 



vHtt aw Ml lunr 9«V CM f<rtc ttATt«ct >i ' 



SCALE POINT 3 



Uw A^ltoe Hftn U 9f t—^ vrlu tiw mm it*ry. 
IM I'iMrtir llMt r«9*rua Uy I* t«M*fi» Uw mU 



■Hte UM r»n ttafyi wly Uw flrtt »t«t«w« If a«Mt4. 



SCALE POINT 4 



lilt-M4-nM KcfiMt. it*ct rm wrt Utt m\f niUmt, 
Uw •4<t*r tfrtn t* H7 ^ t« vrlu tiw mm fUry- 
iM riMitir Uat r«»*rt«n tr^ u %mmrit$ th$ «fi 



vrtt* UM Nil itofy; «1y tM tint SMtMot li m*4H 
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SKILL: SUMhWRIZES A MAIN IDEA IN A SINGlt SENTENCE 



DW 129 
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SUGGESTIONS m TEACHING : 

(1) Have students create single sentence statements of characterization, 
mood, or theme of fiction being studied in class. When studying 
nonfiction, have students write a single sentence statement of 
the thesis or argument. . 



(2) Have students create single sentence statements of thesfs or 
arguments theses based on their reading of newspaper articles, 
and other nonfiction items. 



(3) Have students identify topic or thesis statements from material ' 
they have read. 
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SKILL': ORGANIZES DETAILS AND IDEAS 



The idea of the sta|idard paragraph structure 
is only an example of ordering. The teacher 
might emphasize the use of paragraph form only 
insofar as it suits the needs and purposes of 
his/her class. 

This skill is referred to as SKILL 33 in the 
Assessment of Written Expression reports. 



r 
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SKILLV ORGANIZES DETAILS AND I DEAS 



EXERCISE 2; CATHY DW 131 



Cathy of C,K,G>E > 

On your first day as a reporter, Jhe editor 
puts^ou right to work". The local radio station 
Is offering free record alb^s to the ffrst 50 
students who recognize Cathy of C.K.G.E. and 
challenge her by sayirig^"You are Cathy 'of 
C^K.G.E." The Fraser River Times has 
agreed to print her description, but 
they can*t print her picture. 

To help students identify her, you 
are given this photograph and asked to * 
write a careful, detailed description of 
what Cathy looks like and what she is 



wearing. 




Write a detailed description of Cathy 4nd what she is wearing, 



ERLC 



ASSIGNMENT ; 

Organize your description so that the students wil/ remember the det 
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SKILL: ORGANIZES DETAILS AND IDEAS 



EXERCISE 2: CATHY 



Basis of the scale : Organization into three clusters: physique; 
— — ^ :,fdice and hair; clothing. 



Scale Point 1: 



Mo organization - simply a list of descriptive 
words and phrases. 



Scale Point 2 : One cluster developed, 



Scale Point 3: 



Two ci^usters are idevel oped. No more than two^ 
* strays'. I 



Scale Point 4: 



All three clusters are present, each with complete 
unity - i.e. no strays. 



Scale Points 

Percent of 
Students 



PROVINCIAL RESULTS (Grade' 8) 



1 


2 


3 


4 


39 


28 


25 


7 








>• 





^The Interpretation Panel did not reach consensus is to whether or not 
Scale Point 3 represents a Minimally Acceptable level of achievement 
at this grade level . 
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SKILL; ORGANIZES DETAIU AND IDEAS 



EXERCISE 2; CATHY 



DW 133 



SCALE POINT 1 . 



'■if 




ih l ^f^ flMff ..Afc .ft. »^ 



SCALE POINT 2 



'r- 



SCALE POINT 4 



7i 



j^.^— ^^^^^ 
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SKIlV: organizes DETAILS AND IDEAS 



EXERCISE 3: DRIVER 



DW 134 



On your third day at Gauge you are the only witness to a hit-and-run 
accident. A van, driven by a customer who had hurried from the store, 
slammed into Chris's car^^^nd then sped away. 

Chris asks you to write down a detailed description of the driver as 



pictured below: 




ERIC . 



ASSIGNMENT: 



Write a wel T -organized description of the hit-and-run driver 



who is pictured here. Include as ^uch detail about hiiri as possiblffj. 

'l52 



SKILL: ORGANIZES DETAILS AND IDEAS 



^ EXERCISE 3: DRIVER 



Basis of the scale: 



Evidence of an organizational strategy; unity. 
No penalty for not being in paragraph form. 
Point form is acceptable. 



Scale Point 1 : Little'or no evidence of organization. 



Scale Point 2: 



Generally well organized. An organizational 
strategy is apparent, but one item or detail 
is misplaced. 



Scale Point 3: 



Well organized in terms of some sequence, for 
example, general to particular, particular to 
general, top to bottom, or face to clothing. 
No 'strays'. 



PROVINCIAL RESULTS "(Grade 12) 



Scale Points 


' 1 1 




3 


Percent of 








Students 


31 ] 


27 


41 



♦The Tnterpretation Panel did not reach consensus as to whether or not 
Scale Point 2 represents a Minimally Acceptable level of achievement 
at this grade level . 
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SKILL; ORGANIZES DETAILS AND IDEAS 



EXERCISE 3: DRIVER 
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r 



SCALE POINT 1 




hn^^i^k i^u^ C{M.A^>i J^ <w 
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SCALE POINT 2 



^^^^^^^ 



^^^^ ^^V^ u# 



f^-y. .^^^ 



^ ^li^ ill ^ ^^^-y^^ -JC' ^ 



SCALE POINT 3 




r 
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SKILL; ORGANIZES DETAILS AND IDEA^ . * DW 1 



SUGGESTIONS FOR TEACHING- 



ERIC 




(1) Plan a party, aVdance, aXpicnic, a ski weekend, a hike or a tour 
Of your town shovHjig najdr sites. Use enough detail that others 
may follow your plaT 



(2) Organize a unit of instruction such as a short course in boating 
lOr some other activity), giving details of equipment needed, 
methods of instruction, number of participants you could instruct 
at any one time, etc, 



(3) Write an organized plan for a research essay. 



( 

« 

SKILL; DISPLAYS COHERENCE AND UNITY OF TONE AND IMPRESSION 

This skill requires that the student should not only construct 
an impression or mood but should also sustain it by describing 
appropriate objects and details. As a preliminary activity, 
stiidents rn^y, be asked t;o respond to the mood. 6r impression 
inherent in a given setting, object or picture, \The skill may 
be practiced and evaluated in conjunction with skills related 
to reinforcing of moods, making of judgments," supporting through 
details, and sunmarizing main ideas. ^ 

This skill was not assessed at the Grade 8 level.. 

This skill is referred to SKILL 36 in the Assessjnent of Written 
Expression reports. 



1 



SKILL: DISPLAYS COHERENCE AND UNITY EXERCISE 3: ROOM ^ 

OF TONE AND IMPRESSION 



You and your friend, Chris, go to Gauge and work 
in the store. In the evenings you relax in Aunt Libby's 
living room. Chris doesn*t like the room and calls it 
"cramped, old-maidish and depressing". What kind of mood 
do you get from this room? How does it make you feel? 




ASS I GNMENT : Write a paragraph or two, describing your mood while 
you are sitting in this room. Make reference to objects in the room 
whi^ch help to create this mood. 
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SKILL: DJSPIA/S COHERENCE AND UNITY 
OF TONE AND IMPRESSION 



EXERCISE 3: ROOM 



DM 140 



Note: This scale lends itself to "overall impression" marking where 
. the reader responds subjectively to the total work. 



Basis of the scale : One dominant mood or impression established, 
developed and sustained throughout. 



Scale Point 1 : No tone or impression established OR has more than 

one tone and brings in material not relevant to 
mood. 



Scale Point 2 : Focus is established (i.e. has a single tone) but 

is not developed. May contain irrelevant material, 
OR conflicting impression. within the same paragraph. 



Scale Point 3: 



Fdcused - has a single tone or impression - and makes 
and attempt at development, although development is 
generally weak. 



Scale Point 4: 



Focuses on a single tone, provides adequate development 

and sustains it throughout the entire assignment. No 

digressions. References throughout to the dominant 
impression. 



PROVINCIAL RESULTS (Grade 12) 



Scale Points 




\ 


2 


3 


, 4 


Percent of 
Students 




18 


38 


! 31 


11 



^Interpretation Panel cut-off point. 



SKILL; DISPLAYS COHERENCE AND UNITY 
OF TONE AND IMPRESSION 



r 



SCALE POINT 1 



Qnm^>nn> '^^'j^ mo^in^ p^fek 



Ahi^ ^rif^ .:iKr^ PhoiLrs Xn dnr^rrub 



SCALE POINT 3 



iXtWfcfl^ dJs^ A^T.^ liSr^A. 



^EXERCISE 3: 



ROOM 



r 



SCALE POINT 2 



^^^^ 



- ^^^^ 



- ^it^ ^^y^ TfA^ ,i,r^^ *^ 



3^ 



L 



SCALE POINT 4 



* ■ A^TTJl ■ .. . y i» ., 



-^f^l — ^\^n^-kf^K%^ ^.u^ ^Li ^ ^ 



^ ^nflrt^nrJi '4 Ar^r^rr^ Wi X p I 
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SKILL; DISPLAYS COHERENCE AND UNITY OF TONE AND IMPRESSION ^ 
SUGGESTIONS FOR TEACHING : 

(1) Discuss with the students the followina techniques used to sustain 
a stylistic tone (colloquial or fortnal) by: 

a) sentence complexity and length 

b) choice of words or diction 

c) point of view - i.e. pronouns, I v£ he 

d) supporffng details - .^Dersonal experience vs statistics 

e) figurative language and appropriate figures of speech for 
a specific tone. 

(2) Write for a specific audience, creating and sustaining an appropriate 
tone. Using the same facts: 

a) give a description of self as seen by best friend, worst enemy, 
mother, self. 

b) give an account of a car accident a student was involved in as 
drV'ver, as he would tell it to best friend* father, police 
officer. 

(3) Write advertisements, creating unity of tone and impression. Students 
/ * should do so by choosing appropriate information, characters. (Joe 

( -Namath vs Joe Average), symbols, colours or publication. Also have 

students collect and discuss a series of ads for one product published 
over a period of time (i.e. Christmas to summer holidays) in various 
publications and viewing times on T«.V. 

(4) Speech Writing; 

Read political speeches of such figures as Churchill , -Kennedy, 
Trudeau, Mtrrtin Luther King, Diefenbaker, Bourassa, and discuss 
their use of such rhetorical devices as parallelism, repetition, 
and images. Students may then prepare speeches using such 
devices for effect - i.e. student council elections or book 
advertisements. Students should discuss and practice such 
elements of body language as gesture, facial expression and 
• tone of voice. These may be used tn role-playing situations, 
dramatic presentations, formal speeches and debates. 

(5) Adjust tone appropriately for different literary genres. Take the 
same basic situation and write about it in^a poem, a short story and 
a non-fiction form such as an essay or police report. 

(6) Compare an original work with a parody of that work to see how tones 
differ, but are consistent within each work. Try to write a parody. 



It;!; 
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SKILL: CONVEYS PERSONALITY THROUGH SELECTED DETAILS 



This skill is referred to as SKILL 39 in the Assessment 
of Written Expression reports. 



CONVEYS PERSON ALITY THROUGH eWrCISE 2: PARENT 

SEUCTED DETAILS \ 



Parent of the Year Award [ 

The Fraser River Times is going to present an 
award to the' Parent of the Year . You know somec|>ne you think 
really deserves the award. You decide to submij: an entry, 
describing this outstanding mother or father. VouMI need 
to concentrate on the parent's personality and give examples 
of things she or he has said and done'. 



ASSIGNMENT : Write about a parent (real or imagined) whom 
you think is outstanding. Explain why he or she should win 
the award. Be sure to give examples of things this parent 
has said arvd done which will help to show the judges the kind 
of person he or she is. 



. SKILL: CONVEYS PERSONALITY THROUGH 
SELECTED DETAILS 



EXERCISE 2: PARENT 



DW 145 



Jhis scale was judged to be very reliable by markers, 



Basis of the scale : '^Number of'details presented to convey personality 
or support general izations^about personality. 



Scale Point 1 



Presents no more than one detail to support 
generalization about or convey personality or 
personality trait. 



Scale Point 2: 



Presents two details to support or convey person- 
ality or personality traits. 



Scale Point 3: 



Presents three or four details to support or convey 
personality or personality traits. 



Scale Point 4: 



Presents five details to support or convey personality 
or personality traits. 



Scale Point 5: 



Presents six or more details to support or convey 
personality or personality traits. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 ' 


' 4 


5 


Percent of 
Students 


'13 


* 

-19 


40 


lo' 


10 



♦Interpretation Panel cut-off point. 
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SKILL; CONVEYS PERSONAL 1 1?^HK0UGH 
SELECTED DETAILS 

' ^ \ 



sv 



SCALE POINT 1 



3 



SCALE POINT 3 




^ Wlr.Krtrt .ft ni.^ -hMi 



bnrl nY>Hwr uihn uvw^ ^ icn/M^ i.n|U i^^.^ 



m^r »r urr\A r^A I ^npr ^ 



EXERCISE 2: PARENT 
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I SCALE POINT ^ 



of (h 

\J4 i/lnTv 



J/rr 




^ Jmn 
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r 



.SCALE POINT 4 
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SKILL: CONVEYS PERSONALlTV THROUGH 

SELECTED DETAILS ' 



EXERCI-SE 2: PARENT 
T 



SCALE POINT 5 



rvvir On 



1f/)Air ^ ^jn^r^ rmr^.t xJi^Ja. 



u h/f Mp ^nJ>vWj ^/-v^ . , ,; / / ^A,/^^ 



W k*-,j^- ^ -^U. t - ' " J 



. jy n n ^Jrk-^J A'hn^ 4i>^/k%^ 4kA rhfii^ 



hei^f r^^al nn-i k-^.j ^ n., p/>t/>, 

rV5 rv-Ttil^^ /vT^. i «--^*4 



J Ih/ h>-l 4fwA /-Kf^y; ^ T>r^ hn^t^ U.Ai). 



VflM/ -S^Hrigf. >n ^J/rj n,rpt nf'^r ^ ) ^ rJifiinU 



\rki hflrn Ivr 4t.1<- t^,|^ 4iJJ- l^r^ .ZL | 



SKILLS CONVEYS PERSONALITY THROUGH 
SELECTED DETAILS 



EXERCISE 3: CHARACTER 



DW 



On your last day in Gauge, you notice some photographs 
• on .Aunt Libby's memo board. They are photograpffs of foujcjpeo^LLe^ 
who are dally visitors to the store. You realize that^ your firsi 
impression of one of them was completely wrong* So that your 
cousin Jan, who will take over from you , won * t -make the same 
mis^'take, you decide to Jea've her a note. 






ASSIGNMENT : Choose, one of the people in the photographs 

Wrile one or two paragraphs Indicating what ^bur first 
impression was .and what happened to change your opinion: Describe 
this person^'s character ds you came to know. it. Menti.oh some of the 
character's actions or words which showed you his or her true personality. 
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SKILL; CONVEYS PERSONALITY THROUGH 
SELECTED DETAILS 



EXERCISE 3: CHARACTER . DW 149 



The basis of the scale could be re-worded to make it clearer, 
points are valid and reasonably easy to follow. 



The scale 



Basis of the scale: 



Scale Point 1 : 
Scale Point 2 : 
Scale Point 3 : 

Scale Point 4 ; 
Scale Point 5: 



Specificity of character traits mentioned and support 
provided by examples of specific actions or staternentsi. 
TfeTaTT(5"nl;1iTp between traits and supporting details. 
'Before and after* personal i ties" are not required; 
the writer may develop or convey personality clearly 
on either side of the critical incident* Vagueness 
seems to be the most prevalent and serious fault. 

No judgement made at all OR judgement presented without 
support of any kind, (for example, *He is a nice man'). 



General statement (vague characteristics) with vague 
support. No specifics. . / 

Specific judgement offered but pcTor support. Vague^ 
relationship between trait and details used to support 
it. Generally only one detail or two very weak ones 
offered as support* * 

f 

One generalization (i.e. specific judgement) offered 
with reasonably good support - several details* 

One or more specific character traits stated clearly 
and supported by specific actions or statements. 
Relationship between traits and supporting details 
is clear. 



/ 



PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 2 1 


3 1 


4 


5 


f^ercent of 










Students 


10 20 1 


24 I 


14 


8 



*The Interpretation Panel did not reach a concensus as to whether 
or not Scale Point 3 represents a minimally acceptable level of 
achievement for this g/^ade level. 



SKILL; CONVEYS PERSONALITY T>IR0U6H 
SELECTED DETAILS 



SCALE POINT 1 



— Ml. 1^.-.. I^A m^A^jw. 

Qcxwt^ 4» iia^^a JUta.. J jsTt 




EXERCISE 3: CHARACTER 
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SCALE POINT 2 
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SKILL; CONVEYS PERSONALITY THROUGH 
SELECTED DETAILS 



EXERCISE 3: CHARACTER DW 151 



r 



SCALE >POI NT 4 



r - T~ ~ ~ ■ r I \ " ' - • 
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SCALE POINT 5 
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SKILL; CONVEYS PERSONALITY THROUGH SELECTED DETAILS ' ^' DW 152 



SUGGESTIONS FOR TEACHING ; 

(1) Have the students describe such stereotypes as the: 

a) Absent-minded proffessor b) Old maid teachers 

c) Motorcyclist ^ d) Rock Star 

e) Physical fitness freak 

through the use of words and phrases which convey impressions of 
action, dress or nwtivation/atti tude of the particular stereotype, 
Caution students to look for individuality and unique personality 
which separates any one person from the stereotyped image* 



(2) Select a character from a literary selection who appears in an 
unfavourable light. Ask the students to write a description of 
that person, presenting him/her in an unfavourable light. 

a) Write a supportive description of Piggy or Jack after reading 
Lord of the Flies . 

b) After reading Mayor of Casterbridqe > have the class write a 
supportive statement defending the actions of Henchard to a 
jury.^ 

c) The Outsiders - Compare and/or contrast Dallas's two personal ities< 
from the authorities* point of view and from that of his friends. 



(3) Describe how you see a person in class, using only personality traits 
and have other members of the class try to guess who it is. 



(4) Find pictures of 3 "types" of people, i.e., alcoholic, nursing aide, 
expectant father. Give setting v/here the ^ categories would come 
into contact with one another. In this case, try an emergency ward. 
The situation could be this: i 

a) a nurse brings the news that the father" has had twins. 

b) a wounded person is wheeled in. 

c) a twenty dollar bill is seen on the fldor* 
Describe how each character would react. 



SKILL: ORGANIZES EVENTS IN A LOGICAL SEQUENCE 

The teacher might prepare the class by emphasizing 
initial and concluding activities. 

This skill is referred to as SKILL 42 in the Assessment 
of Written Expression reports. 



/ 
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SKILL; ORGANIZES EVENTS IN A LOGICAL SEQl/ENCE 



EXERCISE 2: RECORD PLAYER 




DW 154 



^/Ifm 88 9 0 9 V 1196 98 »QO f02 TouT 



% AM 55 60 



I06 



O 80 90 100 120 14. 0 



'' ' JJ 



ON TUNINS 



0 



AM. /tf m .PHONO 



VOLUME 



0 



LOW 



■ft 



HIGH 



Because you have to work after school, you can't 
be at your class' Spring Party, but you agree to lend your record 
player* Since you don't know who will be using it and they 
may not know how it works, you decide to write a set of careful 
instructions. Your directions should specify al 1 operating 
instructions, including the speeds at which different records 
are played: ^5 r.p.m. for 7" records, 33 r.p.m. for 12" 
records . 



ASSIGNMENT : Write a set of instructions for using 
the record player shown in the diagram. Make 
things as clear as you can and try not to "t^ave 
anything oi^. You may write in point form. You 
do not have to write in complete sentences. 



i7C 
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SKILL; ORGANIZES EVENTS IN A LOGICAL SEQUENCE 



EXERCISE 2: RECORD PLAYER 



Basis of the scale : Number of steps; logic of sequence- StepS 
must be given in the order specified. 

Constants ; (1) plug in (2) turn on power 

Variables : (these may occur in any order, but most come 
BEFORE the next two constants) (a) adjust 
speed (b) adjust si2ee (c) adjust selector 
knobs (d) position records 

Constants : (3) set to auto/start (4) adjust volume 



Scale Point 1 : Four or more steps are omitted or nojt the 

specified sequence . 

Scale Point 2 : Three . steps are omitted or not in^ the specified 

sequence > 

Scale Point 3 : Either one or two of the^ steps included in the 

response are not in the specified sequence, oV 
two steps are omitted. 



Scale Point 4 : All steps mentioned are in the specific order. 

No more than one step may be omitted. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 


4 




Percent of 
Students 


37 


18 


29 


14 • 


4 



I . * 



'Interpretation Panel cut-off point, 
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SKILL; ORGANIZES EVENTS IN A LOGICAL SEQUENCE 



EXERCISE 2: RECORD PLAYER 



DW 156 



SCALE POINT 1 



SCALE POINT 2 




SCALE POINT 3 



_<2^ /^-^ x'. 2«7 -/J' 
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SCALE POINT 4 
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DW 157 

SKILL: ORGANIZES EVENTS IN A LOGICAL SEQIJ£NCE ^ EXERCISE 3: ATTENDANT 

The Qauge Community Association asks you to complete Aunt Libby's arrangciMnts 

for parking and admission for the Canada Day flcnlc. Aunt LIbby has already ( 

arranged the schedule for the volunteers. She has put together twelve ''kits" ' 

consisting of the Items you see pictured. 

Each volunteer gate attendant wIU receive one of these kits. You study 

the contents, and decide that a precise set of instructions Is needed. 




ADMIT ADMIT ^; . 



ADMISSION 
CHARGES 

Senior 

Citizens $ 1.00 

Adults $ 2.00 

Children 

under12 $ .50 

Maximum charge 

per car...... s 5.00 

PARKING s .50 



ASSIGNMENT ; Write a set of clear, wel l-organlzed Instructions telling each 
gate attendant how to use the contents of this kit. 
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SKILL; ORGANIZES EVENTS IN A LOGICAL SEQUENCE 



EXERCISE 3: ATTENDANT 



Basis of the scale : Satisfactory ordering of before , during , and 
— ^- — after activities. 



Scale Point 1 



Scale Point 2: 



No order and/or numerous serious omissions. 

/ 

A few omissions (often fails to discuss the 
before and after activities). Some steps 
out of order. 



Scale Point 3: 



Well ordered but one serious omission in the 
sequence, such as directions for post-day activity. 



Scale Point 4: 



Well ordered including before, during and final 
activities. Organized in logical sequence^ 



PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 


2 


3 


4 


Percent of 










Students 


12 


.33 


41 


6 



^Interpretation Panel cut-off point. 
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SKILL; ORGANIZES EVENTS "IN A LOGICAL SEQUENCE 



SCALE POINT .1 , 
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EXERCISE 3: ATTENDANT 
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SCALE POINT i 



:flC — ^fip6> rQ^4. r4 . 



— . ^/i. ■- 



£££_ 



SO 




Xu. — du — nri\J/'L^ . jf'^^ 



ERLC 



SCALE POINT 3 
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SKILL; ORGANIZES EVENTS IN A LOGICAL SEQUENCE 



DM 160 

EXERCISE 3: ATTENDANT 



SCALE POINT 4 



untiaUlu — icoid uJf\n3 .^,kajl 



4^ 
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uiiiz JiiL. 
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SKIlLl QRQANIZES EVENTS IN A LOGICAL SEQUENCE 
. -y - SUGGESTIONS FOR TEACHING' : 



DW 161 



, (1) Virtually any "How*to.^^" exercise is appropri^ite to either 
scale. Examples might includ©^ * * ^ 

*a) How to care for^a neighbor's house!, while he/she is on 
vacation.. * * ^ • . 

^ • b)' How to build a dog house, etc.^with emphasis on preparation 
and cle^n-up* activities. ^ • ' 

(2) The standard exercise of scrambling sentences in a paragraph and 
. extracting 'transitional devl<:es is quite useful^ Students rebuild 
^ .the paragraph providing order and transitions. , ^ 

-^n 'junior 'grades tr.dj:}5ltfons might only be time order words such 
^,as: before, nextTfinally: At the senior levels provide instruction 
in sophisticated time order transitions which use such devices as ^ 
repetition and sUbord-ination. * - ■ , ^ ^y^*^ 



•ERIC.. 



<5 . 



1? 



TEACHING AND EVALUATING 
■STUDENT WRITING 








ERIC 



9^ 



LEARNING ASSESSMENT BRANCH 
THE MINISTRY OF EDUCATION 
PROVINCE OF BRITISH COLUMBIA 



ISO 



{ 



NARRATIVE AND EXPOSITORY ESSAY WRITING SKILLS 
(SECONDARY GRADE LEVELS) 




ERIC 



TABLE OF CONTENTS 



Introduction 1 

Grade 8 Exercises l^/£ 2 

Grade 12 ExBreises l^/£ g 

Narrative Writing (Scaled for Overall Effectiveness) . . . . N/E 9 

Expository Writing (Scaled for Overall Effectiveness) . ... N/E 31 

Subscales: Organization . l^/£ 5Q 

Sentence Structure and Usage n/£ 59 

Spelling 7^ 

^ Handwriting N/E 81 

Vocabulary gi 

Punctuation ^ N/E 103 




NARRATl\t 




EXPOSITORY WRITING 



The Harp^ye and Expository Writing exer^ses were designed to elicit 
rroro-students a composition several paragrW^s in length. ^When the 
-student responses to these exercises (a-lso \alled Global Mfiting exercises) 
were assessed, the first rating assigned ref\dcted the OA^erall effectiveness 
of the story or argument. This type of gradiWg is also called holistic 
marking. Later, these essays were re-examined\for certain specific skills 
required in longer pieces of writing. This was\accomplished using a number, 
of subscales'. Both types of scales are induced in this package. 

This package of materials contains: 

1. Narrative Exercises 2 and 3. 

2. Expository Exercises 2 and 3. 



3. Marking scales for measurinq^overal 1 effecti 
of narrative or expository Writing, together 
student responses for each (scale point. 

4. Marking scales for d^s^esiihg certain specif i 
along with sample papers fdir each icale poin 



eness of a piece 
with sample's of 



c writing skills, 



Suggestions for fostering creativity and c 
writing. ' 



Ple^ note that specific grade level reference has, be 
more flexible use of the materials. The exercises, 'sc 
have been labelled as follows: 



omp^te'nce in student 



en minimized to permit 
ales, and sample papers 



Exercise 1 - Corresponding to Grade 4 (not- incl uded in this package) 

Exercise 2 - Corresponding to Grapfe 8 

Exercise 3 - Corresponding tt^Grade 12 

For the purposes of the pjper^incia] assessment, students were allowed the 
choice of a narrative xir^ expository topic and were alloted approximately 
55 minutes in which^ write their essays. 

^y t 

READ THE BOOKLET EWITLED GENERAL INTRODUCTION BEFORE 
USING' ANY OF THESE f-IATERIALS WITH YOUR CLASSES. 
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HARRATIVE 'AND^XROSITOIiV URITIW6 



EXERCISE 2 



N/E. 



r 




1 



m 



On the fql lowing pages you will find two situations 
described. One of these asks for your opinions; the other • 
gives you the chance to yite a story. Read both, and then 
choose eithe r the discussion or the story, whichever interests 
you more. 



If you like to begin with an outline, feel free to 
make one. We'suggest you write on one side of the page, 
using every other line. You will be told when time is 
running out, and allowed five minutes at the end to 
check what you have written. / 



REMEMBER: Do only one assignment. 




NARRATIVE WRITING EXERCISE 2: PEOPLe' ' 



N/E 3 



What's the Story ^ 

Problems are a part of life. Everyone faces them 
almost every day. Sometimes problems are large but often 
they are small: something we need or would ^^Ve to have, 
something we don't want to do, or something we forget 

to do. Sometimes it is another person who is making us sad ^ 

or we are making them angry! Whatever the prot)le^ is, it ^ 

makes a story. ' ^ - . 



er|c 



ASSjGf^OT: Lool^ at the people in t^e z^otczra:^'. 
on the next page. Each of- the^^ ^as a crcble-. 
Choose the one person you v/art to write about a^'l 
decide what the proble^" is. '.ow write a stc^v 
about this person, the p**oble^, and t^e s'-^^tic^- 
You may add any other characters you neer). 

'ry to r^a-i^e yctjr character's ^^^'t "^tc^^ a: ^f^^'-'*-r 
as possible. 
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NARRATIVE WRITING 



V 



EXERCISE 2: PEOPLE 

\ 



N/E 



% What's the Story? 





Problems ar.e a part of life. Everyone faces them 
almost every, day. Sometimes problems are, large but often 
they are small: something we need or would 1 ij<e to have, 
something we don't want to do, or something we forget 
to do. Sometimes it is another person who is making us sad 
or we are making them angry! Whatever the problem is, it 
makes a story. 





ERLC . 



ASSIGNMENT: Look at the people in the photographs/ Each of them 



has a problem. Choose the on£ person you want to write about and 

V 

decide what the problem is. Now write a story telling about this 
person, the problem, and the solution. You may add any other 
characters you need. 

Try to ma ke your characters and story as realistic as possible . 
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€XPOSIT0RY WRITING 



EXERCISE 2: TELEVISION N/E 5 



ERIC 



Writing' an Opinion 

Teenagers make up one of the largest groups 
who watch television. Some people think teenagers, ^ 
especially those between 12 to 14 years of age will 
watch anything. Do you believe this? Or are there 
special kinds of shows that you and your friends like 
to watch? 

If you were asked by a TV company to give your 
opinion on the type of show teenagers would like to see, 
what kinds of main characters would you suggest? What 
kinds of things should happen to them? Where might they 

live? ' ' 

r 



ASSIGNMENT: Imagine that you have been asked to 
asvise a TV company about a new show for teenage 
audiences. In your opinion, what kinds of 
characters should be in the story? Where and( 
when should it take place? Explain why you th^qk 
your show would appeal to teenagers. 



/ 

/ 
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rWRRATIVE AND EXPOSITORY WRITING 



EXERCISE 3 



N/E 6 



On the following pages you will find two 
situations described. One asks you to write a story; 
the other gives you a chance to write an opinion essay 
Read both situations, and then choose either the storv 
or the essay, whichever interests you more . 

You will be told when tiro is running out, 
and allowed five minutes at the end to proof read. If 
you like to begin with an outline feel free to make 
one. We suggest you write on one side of the page, 
using every other line. 



REMEMBER: 



Write anout only one 
of the topics given'. 
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NARRATIVE WRITING 



Situation One; Story Writing 




. This is a photograph of a person yoLj know 

I very well perhaps a relative, perhaps a friend. 

YoH are going to write a story in whfch this person 
is a major character. First try to "see" your 
character in the picture frame. Now think of this 
person in a particular place or setting,, at a ' 
particular time of day. Your character is feeling 
a certain^ mood remorseful, excited, depressed, or 
any -other mood you select. 




ASSIGNMENT: Write a story in which something happens to this character 
that causes a sharp change of mood. Try to write a story which shows your 
character as a real person , reacting in a real situati 



: ion, 
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EXPOSITORY WRITING 



€XERCISE 3; SPORT 




Situation Two: Opinion Essay 

\a Each time the Olympic Games or the CommonweaUh 

Games are In the planning stages, the organizing committee 
^ is urged to include new events, such as synchronized 
. swimming oV rhythmic gymnastics. One of the questions 
I then facing the committee is whether or not such events 
' are in fact "sports". 

People engage in rnany -leisure activities ranging 
from chess, backgammon, and jogging, to drag-racing, 
tennis, and lacrosse. Whether any of these is a "sport" 
depends on what one thinks is involved in a sport. 



0 



ASSIGNMENT : Develop your definition of "sport". Discuss the things 
which, in your opinion, determine whether some activity, is, or is not, 
a sport. You may wish to say which game or activity you think comes 
closest to being a perfect sport, and why.' 

« ' 

I. ■ 



/ 



NARRATIVE WRITING 



/ 



.(SCALED FOR .OVERALL EFFECTIVENESS) 



using the following scales and samples of student writing 
please make reference to the test exercises, which are re- 
produced on pages N/E2 - N/E8 of this package. 



Both the scales and scale discussion are extremely valuable 
for both teaching and evaluation purposes. They should be 
applicable to a wide va^riety of instructional situations. 



in-either case for scale point 9. This is due to the fact, that 
none of the. papers which were graded on three separate occasions 
seemed to fit the very high demands of that scale point (at least 
in the judgements of all three markers). 

This skill is referred to as SKILL 60 at the grade 8 level and SKILL 
70 at the .grade 12 level in the Assessment of Written Expression 
reports. ^ . - . 




scales have nine scale points, there i^s no example 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS ) EXERCISE 2: HOPLE 



DISCUSSION OF NARRATIVE SCALE 



General : Is there evidence of originality and competence In thd 
Introduction, development and resolution of a problem^ 
Some attempt at characterization should occur. 



Specific points to consider would include : • * ^ 

A. Character: 

1. Has the writer established a 'living* character? 

B. Plot: / 

1. Has a story been^told? 

2. Are the situations real? , , 

3. Is there evidence* of originality? 
4! Does something happen? 

5. Is the resolution coiisistent with the inttoductton 
and development? 

6. Is there a feeling of satisfaction with the ending? 
7* Isr there a cohesion of unity, in the plot development? 

C. Use si'f language': 

1. Is there evidence of variety and sophistication in 

word choice? • . , ' 

2. Are trite and cliched images, and -expressing avoided? 

3. Is dialogue used effectively where apf^ropriate? 

4. Are repetition and wordiness avoided? 

D. Style: 

1. Is the use of conversation as the narrative style .avoided? 

2. Do sentences display variety In structure? • , 

3. Is dialogue used effectively where appropriate? 

4. Are repetition and wordiness avoided? 

E. Other elements: - - * - 
1. lyiechanical competence. ^ 



NOTE: Not all of tbese would be ^expected at this grade level, 
some Would occur <^n^s\iper1 or na^rat1ve writing. 
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NARRATIVE WRITING (OVERALL EFFCCTIVENESS ) EXERCISE 2; ' PEOPLE 

SCALE FOR NARRATIVE WRITING 



N/E n 



ERIC 



Prior to assigning these exercises, students require practice in attempting 
to address specific topics. 

Scale Point 1 : Either incomprettensible OR rro attempt to address the topic. 

Scale Point 2 : Minimal attempt to tell a story. Mechanical problems are 
/ . excessive. Serious problems with coherence and unity. 

/ Comprehension difficult. 



Scale Point 3: 



Scale Point*4. 



Scale Point 5: 



St:ale Point 6: 



Either attempts to tell a story, but style is ineffective and 
mechanical problems excessive rendering comprehension difficult 
.OR mechanically satisfactory but fails to tell a story. ^ 

Attempts to tell a story. Reasonably clea^, but no evidence 
of o^tiginality. Lapses in unity and coherence. 

Content i^ fairly thin although there is some attempt at origin- 
ality. A story is told with evidence of coherence, uni^y and 
reasonable command of the language. Style tends to be^conver- 
sational. Some problems with mechanics most often in spelling 
and sentence structure. Sentences lack control and variety. 
Often wordy and repetitious. % 

Evidence of originality. Good use of detail. Some attempt at 
characterization. However, contain problems with unity, coherence 
and mechctnics. . ^ 



Scale Point 7 : Workmanlike! Written with clarity and Organization but not a great 
deal of originality. No serious errors. Use of mechanics and 
^ writing style acceptable. Character(s)- may be realistic, but 

problem and its development and resolution pedestrian. 

ScaTe Point 8 : Well developed narrative. Generally, the introduction is effective 
although the resolution may not be strong. Some attempt at 
characte>ization. Vocabulary, style and mechanics above average 
for grade level . ' - * 

Scale, Point 9 ; Establishes a realis^tic character witt\ an interesting problem. 

Eyidehce of originality. The conclusion is effective, and may have 
.an v\teresting^ twist. The ending is 'honest* in terms of development. 
. ' ^ Good paragraph structure 'and organization. Precision in 'use of 

language. No serious mechanical flaws. Shows a great deaf^of 
• promise as A writer. * 
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NARRATIV F WRI TING (OVERALL jFFECTI vrNFSS) 
SCALE POINT 1 




EXERCISE 2: PEOPLE 
SCALE POINT 2 



1: 



N/E 1 
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NARRATIVE 'writing (OVERALL EFFECTIVENESS ) 

^ SCALE POINT 4 



EJCERCISE 2: ' PEOPLE 



N/E 13 
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NARRATIVE WRITLWG (OVERALL EFFECTIVENESS ) 

SCALE POINT 5 



EXERCISE 2: PEOPLE 
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NARRATIVE WRITING (OVERALL EFFECTIVENES-S ) 

* SCALE POIl^T 6 



EXERCISE 2: PEOPLE 



N/E 1§ 
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NARRATIVE. WRITING (OVERALL EFFECTIVENESS ) 

SCALE POINT 

A 



EXERCISE 2; PEOPLE 



N/E 
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NARRATIVE WRITING (OVERALL EFF£CTIVENE$$ ) 

, • SCALE POINT 8 



EXERCISE 2: PEOPLE 
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NARKATIVE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 3; CHARACTER 



N/E 18 



DISCUSSION OF NARRATIVE SCALE 

General ; Is there development of character, conflict and mood through 
effective use of language? • 

Specific points to consider would include : 

A. Mood: 

1. Is xi mood established and maintained? 

B. Character: ^ 

1. Has the wri1;^r established a 'living' character? 

2. Is there development of the character? 

3. Is 'sufficient motivation provided to explain shifts in 
mood or character? 



£\ Plot: 

1. 
2. 

4, 
5. 



Has a story been told? 
Are the situations real? 
1$ there a sense of action or drama? 
Is the story interesting? 

Is there honesty, power and logic in the ending?. 



tone 



D» Use of language: 

V 

1. Is there jevidence of sophisticated word selection? 

2. Does the writer use language effectively to>establish a 
consistent with the story being told? 

3. Are prosaic, diction and clich^d images avoided? 

* 4. Is there effective u*se of figurative language and imagery? 

E. Other elements -to consider: 

, 1. Mechanical competence. 

2. .Effective sentence construction. 

3. Sense of organization and cohesion. 



NOTE: Not all of the above points would be required in a good narrative, 
but some should occur. 



r 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 3: CHARACTER 



n/£ 19 



Scale Point 1 ; 
Scale Point 2: 



SCALE FOR NARRATIVE WRITING 

Either a tota'hidck of effort or totally incoherent writing. 
No involvement fn assignment evident. 

An underdeveloped story, poorly written. Prol iferation^ oT 
mechanical errors. 



Scale Poirvt 3 ; 'Average writing skills are displayed. in an underdeveloped story. 
,Apparent* absence of ideas lack of effort. No length: 
OR ^ . 

A longer story showing some development but containing a clearly 



unacceptable number of errors 



/ 



Scale-4^int 4: 



Scale Point 5: 



Scale Point 61 



Scale Point 7: 



Scale Point 8: 



Scale Point 9: 



A trite story with soir^ development. Mechanics and structure 
minimally acceptable. 

Reasonably well written shallow story indicating ao dept>h in* 
character or plot. 
.OR • . 

Stofy engaged reader's interest but contains several mechanical 
errors including serious sentence faults. . 

Clear attempt at a narrative with .plot, development and, plausibility, 
but contains pne or more major mechanical errors.. 
OR - ^ • ^ ^ ^ _ 

Mechanically competent, but insufficient sense of storyl, ^Lacks 
excitement or interest. — ' 

Some sense of drama and interest in the story line although there 
is an overall prosaic quality to the story. Language is pedestrian 
and nqn- innovative. May contain some minor mechanical errots. 

Ejccitement in style and content, but minor flaws are apparent in 
continuity, mechanics or diction. 

Narrative displays realism, plausibility and honesty in story line, 
cli^racter and mood shifts. No mechanical or syntactical errors. 

) ^ 
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J mmiin WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE .3: CHARACTER 



N/E 20 



SCALE POINT 1 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 3; CHARACTER 



N/E 21 
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NARRATIVE URITING (OVERALL EFFECTIVENESS ) 

SCALE POINT 3 



EXERCISE 3: CHARACTER 
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NARRATIVE WRl\lN6 (OVEiIalL EFFECTIVENESS ) 



EXERCISE 2i CHARACTER 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS) 



SCALE POINT 5 



EXERCISE 3: ^ CHARACTER 
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NARRATIVE WRITING (OVERALL EFFECTI.VENESS ) 

^ SCALE POINT 6 



EXERCISE 3; CHARACTER 



N/E 25 
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NARRATIVE WRITING (OVgRALL EFFECTIVENESS ) 



EXERCISE 3; CHARACTER 



SCALE POINT 6 (cont'd) 
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NAPRATIVF WRITING ( OVERALL E FFECTIVENESS) 

SCALE POINT 7 



EXERCISE -3: CHARACTER N/E 27 
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NARRATIVF ^WRITING (OV ERALL Ef FECTIVENESS) 

^ SCALE POINT 8 



EXERCISE 3: CHARACTER 
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NARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



■ EXERCISE 3: Ctff^RACTER 



'SCALE POINT 8 (cont'd) 
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FlARRATIVE WRITING (OVERALL EFFECTIVENESS ) 



N/E ,30 



SU6GESTI0NS FOR TEACHING: 



(1) In order to develop sense of s^guence/coherence, scramble the order of 
sentences or events of familiar fairy tales and have s.tude^ts rearrange 
them to create a variety of plot structures - for example, with the 
.climax at the beginning of the story or at the very end.* Discuss the 
differing results. 

4 

(2) Build class storieS by having each student adding one more sentence to 
the preceding sentences. - ^ 



I \ 



(3) Read short stc><*ies which have dramatic plots or s-trong characterizations . 
and discuss each author's innovations in plot structure and characteri zatiork^ 

(4) Write short dialogues which describe a series of actions, i.e. Two girls 
V discussing one of their dates or two boys discussing a football game. 

X^is exerfise is good for tone, mood and sequence. 

(5) Read/give on mimeo the opening few paragraphs of a successful author's 
story which establish the main character and central problem. Ask 
students to write the rest of the story developing the situation as 
they think it would be resolved. This is good for a number of specific- 

. applications: is the characterization^con^j stent- with the opening im- 
pression? Does the plot deal plausibly with the conflict? Is the 
vocabulary consistent with, word usage in the opening? Consistent 
sentence structure (complexity, length, etc.)? Are images (if any) 
carried throljgh? 

- Teacher may read aloud ^ selection of stories from the class 



work and ask students to discuss the relative effectiveness 
of various stories. * 

Discuss in comparison with author's original story. 



(6) 



Deal wUh alternative topics such as a conflict with another person, 
family member, someone in authority, or internal conflict over a 
deci-riDn involving a* course of action which is morally questionable 
but pleasurable. 

(7) Students may alsobe involved as markers/editors for the stories of others 
using one of the scales presented here. 
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EXPOSITORY WRITING 



(SCALED FOR OVERALL EFFECTIVENESS) 

In using the following scales apd samples o\^tudent writing please 
make reference to the t^t exercises, which are reproduced on pages 
N/E2 N/E8 of this package^ 

Both the scales and scale discussions are extremely valuable for both 
teaching and evaluation purpo^s. They shouf3~5?^ appl icabl e to a 



wide variety of instructional situations. 

Although both scales have nine scale points, there is no example in 
either case for scale point 9. This is ^ue to the fact that none of 
the |)apers which were graded on three s,eparate occasions seemed to fit 
the very high demands of the scale point (at least, in' the judgements 
" of all three markers)! 

Note: There are a number of skills within the Directed Writing Skills 
pac-kage that are,c^elated to the development of essays. Teachers |3ay 
want to have thei'f* students work in some of the specific skill areas 
before proceeding to'the long€!* essay. ' ^ 

This skill is referred to ,as SKILL 60 at the grade 8 le^el and as 
SKILL 70 at the grade 12 level in the^Assessment of WrVtten Expression 
reports. 
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EXPOSITORY WRITING (OVERALL^EFFECTIVEflESS ) ^ EXERCISE 2: TELEVISION 

v • 

DISgUSSION (^EXPOSITORY SCALE * 

General : Is a convincing argument or substantiated opinion clearly 
presented? 

Specific pojnts to consider would include : ^ — 

A. Development: 

i; Is there evidence of organization? ^ , 

2. Does the exposition include an effective introduction and 

conclusion? f . . -..^ • j ^^^„,„^^«^• 

3. Is there evidence of thoughtfulness and originality in development 

of the topic? ^ , , 

4. Are generalizations with appropriate supporting detail introduced 

to address the topic? ( . 

5. Is there some evidence of -commitment to the topic? 

6. Does the writer arrive at logical , conclusions? 

7. Is there evidence of critical thought? 
^ . 8. Are transitional devices epployed? 

9. Js there evidence of coherence and unity? ^ - 



n 



Use of language: 

1. Does word choice indicate clarity of thought^? 
2! Is an appropriate level of vocabulary attempted? 
3. Is 'ready-made' language avoided? 



C. Style: 

1. Is there an attempt to use a variety of sentence structures? 

2. Is there appropriate use of subordination and co-ordination? 
3! ^s the 'conversational* style avoided? , 
4^Is inappropriate use of the second person ( you ) avoided.^ 

D. Other elements to consider: 

1. Mechanical competence'. ^ ^ ' 

NOTE: Not all of these points are required but several would occur in an 
outstanding composition at this level. 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS ). , FXERCISE 2i TELEVISION . N/E 

SCALE FOR EXPOSITORY WRITI{IG 

♦ ■ - < . ' * • 

Scale Point 1 : Either no serious attempt to address the topic OR "in- . 
" comprehensible. * . ' 

Scale Point 2 : Attempts to address the topic "but content 'thin' - few ideas 
- '. presented - AND mechanical problems are excessive. Serious 

problems with coherence and unity. Comprehensi^aiLjiifficult. 

Scale Point 3 : Either attempts to make a statement, but style ineffective and' 
• mechanical proUlems excessive. 

OR . ^1 ' 

" Virtually nff content, but style and mechanics are reasonable. 

Scale Point 4 : Serious attempt to address* the topic, but nb evidence of 

originality or maturity. Often serious^roblems ^n organization 
and development. >l,ack_ fluency.* Frequ&nHy wordy. 

Scale Point 5 : Content fairly thin although there is 'some minimal evidence of 

• originality. GfeneralizatioDS are somewhat pedestrian, but are Y^i 

presented with»s^me supp6rt. Awarenes^ of style and fluency 
apparent. Acceptable command of languaige for grade level. Some 
problems* with' unity and coherence. May rely on 'conversational 
style inappropriately. Arguments tend to be somewhat flawed - 
unconvincing' or illogical. 

Scale Point 6 : Either shows maturity of thought or originality, but contains . 
' excessive problems relating to coherence, unity and mechanics. 

OR . 
Little evidence of maturity or originality, but organization, 
' Vocabulary and mechanics satisfactory-. 




S cale Pom 7 : Some maturity of thought but not a great deal of orginality. 
"T^ 6ood use of detail and specificity with vocabulary above 

average. Written with clarity and evidence of paragra'phing 
and organization. Writing style and use of mechanics acceptable. 



r 



Scale Point 8: Originality and maturity of thought evident. Opinions are sub- 

stantiaged. Fluent- Style and usage satisfactory with infrequent 

■errors. May contain minor lapses tn organization and development. 

Scale Point 9 : Shows a great deal of promise asTwriter'.. Thesis or p»ntral- 
"> fdea is effectively presented, developed and concluded, booa 

r paragraph structure and organization. Originality and critical 

. - thought apparent. Evidence of a 'sense- of styj£.' in sentence 
structuring. No serious mechanical flaws and' minimal stylistic 
f 1 aws . 

PROVINCIAL -RESULTS (Grade 8) 



Scale Points 


1 


' 2 


3 


^ . ] 

4 


5 


6 -. 




8 


9 


Percent of 
Students 


9 . 


15 


20 


16 


14 


13 


9 


3 


0 



♦Interpretation Panel cut-off point. 215 



EXPOSITORY WRITING (OVERALL EFFECTIVENESS) 



\ 



■ EXERCISE 2; TELEVISION 



N/E 34 



SCALE POINT 1 



r 



90b 



ssajjfc 




SCALE POINT 2 



\ 



HIM: 



^iiA^ .t^#Ji ill — ^ 



(S^ikimm 

r Ax il 



yy ^'^^i — — fi^^K^^ — ^ 



-± 



SCALE POINT 3 



ERIC 



^1 r*^ "^TTi^ ■Bl^t^>^.i 



2 IS 



EXPOSITORY WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 2: TELEVISION 



N/E 35 



i^'i , kvnrf^ft Wife n(> cxv n\ ^ty IrrfynV. 



SCALE POINT 4 • 



c>\ cry (nil i^mVh nnL\'4tMnr\|Hyil T mnivtf- 



4h^n \tTi| bug Lfi^mujfV. HmV Vt>oaqf2^ 



-9 



IrSq nTSfi y^iM lip lng>^o nrY> ,T ^.r^ 



qn-V niA rvy 4hp linn r\irvi ^Ad/^-W^ n^tk^Ac^ 



>rrfi -tf^ri hirr. tii\AA tyrvl ^ ogrwyx^ . 



ri-n rpn<ti| irilnnaA ^nrrfy^ fiXryt?. <V>e 



ttrv^ <Yipr| 4n hg> 



rrsfS^ ^ ^"^^ f^yy^ ^<^^ 



ERIC 
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EXPOSITORY WRITING ^OVERALL EFFECTIVENESS ) 



EXERCISE 2: TELEVISION 



N/E 36 



SCALE POINT 5 



i» fa 9 ^ktt >f L^v| I, l.i y 



»U < y U t , toii c^ . fWrt^ tU i tf U ' If 



U f 0^ 1 > *i # |f tt ■ ^^fci .X * fa il , < f |< 7l .fa^, 



>V jtl ^ . LA I3« ^ ^ tty J., f ^,.,^ f '4 , 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS) 



EXERCISE 2: TELEVISION 



N/E 37 



i-i e,r> -V.b. TK^ii^ -4k»i- 



SCALE POINT 6 



Cor -VVvkS. YNgXi.^ <\sOx^i -^U^-V cya.^ . ^> W \y€,. 



tV- .4»^-JJ Vv>. \;^^4 



tt o 




ScAenA 7;-P'i^^i> p,rf 4^>^ 



J0 



0 
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^ EXPOSITORy WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 2: TELEVI'SION 



N/E 38 



ERIC 



SCALE "POINT 7 



\ 



r 



mi 



\ 



• 



\ 



MHi Jltihif, rJ^^n ff^^p r^hJr^ /r. 
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✓2 Ay^ytjiJ^^rrru^ ^jj, 



EXPOSITORY WRITING (OVERALL EFFECTt^NESS) 



EXERDISE 2: TELEVISION 



N/E 39 



^ SCALE POINT 7 (font'd) 



\ 



1^ 



Rir 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 2: TELEVISION . n/E 40 



SCALE POINT 8 



jOfjrtrmi ,l^n i^if ^/%a/. fW/yn/| r/iml/. 
Wk AM 1_- 



/« l /itin,0 /yii,f. nvi/i/vtij ^yw^;^' 



r 



et rift ./ttfT^. /Ay ^^^'^^ ^rrx r lx 



^■ il H Oimrlinn,. ffl,,^Mr,r,. ,f,. f:.f*tA 



lA am 



/ a Oi^a/ir^ /iV. , /n i»v./ii#. i(> />nr>A*^ i^fl ^^^t 
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(>tfidn k i — nmW> n^r^^. fry Aji. ^rrlf 



Y •/*»■ ^^/v^//- -VA/i^ f-^ilLi ^ 



.1 
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EXPOSITORY WRITING (OVERALL- EFFECTIVENESS) EXERCISE 3: SPORT 

^ DISCUSSION OF EXPOSnORY SCALE 



\ General : Is there a thesis or central idea substantial enough 

■ to carry the essay, with pToints introduced developed 
so that there is a sense of conpletion or resolution? 
Is there clear evidence of a convincing argument or 
subs tan tlifited opinion? 

Specific points to consider : 

A. ^ Development: 

1. Is there an appropriate pattern of organization such as 
definition and example^ general to specifiCj^ speciffc td 
general?- 

2. Is ther^ evidence of depth in development of topic? 

3. Are topic sentences employed ^*n effective locations? 

4. Is there effective use of transitional devices? 

5. Is thepfejevi'dence of effective use of examples in 
of Qpinion^-ou: generalizations? 

claK^/ln di^'ferentiation between examples 
eXati^sJ \ 
7. Are coHrasts^mectively enployed as defitionaV devices? 

B. Use of Language: • ^ 

1. Does word choice indicate clarity of thouaht and definition 

2. Is there evidence a sophisticated vocabulary? 

C. Style: 

1. Is there evidence of sophistication in style? 

2. Has redundancy been avoided both in terms of sheer 
repetition and in terms of repetition of similar sentence 
types? 

3. ^ Have Tco-ordination and subordination been effectively 
employed? 

4. Is inappropriate use of the second person pronoun ('you') 
avoided? 

D. Other elements to consider: 
1. f^chanical competence. 



NOTE : Not aH of the above points should be required, but some 
of these would occur in a well-contro^lled exposition. 
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EXPOSITORY WRITING (OVERALL .EFFECTIVENESS ) ' EXERCISE 3: SPORT 

SCALE FOR EXPOSITOR? WRITING 



N/E^ 



Scale Point 1 



Scale PoWt 2: 



Scale Poinj 3 : 



Scale Point 4: 



Scale Point 5: 



Scale Point 6: 



Scale Point 7: 



Scale Point S: 



Scale Point 9: 



Scale Points' 

Percent of 
Students 



Not a serious attehipt. May be so brief as to be unassessable, 
or not attempted. May be almost atl errors. 

Very little development. Lacks elemental clarity. Attempts 
to react to the topic, but mephamcal errors are so severe 
and numerous that meaning is seriously obscured. 

Serious confusion regarding intended meaning. Comprehension 
is difficult^ There may be a failure to address the topic, 
or a serious lack of unity. Generally contain excessive run-, 
on sentences and sentence fragments. 

Some basic organization is apparent and there is at least 
minimal evidence of unity and coherence* However, handling 
of language is neither sophisticated nor competent, and 
mechanical errors are frequent. 

Although there is a lack of development, some exanples are 
used with some effectiveness. Some attempt at unity, but 
generally unsuccessful, and the composition lacks fluency. 
Includes several awkward sentences and frequent mechanical 
errors, but meaning of the passage is not seriously obscured. 

Generally pedestrian in use of language and development of 
ideas. The tone is often *chatty' casual and familiar with 
inappropriate use of 'you' frequent* Organization is loose 
with some breakdown in unity and coherence. Insufficient < 
use of transitional devices. May contain a few serious 
mechanica*l problems such as faulty pronoun agreement. 

Composition is fluent and there is a ^ense of development. 
However, contains some mechanical errors and occasional 
awkwardness in sentence structure and lacks precision in 
diction. 

Displays unity and coherence, but several minor mechanical errors 
may be present. Good control of language and sense of para-^ 
graphing. Tend to be subject to a minor degree of imbalance 
due to over-emphdsis, digressions etc. 

A sense/Of style is evident. Use of Unguage is_f1uent 

)lloquialTSfl 



and precise with no slang or colloquiall-sffls-^sSWexcept 
for effect. Central idea is throughly developed. No 
mechanical errors with the exception of occasional minor 
or very subtle flaws, 

PROVINCIAL RESULTS (Grade 12) 





3 4 


B ! 6 17 


8 


9 


5 8 


14 19 

i 


16 ; 13 I 13 
1 1 


9 


2 



"The Interpretation Panel could not reach consensus as to whether or not scale point 
6 represents a minimally acceptable level of achievement for this grade level. 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 3: SPORT 



N/E 43 



SCALE POINT 1 



ITYV .DW, 



SCALE POINT 2 



4^ ^W*' " ^ 



J ^ 



) 



SCAL£ POINT 3 



79^ 




ERLC 
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— 



51 



.1 WlW^Jifl 



"too 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 3: SPORT 



N/E 44 



SCALE POINT 4 



^ 



■y ■ X" 



^^ <^ I — ^^^^ ^ ^ 



^ /// 0^ J t 1^:^- 



<*> ,/?<0<W ^/>tXQ 









- AJ* >V\^ . O^n^ i.'h m 


« ' " """^ 










y ^ ■ . ^ , 






^ <S ' — — — 







\ 



EXPOSITORY WRITING (OVERALL EFFECTIVENESS) 



EXERCISE 3: SPORT 



N/E 45 



SCALE POINT 5 



J? 



^fnny rfYrfff. (jCaA ^ rL^ ^..1^ ^ ^ ^ yr.I^ 



^^^/y -rttT A ./M ZJ^ ^ 



^'//e ^/./.^ ..~^' 



T^"^ — 79 T—n ■ a , 



Gfw ^ A > ^^«^> ..t ^ . ^,^H...zr 



^^^iryw . ✓j^^ . /tiVu^ j^/i ^^^.^ *i cu^ i Jj^ 



<(^4^ /(rr/j 



r. 
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EXPOSITORY WRITING (OVERADr-&FfECTIVENE$S ) 



EXERCISE 3: 



SPORT. 



N/E 46' 



SCALE 



4 
4 



POINT 



tear aao — u^thL^ y JiaI .amu ^i^-t 



y/. /d^flkiU^ Ai#4f J Mty rfl>r\ 



tit. </J1t!/c>r 
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lAl^ Lft^f .Am Mtu^A 



vmcAP 'xJia .lt^ UA jtA^.-i J i7Lo ^/^fC t^tttra^ma^^ 



Ju- 





1 



r 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS) • 

4 

SCALE POINT T 



EXERCISE 3: SPORT 



N/E 47 



dirA x Mw ^ i \n Kin rf7> Kt/.> - r^.>>, O.^^f^ 




-J o Tlrf^ . Tltf ^^o. 




io ti^.^ ^ /n^7 ^ 



^ I : ^ — 



^t^%\ i iKftg. ,<;|3n JU n 1^ 




/iJIiL Of^ii ukd m jjA a>>d|f^^. |bjLfl| b^^ 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS ) 



EXERCISE 3:. SPORT 



N/E 48 



v7 



SCALE POINT 8 









V 1 



\ 



ydC^L ^^^^ ^.^i^f^r'^C^ 



^i^-tU^'tl^ • ^^Ct4U J>U:it€>^ />t^ .^^A^ 



ERIC 
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EXPOSITORY WRITING (OVERALL EFFECTIVENESS ) 



N/E 49 



SUGGESTIONS FOR TEACHING: 



\1 



ERIC 



(1) Give other topics which are suitable for development by giving 
definitions: 

a) very concrete objects or events: war, a rocket, a well'-balanced 
meal , a good school . 

b) abstract terms for more mature or sophisticated writers: friend- 
ship, love, imagination, wit. 



(2) Newspaper ass'ignemt: have students select an item of some current 
interest either to the specific cormunity, (the scliool,'the town) 
or to the country*s social, moral or political concerns. They may 
then write a "letter to the editor" or an editorial which represents 
^ their opinion and reaction to the item. 



(3) Prepare a defence of a particular law or statement explaining why 
a law should be changed or abolished. This assignment may depend 
on age/grade level/sophistication'. The "law" may be anything from 
family rules governing the child's behaviour, to a school rule, to 
a Uw applying to society in general.' 



(4) Have students write personal opinions on babysitting, drinking, 
smoking, drugs, late dates, police, anything --that will elicit a 
judgement eigher pro or con. thfe^y must follow up with defending 
reasons. ^ / 



(5) Use newspaper editorials as examples of "opinions"^ and contrasting 
view points. Have students present "opinion" papers on* typical 
subjects to the class: 

a) start by explaining situations/problems. 

b) solutions to problems. 

c) defense/ reasons. , 
c) results. 
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NARRATIVE AND EXPOSITORY WRITING ^ 
(SUBSCALE FOR ORGANIZATION) ^ ' 

When assessing student writing.competencies , you will ^find 
that organ,ization can be isolated and evaluated separately 
frofn the other components of composition- However,, the 
organization of a short composition is difficult tp scale 
unless its thesis is clearly defined, developed and, resolved/ 

/ * ' 

Look at the examples of student responses to familiarize your- 
self not only with the scale points but with the various levels 
of demonstrated ability,. In applying this (or any other) scale, 
continually remind yourself that the scale refers only to the 
specific component being evaluated and not to the composition as 
a whole. 

t 

In using the. following scales and samples of student iA(r4ting please 
make reference to the test exercises, which are reproduced on pages 
N/E2 - N/E8 of this package. ^ » 

This skill is referred to as SKILL 61 at the grade 8 level and^^s 
SKILL 71 at the grade 12 level in the Assessment of Written Expressi 
reports. ' 
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NARRATIVE AMD' EXPOSITORY WRITING; SUBSCALE FOR ORGy\NrZATinN 



EXERCISE 2 .N/E 51 



Basis, of the scale: 



Scale Point 1: 



Scale Point 2 : 

.■CI ■ 

\>^Sca1e Point 3: 



Scale Point 4: 



Sea 



Prjfsentation o*f an idea (thesis,' topic or problem) which 
systematically de^/eloped and resolved or concluded. » 



No organization evident. Reference to thesis Or topic 
typically vague or" omitted. Lack' of sequence. - Relationship 
of elements obscure'- conclusion may have no relation to 
topic ^r development. Little or no^ttempt at transition 
('and ... and and then ..." typical). Inappropriate or 
no paragraphing.' , ^ 

Some organization apparent, although lap§es\R unity and 
coherence otcur. 'Conclusion may fail to relate~'in intro- ■ 
duction and "development. Topic'may not be clear. Often ' 
e^tdence of problems in paragraphing. • • 

1 Thesis^, development and conclusion evident but relatioMhip 
^ may be awkwardly handled. Lapses in unity. Paragraphing o 
often inappropriate or -lacking. 

Thesis, development and conclusion evident and systematically 
related. Par*agraphing appropriate. Each paragraph displays 
unity and coherence. 



PROVINCIAL RESULTS (Grade 8) 



nts 



Percent of' 
Students 



1 


2 


' 3^ 


4 










29 


34 


•29 


8 



. " ^ interpretation Panel cut-off point. 



ERIC 
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IWKATIVE AND ^EpSITORY WRITING:, SUBSCAl E FOR ORGANIZATION 



EXERCISE 2 N/E 52 



SCALE POINT 1 



l Lt\ ^"^^t's — T^feoiooi^ I^L ftt^ ^ii^^U U f^m^^y 



SCALE POINT 2 



^Ut. TK;t cAo^ cW,v^\X W 



""^ — ^innit-ma Tnnt i-^pt. m.^w 

,4hr]^ ^l.ff'lf Alll-IP^ p^rPn ^^ <^rLr^ Ar.^r tYV ) C;^ 



ppopjp fir^re^ ^.ifM/trt ^^^^»rt n^h^f w >/.n/vy>r^ 



np^rnv^ frift^P 'Kv,.:^ ^.vv> ^^jA v-n 



SCAl^ POINT 3 



^/r/^ //Wy yy^,Af,y^^ y,^^ 




1^iA' (trnr/ , > ^A/j^ y^/^, ^(^[^f 



OAL 
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NARRATIVE AND EXPOSITORY WRITING; SUBSCALE FOR ORGANIZATION 



EXERCISE 2 N/E 53 



SCALE POINT 4 



g^^^ ah4"f'l«L g .V> *t.orj Hit's. ^^ftll^ 



Ong /*4^ frtAfc /U>i> iJa^ 



• a-*- iWcLf it^pp^. — hilt Oft. 



Wi r ■•4. 



k** 



"A ^V«.f ^ pu^V ^^^^ — 



Ba^.»^ <«4 4V**» ^^X- 



7 



g>r> ^^^^^ ^--^ "--^ ^^^^ 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR ORGANIZATION 



EXERCISE 3 N/E 54 



Organization : 



Cohesion; 



Scale Point 1 



Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Scale Point 5: 



Scale Pqints 



Percent of 
Students y 



Is an ordering strategy carried out? Is there effective drs- 
tribution of material over introduction, development and 
conclusions? Is there a commitment to the topi^, with development 
occurring within the boundaries ofxthat. topic and with a sense 
of balance or proportion, (For ex^ple, in the narrative, is 
there ur^d||p rnnfi-jrf qq^i of the poor development of 

Jnge, or in the exposition, is the subject-matter defined as 
having three facets, but only one of these discussed at length?). 

Implies effective use of paragraphing of repetition of words or 
ideas to adjust reader to the topic, of transition aids and uni- 
fiers, of repeating phrases of effect, and of use of adverbial 
conjunctions between^ sentences apd paragraphs, ^ 

No apparent structure. Topic of thesis difficult to discern. 
Relationship of material to topic and/or conclusion obscure,. 
Often lacks conclusion. Few successful attempts at use of ^ 
transition devices. Lack of sequence. Either no paragraphing 
or inappropriate paragraphing. Difficult for the reader to follow. 
Little apparent commitment to topic, "Empties his head". 

Ideas organized ta some extent, but frequent lapses occur. Topic 
may not be clear. Relevance of material may be obscure. Conclusion 
may fail to relate to introduction and developfnent. Lapses in 
unity and transition make the passage difficult for the reader to 
follow. Problems in paragraphing, ' ^ 

Some organization apparent, although there may be inconsistencies. 
Lapses in unity and transition, but does not require great deli- 
beration to follow. Presence of introduction, development and 
conclusion, but may be awkwardly handled. Conclusions may fail to 
synthesize communication. 

Organizational strategy apparent and generally consistent. May be 
some lapses in iinity or failure in smooth transition between 
sentences and ^paragraphs, or may be somewhat lacking in balance or 
proportion. May not have material effectively distributed among 
introduction, development and conclusion. 

Organizational strategy apparent and consistent, successful 
attempt to use structure for effect. No lapses in unity or co- 
herence, "Flows smooth'ly" leading the reader easily from 
introduction of the topic, through development to conclusion, 

PROVINCIAL RESULTS' (Grade 12) 



28 



36 



.4 



22 



^Interpretation Panel cut-off point. 
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NARRATIVE AND EXP86IT0RY WRITING: SUBSCALES FOR ORGANIZATION 



EXERCISE 3 N/E 55 
77 



SCALE POINT 1 




^ -AMh k^ ti^Art yrfv^>^. X^mAi^ ^^.^ 



-i- — r»»J >i j fro hi/^ .. » rnrd - — .twnW. WAV. 



^w - it» i . rlvYvrl, fr^hO . fW. A^.^ ^v.CU^^.j 



A ^\\if\ . i'^* '^-^'''^ 1^-^ 



>4 ^fflri fVuiif^i 



SCALE POINT 2 




J 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR .ORGANIZATION 

icALE POINT 3 



EXERCISE 3 



N/E 56 



I n---wti f ifi at 



^ 



il AJlmTA U,tf A., JfYr, /,-,,, rt, 4 Iff, r,,., t- 1 j/ j. 



.,^,r „ ^ lU . f 




SCALE POINT 4 



- ^tffc . 



maJi ma^ ^ ^ ^^ ^.-T^ TrT— 



LO^ ^ 



^ ^'^(^^^ ^r, '^y 



/77^ fP^t^ 




_ r I 



^ — ^^-^ 



r — ~ — "^^^r i r . ygg^ wyw^ ^^^^ 
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c ^M. u;u4 ^ xUc ^ t/ 



^•i^ — fntn^ eM tut nlju^4 t<ip< -djJ. 



JL 



Mil 3^ ^^ ^ ^ "tkajt to 



XUl^ n>^#>^Wiy 



fl^ tA^' { Mf<4My^ aruf -tli^ uuL ^ ^ A,, 



_nu ^Mmc ufccX. c»7n/^) ei»itac 



'^S — 0^*^^ — 

... ^ t^^jtiAy tX^ 



uJtW ^ tLl^ 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR ORGANI ZATION 



EXERCISE 3 N/E 57 



SCALE POINT 4 (Cont'd.) 



SCALE POINT 5 



— CUfi^ pu^pi^ uii aJJi uxUdU lAjj^fOTTUa ULx^ 




SCALE POINT 5 (Cont'd.) 



^ :U\^ Tuc^ 




ERLC 



\ 




239 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR ORGANIZATION 



EXERCISE 3 N/E 58 



SUGGESTIONS FOR TEACHING : . * ^ ^ 

(1) Transition devices: prepare a check! istCr chart to give students. 

a) list signal words for orders of time, place, importance ^ 

b) list words to show shift in point of view (however, although, 

on the other hand) / 

c) list words to show additional points on one topic (in addition, 
also, as well as) 

d) use one central image or metaphor to develop abstract ideas 

e) create a main character whose viewpoint is used throughout 

f) use pronoun references with clear antecedents to tie together 
> ' g) repeat and re-state topic sentence idea 

(2) Pre-teaching of^ paragraph development must be done in order to ensure ^ 
that students have a common background before their compositions are 
scaled* 

a)^ the class may discuss teacher-made outlines. Teachers and class 
then conpose outlines together, and this leads to individual out- 
1 ines on given topic. 

(3) An alternative to outlining prior to writing is outlining after a draft 
copy has been written* In order to do this effectively, students should 
double or triple space their first drafts, and write at least 20% more 
than they will eventually submit in ^ their final copy. Students then 
search /or the organization inherent in their draft copy, provide -topic 
sentences and extend whatever support is necessary. It is often convenient 
to use a coding system to identify their "new" organization to facilitate 
rewriting. Students should then be shown how to establish a concise, 
unified style using subordination and transitions, and eliminating wordiness 
and faulty repetition. ^ 

(4) The "Five by Five" essay outjine. 

a) Paragraph number one - Introductory paragraph 

(i) Thesis or essay topic, statement 

(ii) Supporting idea number one 

(iii) . Supporting idea number two 
-'^"■'^.(iv) Supporting idea number three 

)v) Clincher sentence; based on thesis statement 



ERLC 



b) Paragraph number two - develop/^upportlng idea number one in 
paragraph one 



(i) Topic Sentence 

(ii) ^Supporting Idea number one 

(iii) Supporting idea number two 

240 
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N/E 59 

* 



(iv) Supporting idea number three 

(v) * Clincher sentence based on^ topic sentence 

c) Paragraph number three - develops supporting idea number three 

in paragraph one ^ 

- development as in paragraph two ^ 

d) Paragraph number four - develops supporting idea number three 
in paragraph one 

- development as in paragraph^ two 

e) Paragraoh number five - develops the .clincher sentence (conclusion, 
sujmiary) of peTragrapti number one - developed as in paragraph two. 



ERIC 
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NARRATIVE AND EXPOSITORY WRITING 
(SUBSCALE FOR SENTENCE STRUCTURE AND USAGE) 

Many of the Directed Writing skills -and much of the proofreading 
section can be used in conjunction with this subscale. Many of 
the prescribed textbooks can also b^ used as resource materials 
for this skin. 

In using the'^following scales and samples of student writyig please 
make reference to the test exercises, which ^re reproduced on pages 
N/E2 - N/E8 of this package. 

< 

This skin is referred to as SKILL 62 at the grade 8 level and as 
SKILL 72 at the grade 12 level in the Assessment of Written Expression 
reports. 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR EXERCISE 2 N/E 61 

SENTENCE 'STRUCTURE AND USAGE 



Basis of the scale: 



Errors of major concern : 

Other (Minor) errors : 
Concerning punctuation : 

Scale Point 1 : 



Scale Point 2: 



Scale Point 3: 



Scale Point 4: 



Scale Point 5: 



Frequency and severity of errors. Length of compostion 
must be considered. . It is important to realize that when 
u^'ing this sub-scale, style is not to be considered in 
the scaling. A clear, simp^jg^, straight-forward sentence 
may receive top marks. 



fragments, in- 
bs^^fe-^erb 



Run-on sentences, punctuation, seni 
appropriate or awkward subordination; 
agreement. 




(some tolerance for these) modification problems, 
pronoun reference faults,* redundance, faulty parallelism. 

End of sentence punctuation and dialogue punctuation 
are considered major while within sentence errors 
(generally comnas) are not. 

Comprehension of the passage is difficult because. of the 
proliferation of errors of different types. No sense of 
* sentence control* entire composition may, for instance 
be one run-on sentojice. 

Several types of major errors are repeated frequently, 
usually accompanied by several minor errors. Little 
evidence of "sentence sense". Requires some deliberation 
or re-reading on the part of the reader. 

Several types of major errors or frequent repetition of 
one major error. Often contain frequent instances of run- 
on sentences and inappropriate co-ordination (i.e. failure 
to subordinate). Comprehension not difficult. 



One or two major errors or several minor errors, 
prehension not affected. 



Com- 



No major errors. May contain one or two minor problems, 

* 

PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 


3 


4 


5 


Percent of 
Students 


10 


16 


35 


26 


13 



♦Interpretatipn Panel cut-off point. 
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NARRATIVE 

— r 



AND EXPOSITORY WRITING; SUBSCALE FOR 



SENTENCE STRUCTURE AND USAGE 



SCALE POINT 1 



XT 



iL 



-r 



ERJC 



SCALE POINT 2 



Sill 



^iv^t^A- -^et^^\^ \l^<:x\o \ a 



/ 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR 
SENTENCE STRUCTURE AND USAGE 



EXERCISE 2 



N/E 63 



r 



SCALE POINT 3 



7 V. 7ui>n 



jt/><_ Xi>i>^A^ ^i^jKO J^ ^.^LWi ]^ 



X^rrh^fT^.^ dy^y .aTuua y^^A^. t. ^^J >y^3^^^ ^ 



ERIC 



NARRATIVE AND EXPOSI'TORY WRITING: SUBSCALE FOR 

SENTENCE STRUCTURE. AND USAGE • 

SCALE POINT 4 



EXERCISE 2 . N/E 64 



r 



\ 



Ji : — ^^-^ 



\ 



,^.J ^ ^y, /.yj^. 



*' d ^ i ^LJ L .^j 



rrrmai r>» -"^j "^^^g^ it^tr^ 



Aiyr^ ^ f^d f^.^^ 



— A • 



.2 jifs^li^^ 
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y 



4L J^. 




, a- s :^ • — ; — -l^ — — 




jit. ...J JLt L 



J JJ ^ ^ 



7 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR 



EXERCISE 2 



N/E 6^ 



. SENTENCE STRUCTURE AND USAGE 




SCALE^^POIiiL 5 



nhttt rft i gn/ nfnA j^k^i^ij — ...8..t*iun» 



fl/W .O m. ^../.^ ^-L^^^Aj H.w^i <n^Q YTvQ 



■a 



ERIC 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR . EXERCISE 3 N/E 66 

SENTENCE STRUCTURE AND USAGE 



Basis of the scale ; This scale is concerned both with mechanics of sentence 

structure and with effective sentence construction. Errors 

, in mechanics include: fragments, run-^ sentences, awkward 

subordination, errors in the^use of modifiers, faulty 
^ parallelism, agreement errors, redundancy, shifts in point 

of view and pronoun reference problems. Effective sentence 
structure- and length, no undue reliance on co-ordination, 
and appropriate sentence combining - control of the 
structure of sentenqes. 

Scale Point 1 : Comprehension of the passage is difficult because of a 

proliferation of errors of different types. Lacks any 
sense of * sentence control'; Constructions are frequently 
awkward rendering the meaning unclear. 



Scale Point 2: 



Scale Point 

Percent of 
Students 



Little apparent control of the structure of the sentences. 
Stilted, halting quality to prose. Sentences generally an 
not effectively constructed and several types of faults 
and/or repeated cases of errors are evident. 



Scale Point 3 : Several different types of err9rs in structure OR repeated 

cases of the same major error.* Includes compos'itions 
where errors are few, but sentences are not effectively 
structure (i.e. lack variety; rely heavily on co-ordination, 
rather than subordination etc.). Although sentenced lack 
variety and are not effectively structure, there is some 
sense of fluency. 

Scale Point 4 : One or two major errors in sentence structure; for example, 

a run-Hn sentence, faulty parallelism, or faulty subordination. 
Sentence construction generally effective, evidence of 
. ' variety in length and structure, no over-reliance on co- 

ordination and appropriate sentence combining. , 

Scale Point 5 : ' No' major errors. May contain one or two minor problems 

such as split infinitive, 'they* as singular, or a subtle 
error in agreement or modification. Generally effective 
. sentence construction. 



PROVINCIAL RESULTS (Grade 12) 



k 

1 


2 


3 


^ 4 


5 


6 


15 


40 

1 


28 


■ 10 



( 



^Interpretation Panel cut-off point. 
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NARRATIVE AND EXPOSITORY WRITING: -aUBSCALE. FOR 
SENTENCE STRUCTURE AND USAGE 



EXERCISE 3 



N/E 67 



SCALE POINT 1 



JU- 



SCALE POINT 2 



ERIC 



V gnl 



--v- 



La 



- 1 niA 



^ ■ - ^ ^ if 



1 — ^ 



I V ^ rtn n 1 I r 1 1 n n 



I Oft ft ■ i I — ■ ^ L A> 



W ^rtf — 2=11 ^ ^ ti r 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR 



EXERCISE 3 N/E 



SENTENCE STRUCTURE AND USAGE 



SCALE POINT 3 



r i ghr W i fri it ^ fiond .Vry^» 'N^f ^^ 



i4 f^t%/»A c|g.^ •^ifrtjfti. 



\ 



> ^r>fiU j (i a\-Sr> t4>.^ Sp./^.t ^ a r> 



SCALE POINT 4 




ERIC 





NARRATIVE AKD EXPOSITORY WRITING: SUBSCALE FOR 
' SENTENCE STRUCTURE AND USAGE 



SCALE POINT 5 



r — ~N 



Lift nil itifiKiis^ AN ^ »^ VtiAy^^^M^ r, !■ 



iWuw 



EXERCISE 3 N/E 69 



Hjlli^/j ^/..^ yj^iA r| p //rn^i^t^ 



"3^ vZ ; 



; £ 



\ 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR SENTENCE STRUCTURE AND USAGE N/E 70 



( 



SUGGESTIONS FOR TEACHING : 

(1) Teachers may select appropriate sections from prescribed language 
textbooks for teaching materials and prixtice exercises. - 

* 

(2) Prepare exercises specifically on sentence combining: ' provide groups 
of 2 - 3 short, simple sentences on a related topic and demonstrate 
methods of combining them into longer and more complex sentences 
using subordination and parallelism. 

(3) Ask for servtences suitable for a yourtg child's reader (very simple, 
short Sentences); for an average adult-oriented magazine, (longer, 
more complex); for a techincal, encyclopedia publication (numerous 
modifiers, compound subjects and verbs, a dense style with considerable 
information packed into one sentence). 

(4) Prepare a chart/checklist of common errors for student use. Use "buddy" 
systes: for proofreading of estch atber*s work to c^itch errors and revise 
before good copy is handed 'into teacher.. 

(5) Prepare passages with numerous sentence" errors which impede readers 
understanding. Require students to rewrite and correct errors. Have 
class discussion^ the corrected versions. 



252 



ERIC 




NARRATIVE AND EXPOSITORY WRITING 
(SUBSCALE FOR SPELLING) 

Some drill in *confusables ' , prefixes and suffixes, cornnon spelling 
errors, and basic spelling rules is appropriate. However, students 
often have difficulty perceiving spelling errors in their own work 
al thoGgf?<they can accurately proofread *good^' topies of their fellow 
students' work. Proofreading each other's work can be very beneficial 
even when extended to senior level assignments. 



In using the following scales and samples of student writing please 
make reference to the test exercises, which are reproduced on pages 
N/E2 - N/E8 of this package. 

This skill is referred as to SKILL 63 at the grade 8 level and as 
SKILL 73 at the grade 12 level in the Assessment of Written Expression 
reports. 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR SPELLING 



EXERCISE* 2 N/E 72 



Comments : Count each error once only. Length of compositions seem^ 
roughly equivalent, and thus was not taken into account, 
although it may be necessary to adjust scale in extreme cases, 



Scale Point 1 : htore than six errors invariably including confusables and 
"coiranon" or easy words. 



Scale Point 2: Three to six errors. 



Scale Point 3: 



No more than two errors - usually attributable to haste or 
phonetic spelling of unfamiliar words. 



Scale Point 4: No errors, 



PROVrT>CIAL RESULTS (Grade 8) * 



Scale Points 


1 ! 


2 


I 3 


4 


Percent of 
Students 


13 1 


9 

33 


I 35 


18 



*The Interpretation Panel did not reach consensus as to whether or not 
scale point 2 represents a minimally acceptable level of achievement 
for this grade level . 
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NARRATIVE AND EXPOSITORY WRITING: SU^LE FQ!^, SPELU .G 

SCALE POINT ] 



\ 



\ 




j^ft ^fj^yJ yJ 



Ay%^. ysytJ- /Xy^j y-JO^ JJfyiy^ >»Z/fc/ 



^^>4. ^^^jjy JU^^A. 



^ ^^y^y ^. yyyy^/ .ArtM ^ ^^X^ ^ ^^Ly 
yfyy^y -[pCi^, Jy^yMyO^, ty ^i^yy^A ,yy^^^ 



EXERCISE 2 



N/E 



SCALE POINT 2 




TTli^ U\Ht Q?rt Krt*. A ^r ftKi>^ e.^^/^ 



o 

Of*- 



jCLlXJCCiiL. 



ERIC 



/ 



2^ 



WRRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR SPELLING 



EXERCISE 2 N/E 74 



SCALE POINT 3 




0^ 



^.jL*^. ^^^/^ ..^i^Y^^ 



A/t/J n.jJ-y^ ^L^^. ^^^^ ^^^/^^ /n't!, '^t^ 



/fti^ :?:<y/^ Vi.^ aIj^y^^/lL.j^ 



\ 



^^-c//^^ ^ > >.y ^^y/,J ^jj^/ ^£yj>^ J ky,^ 



£1^ 



^Ct^i). ^^^^ ^^^^» /^'rJi^r^jf^ 
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All — ^/.yti^Ai^ ^ yT^j y ji/^y^u Y 



A^n^O. ^tUU/]/a^7i^ jqgS^y. ^r^y.^) ^*.^J 




12^ 



NARRATIVE AND EXPOSITORY WRmNG: SUBSCALE FOR SPELLING 



EXERCISE 2 N/E 75 



SCALE POINT 4 



r 4/..!^ i(Jr j ^ tr^J.r.J-., ./.i, 
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"RMRftTIVE AND EXPOSITORY WRITING; SUBSCALE FOR SPELLING 



EXERCISE 3 



Basis of the scale: 



Frequency of errors- In extreme cases length of 
composition should be considered. 



Scale Point 1 



Apparent inaccurate spelling - interferes with ease 
of reading. Several errors invariably ijiSJiding wcon- 
fusables and/or 'cormion' or 'easy' words, 

6 



Scale Point 2: 



A number of errors usually including confusables 
and 'coimion' or 'easy' words. 



Scale Point 3: 



Few errors (generally one or two depending upon length 
of the composition), most often attributable to haste 
or phonetic spelling of more 'difficult' words. 



Scale Point 4: 



No errors. 



PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 


2 1 3 


4 


Percent of 








Students 


5 


16 1 43 


35 


♦Interpretation Panel 


cut-off 


* 

point. 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR SPELLING 

SCALE POINT 1 



EXERCISE 3 N/E 77 



^SCALE POINT 






JL^rxJ^jAM ^Gm^s frt yjLt^ .T^X^ Axi Mii^ 




AmMm-^^ ^ t.yJoJ^ . i^r^.tMCu 



ERIC 
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NARRATIVE AND EXPOSITORY WRITING; 



SUBSCALE FOR SPELLING 



EXERCISE, 3 N/E 78 



SCALE POINT 3 



4^ 




^ — tLii — v^L^.>J ^ 



ii 



SCALE POINT 4 



«^ , ' 



Uh^^ fffjflvt/A; fM^^.^ ffJ^^.ji^^ ^ ac 



I2_ 



/a^t^^i 



ERiC 



1 ^ j/*^ 



2f;o 



■ ^Mtu (4nA:ftJ /iry fc,^\A A ^ /r thjk M^. J^Vc/a^ . 



NARRATIVE AND EXPOSITORY WRITING:. SUBSCALE FOR SPELLING 

SCALE PO^^ 4 (cont'd) 



EXERCISE 3 N/E 79 



. 



ERIC 



<^vv/ . a/^J^ yfr^ .ww/ 



4rrLt^kt n A^r^j^ jLya^t^L^ ^A^^Jy /Jm^ 



2ex 



3:7 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR SPELLING 



N/E 80 



SUGGESTIONS FOR TEACHING; 



(1) Give the student the scale for self-marking and proofreading his* 
own compositions. 



(2) Proofreading skills can be used in conjunction with the narrative 
'subscale of spelling. 



(3) A good formula for spelling instructions consists of board work and 
word analysis:^ 

a) if a word is s|}elled incorrectly, give the student the correct 
way to spell it immediately. 

b) put the word on the board and break it up into syllables - have 
students copy it down. 

c) un^^erline vowels struc/ture 

d) draw a configuration around the word 

struc ture 

e) say the word: 1) in syllables 

2) full word 

f) blank out' word and test. 



(4) Prepare some charts or checklists for rules governing plurals, 
possessives, contractions, or difficult combin^ons of letters 
such as "ei 



<er|c 
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NARRATIVE AND EXPOSITORY WRITING 



(SUBSCALE FOR HANDWRITING) 



The skill of handwriting can be isolated and evaluated separately 
from the other components of composition. It should be noted, 
however, that this skill is very difficult to assess without bias, 
even when using a good marking scale. 

In using the following scales and samples of student writing please 
make reference to the test exercises, which are reproduced on pages 
N/E2 - N/E8 of this package. 

This skill is referred to as SKILL 64 at the grade 8 level and as 
SKILL 74 at the grade -12 level in the Assessment of Written Expression 



reports. 
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NARRATIVE AND EXPOSITORY WRITING*: SUBSCALE FOR HANDWRITING 



EXERCISE 2 



N/E 82 



Basis of the scale : legibility, consistency and proportion. Note: Copies 
do not always adequately reflect legibility. 




Scale Point 1: 



Virtually illegible. Many words require two or 
three re-readings. Frequently doesn't stay on the 
1 ine. Inconsistent. 



Scale Point 2: 



Difficult to read due to exaggeration of features or 
lack of consistency in letter formation. Some letters 
may be difficult to distinguish. Legible but requires 
deliberation on the part of the reader. 



Scale Point 3: 



Readily legible. Shows more maturity. Spacing adequate. 
Weakness is some inconsistency, exaggeration or lack of 
proportion. ' ^ 



Scale Point 4: 



"A pleasure to read". Consistent proportion in letters, 
no exaggerated features, flows smoothly. 



PROVINCIAL RESULTS (Grade 8) 



Scale Points 


1 


2 ! 


3 


4 


Percent of 










Students 


2 


24 j 


45 


28 



' *Interpretation Panel cut-off point, 



B 
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NARRATIVE AN D EXPOSITORY WRITING; SUBSCALE FOR HANDWRITING 
SCALE POINT 1 . . \^ 



EXERCISE 2 
SCALE POINT 2 



N/E 83 



PftT ^>aA VV» p/w.^ 77 ^ -/ ip r / 



j» 



J 



^^^^^^^ g^irirv^ 




SCALE POIiiT 2 (Cont'd.) 



\ 




■ p ^X ,^., y 






26o 



^ ^ — atff- jf^^^y^^^ 




— ^^^^ - -^^ry ^>P^^^ 



\ 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR HANDWRITING 

SCALE POINT 2 (Cont'd.) 



EXERCISE 2 



IT 





. ^^-n^^^ ^^J^^ ^.^^^.^ ^ fb 1^ 



N/E 84 



\ 



7 



SCALE POINT 3 



\ 



2^ 



A ^Tw^ J 



NARRATIVE ANB EXPOSITORY WRITING; SBBSCALE FOR HANDWRITING 

SCALE POINT 4 



EXERCISE 2 



N/E 85 



7^ 



/^;/ r/>y/??/» Jy/} jy/^ /< /i 'f^'*ir, A^f. ft.y^f 



7^ 



/niyjJ 




i l Hd L TXL l^m .j^^.r^ ^Ant. fAj.f^ ^^ ( ^ h.r... y,/. A../. 



{y ^minyrh ^ f?nf,r .*h^'r\ /v^.v f^irJ J im iA hi 



EXERCISE 3 N/E 86 



Basis of the scale : Legibility. 



Scale Point 1 



Illegible or nearly so; interferes with the flow 
of reading. 



Scale Point 2: Legible, but deliberation required of the reader. 



Legible. No obstruction to reading, b6t may be 
lacking in consistency or have some feature{s) 
exaggerated. 



"A pleasure to read". Consistent; proportion in 
letters; smoothness; no feature (size, slant, tails 
etc. ) exaggerated. 



^ PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 


2 


3 


4 


Percent of 
Students 


2 


31 


47 


20 













♦Interpretation Panel cut-off point. 



ERIC 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR HANDWRITING 



EXERCISE 3 N/E 87 



POINT T 



^ 



- ^ >*»^^r ^n^^/^ r>i tfri I 

^ ( A C. ■/ ^ /' ' ' I I 



J 



Z7 



\ 



1 — linn. ittfrmt, .fvtMtm 



5f 



0 



a: 



wi^yvtfTYt] r A *4ftr/ i. ^ . rin .4 rf « <^/ 

'4 



3lS 



SCALE POINT 2 



ZZZL 



/^.y /^^^j^^ ^ j^Z ^^^^ — /^.^Jl^p. 
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1/. Z^y^^ 



NARRATIVE AND EXPOSITORY WRITING; SUBSCALE FOR HANDWRITING 

SCALE POINT 3 



EXERCISE 3 



N/E 88 



f 



Aim 



hi 



dsuJ uAXA. /y/Jii Ji^;a 



0 tj^tJ Ait 



tIjiJ JaJa^ Y /iirm Rj^a^\ yU.^>f>t Cu^k^^ 



&(rft>rf\At 



jtiAAj 



Ua* (fn //q 



JtU/rt^jj rjt^ f/fJtjrt -/Aj .^ItiAy^ ocyuA p<MAA^ t 



(Ua Oa^ fio fUAp lAjmiM 



kJ fAtiyJ> Ala , 



SCALE POINT 4 



Vr 



^//. A,^f. ^y^J^ 
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.■^Xa — 



7^ 



f) .^MlHA J t. ^^^^^ 



y^/y rt£A.o /utO . .^/-/y/^/; — />?tA. 



t 



NARRATIVE AND EXPOSITORY WRITIN6; SUBSCALE PGR HANDWRITING 



EXERCISE 3 



N/E 89 



SCALE POINT 4 (cont'd) . 



^ 



— — I Jn4.^ — 6a ^ f ^, 



U22 



1/ /"/rf^ 



Ji2l — a (^94^^^ 



— — — ^^^^ i^j 




, UL^L^u^TB ::: 



2^*^^^ ^^^^ — Jrfi'r ^ iM^n ^y^^^^r/ 



u 



-f*^ — j^^^^t ^ — iO/^; , //2x> ^^A.^ ^ ^^^^ 



^ ^ ^^^ — fJi^ u ClLUou^^oJu^ 



^^^^^ U^UXl (Ji/rf^ fy.. ^^^^^^ 



^^^^^^ y/?^/^ /»>v 



ERLC 




NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR HANDWRITING 



N/E 90 



SUGGESTION^ FOR TEACHING : 
(1) 



-Prepare overhead or photocopied sheet of different styles of 
handwriting or calligraphy. 



(2) Students may be interested in a brief discussion of handwriting 
analysis (graphology) as it reveals character.' 

(3) Transparencies of examples of handwritings are useful in class 
discussion of what is or is not good penmanship. The students 
should be given the scale itself in order to remind them that 

' ' to be learned and developed. Working with letters 
* J °^ forms, are good places where practical application 

of the skill should count. ^ 
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NARRATIVE AND EXPOSITORY WRITING 
(SUBSCALE FOR VOCABULARY) 

The tenninology in these scales is somewhat vague and general. 
Teachers might well consider revising them in the direction of 
specificity and concreteness. 

In using the following scales and samples of student writing please 
make reference to the test. exercises, which are reproduced on pages 
N/£2'-^N/E8 of this package. 

This skin is referred to as SKILL 65 at the grade 8 level and as 
SKILL 75 at the. grade 12 level in. the Assessment of Written Expression 
reports, * 
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Na/rWIVE and expository WRITING; SUBSCALE FOR VOCABULARY 



1 

EXERCISE 2 



N/E 92 



Basis of the scale: 



Appropriateness, variety and specificity. 
COMPLEXITY. • 



NOT 



Scale Point 1 



Limited vocabulary - ba^ 
ventional manner. Often 
use. "Childish". 




ed in a xon- 
n errors in word 



Scale Point 2: 



Some attempt at word variety and specificity, but 
tend to be generally conversational and rely on 
"broad concept" words. ^ 



Scale Point 3: 



ilize^ 



Uses specialized words (for example, "shuffled" 
rather than "walked"). Evidence of word choice 
for variety - not repetitive. However, somewhat 
lacking in sophisticat'ion or maturity. 



Scale Point 4: 



Superior vocabulary used *ith precision. 
Appropriate to subject mdtter. 



Sophisticated. 



Scale Poin 

Percent of 
Students 




PROVINCIAL RESULTS (Grade 8) 



1 • 


2 


< 

I 3 


4 


.34 


36 


I 20 


8 



^Interpretation Panel cut-off point. 



NARRATIVe AND EXPOSITORY WRITING: SUBSCAL-£ FOR VOCABULARY 
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' SCALE POINT T 



1^ 



5^' 



/ 



P 
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EXERCrSE 2 N/E 93 

7 > 
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NARRATIVE AND EXPOSITORY WRITIN&: SUBSCALE FOR VOCABULARY 



EXERCISE 2 



N/E 94 



SCALE POINT 2 



7^ A^r.^€.^ ^aF4<^ r^-/^. Rr,^<^^>^Ll/ifg7 




/^//ri — /)/>iy>M<; n L fHp. Ljn^r /W/Vo ^ Tn 



/ec'" Cifi^ 



3p I fit .r mnn' af)A -H if ^ Afko^r,^ . 'The /ivyp J 



/fi /?flt< /^rt. /j^^ ^ \ir^^, ^ ,K A^^,. <^ 



■i??L{C^. (TrZ/yje rr)tst)xc^fi. Afp^ ti kn^ ///ceA A alnf- 



(xAyh/^^i. 1 HiC L/fll h^.j r. 




NARRATIVE AND EXPOSITORY WRITING; SUBSCALE FOR VOCABULARY 



EXERCISE 2 



N/E 95 



SCALE POINT 3 



1L f„(U 



^ ^ jMy' 




ERIC^ 
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A >hH 4 A^J^ yf^:^^ J JJ ^ J^ 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR VOCABULARY ' 



EXERCISE 2 



N/E 96 



SCALE POINT 4 



ZH/a Ak/n.f . L.i. Mot. 'fy^ .A ..^ iJ^.A. Ar- 



'Mima. 






J 



ERLC 
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NARRATIVE AND EXPOSITORY MRltlNG:^ SUBSCALE FOR VOCABULARY 



EXERCISE 3 N/E 97 



Basis of the scale : Concerned with appropriate word choice and level of 

— vocabulary as well as consistency in level of expression 

(i.e. no illogical shifts from formal to informal, 
technical to nontechnical etc.). An underlying 
(^iraension of specificity regarding concept in the use . 
of words. Weaknesses and errors include: immature 
combination of words, diction problems such as the 
use of cliches, overgeneralizations, colloquialisms and 
jargon; unnecessary shifts in person; and 'basis* 
vocabulary used in a conversational manner. 

Scale Point 1 : No apparent attempt at deliberate word selection. Re- 

lies on generally used words and is repetitive. Generally 
conversational in tone. Frequent use of 'wrong word' 
(i.e. incorrect in meaning). Communication is not clear. 
Might be characterized as 'childish'. 

Scale Point 2 : No apparent attempt at deli berate word selection. Lacks 

specificity and often consistency. Generally conversa- 
. tional in tone and relying on 'ready-made' language and 

\ broad concept words. Some evidence of variety. Occassional 

^ instances of use of the *wrong' word. 

Scale Point 3 : Some weaknesses evident, as in a lack of specificity, a 

tendency to conversational tone, or reliance on ready- 
made language such as clichls and jargon. 

Scale Point 4 : Evidence of deliberate word selection for effect and 

variety. No errors, but does not display the 'command' 
evident' in scale p6int 5. 

Scale Point 5 : . Sophisticated use of 'educated adult' vocabulary. In- 
dicates respect of the conventions of writing and 'cpntror 
(as in the use of -elevated language, precision and con- 
sistency - 'apt turn of phrase'). No errors. No misuse 
of polysyllabic words. Communication is clear. 

PROVINCIAL RESULTS (Grade 12) 



Scale Points 


1 


2 


3 


1 4 


5 


Percent of 
Students 


8 


' 29 


• 39 


1 18 


5 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR VOCABULARY 



EXERCISE 3 N/E 98 



SCALE POINT 1 




.flAM^^xO OlXT^ rw-v. «/v>o . SA>«i.A.h ...^^ I 



V — 



iwAnO t^j>^Vt*K fVi^crtNQ ^Ai^ 



Xi-j-l- -ftify^ .^^^^fr i/ftAx .Oj^^ o/wYi/frtsji 



Jn.i li ,. SAi^ 




o 

ERJC 



MRRATIVE AND EXPOSITORY WRI TING: SUBSCALE FOR VOCABULARY 



EXERCISE 3 N/E 99 



SCALE POINT 2 



A-/ 



^A?/ a^y .7^?/^ ^ ^ 




y. /iff ^. 




\ 



/imr/ ^/^y '^'^ yC^^^cr^^ 



ERIC 
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\ 



(ff?/^ ^y^^^ ^^9^ ^/^.^ y^^^y^''^^ 



AjT^/ yy^ 7^/y ^/y. K 7/y 



AfUy^! l^/y^ yl>7A7^ y^ ^-^ '^'^r/ 



/?r?aJAl^^ /(.A^y .iip^ ""^^ 



.11/' /•/my 7fy^/ ^-^^ r/cr //js'T'^ 



f/^y/ /7i^ /?//('t7}C'^ //A^/ ^^/>^^ ^ij^^ 



7 





NARRATIVE AND EXPOSITORY WRITIKg: SUBSCALE FOR VOCABULARY 

, SCALE PqiNT 3 



EXERCISE 3 



N/E 100 



\ 



..^.^J^/tyy^ ■//ror^^»H^ Lf/>/my<J.^^ 



gj^sa .Ia^ " f^^^'^f n>T..Jf7^ . 



6j .n .^//wnl .j/va/ . (/li t^n^ a/i^/ JAa/ rAt^ 



^ to oiXA 



A^iituh^ ..iA^lJAA Xgiyrvg- 7^i^f/^■ylLma^ 



< 



^ ^^A.t» ^.A> /Ai^M/ rrrmff^*'^'^^ ^'^'^^^ Ikukj^t^A 



SCALE POINT 4 



^ 



J 



:2 



P ^L/ Ai^Miidt 
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7y/iiy /-^-r^ ^v/y v;^ 

^it^/i^AfrfA. ^Ajl AJa,a^^ .sY'^^ ^^^ ^^^a 



NARRATIVE AND EXPOSITORY- WRITING: SUBSCALE FOR VOCABULARY 



EXERCI-SE 3 



N/E 



SCALE POINT 5 

















































mM^^m^, 











■ ^ rCrk , it VI 



frjUd^^ . 



ft Mm ^/ ^jt /^-^j 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR VOCABULARY 



N/E 102 



SUGGESTIONS FOR TEACHING: 



(1) Many directed writing exercises can be used in conjunction with this 
scale. 



(2) Study differences between informal/collpquial , standard and formal 
levels of diction. 



(3) Study systematically the prefixes, suffices, and roots used to create 
words. (Checklist & Chart) 



(4) Work on context clues - see Tactics A and B series. 



f5) Study a unit on the history of language and etymology to see how different 
language roots contribute to English diction. 

(6) Involve specific vocabulary related to subject areas such as science, 
socials, geography; areas such as hobbtes & particular sports; careers; 
technical & mechapical terms; theatre, drama & arts. 

(7) Identify derivations of terms used in English which originated in other 
languages - laissez-faire; ttte-a-t§te; vis a vis; et cetera. 

« 

(8) Identify mythological references (ef . Isaac Asimov's book Words from 
the Myths ). 



(9) Learn to use a thesaurus.* 



(10) Narrative use in conjunction wi^th writing. A^k for a dialogue passage 
between two characters of widely separated interest and backgrounds, each 
speaking in appropriate style, i.e., a universtiy professor and a fisher- 
man. * 

(11) Make up a dilltionary ,^J^.e. , explain' Newspeak terms from 1984 ; explain 
cuw^ent slang terms aT'defined in standard English. 



4 -< 
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N/E 103 



ERLC 



NARRATIVE AND EXPOSITORY WRITING 
(SUBSCALE FOR PUNCTUATION) 

Sixty-two percent of Grade 12 papers were assessed at either 
, scale poinfc/1 or scale point 2 (below "cjjt-off* point ,esta- 



D(^n^ 

blished by the Provincial Interpretation 



Panel ) on this ^ 



three point scale. Increased attention to the, teaching of 
and marking forSpunctuation may serve to improve this situation 



at all grade levels. Emphasis should be pUced on punctuation 



7 




as an indispensable part of comprehensibility of all written 
work . 1^ 

In using the following scales and samples of student writing 
please make reference to the test exercises, which are reproduced 
on pages N/E2*- N/E8 of this package. 

. ^"^^ ♦ 
This skill is'^ referred to as SKILL 76 at the grade 12 level in 

the Assessment of Written Expression reports. 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR PUNCTUATION 



EXERCISE 3 



N/E 104 



Basis of the scale: Relative frequency of errors. 



Scale Point 1 



Relatively frequent major errors in punctuation 
such that the reader is forced to deliberate in 
order to comprehend parts of the passage. 



Scale^Point 2: 



Some niajor errors in punctuation and capitalization 
but these do not interfere with comprehension and 
are infrequent. Includes papers with frequent minor 
errors involving the misuse or omission of commas, 
semi-colons and apostrophes. 



Scale Point 3: 



Includes papers with frequent minor errors involving 
the misuse or omission of coimias, semi-colons and 
apostrophes. No major errors; some tolerance allowed 
for minor errors particularly in the use of commas. 



PROVINCIAL RESULTS (Grade 12) 



Scale Points 


• 1 


^ 2 


3 


Percent of 








Students 


17 


45 


38 



/ 



'Interpretation Panel cut-off point. 



/ 
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NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR PUNCTUATION 



EXERCI^ 3 N/E 105 



SCALE POINT 1 



Ai « ^rv/J p ^ fi-^^ ^ n./J.^^H /j.^^^.i 



— ; ^ A_ 



.l< .l7b. ..ty 



oLo lift 



■ — / 



\ 



loU 



i^/y .w^-^V /^^^^ 



cures ■ . 4 



■ I 

ERIC 




NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR PUNCTUATION 



.St 



0 



ERIC 



SCALE POINT 1 (cont'd) < 



.^r^ .-fi. . JT^^.,r^i■ .■Hid. ■ ^ h 




8^ ■ - SCALE POItIT 2 



'/ 



2 



EXERCISE 3 



N/E 106 



/ 



NARRATIVE AND EXPOSITORY WRITING: SUBSCALE FOR PUNCTUAJION 



EXERCISE 3 Wl 107 



SCALE POINT 3 



(t<XXX^ ^kt A*>^(>COOU/ <VKU.<^l>wO<- 



X4^t.'t'*»<^Qfc/vO ov^' a^*vo^ gv-c*^ 



v" • 



\ 



tiLfor*. ^Lu. (UXA^ UAfU^ JK) ^ hu^ d-oXi 



J 

J\U>M<^ jCUju OjO^ opVL^ Tt tuc kJU^ 




17 



28 



NARRATIVE AND EXPOSITORY WRITING:, SURSCALE FOR PUNCTUATION 



IRSCA 

SCALE km 3 (confd) 



EXERCISE J N/E 108 



^^<=^ — -^^o^" J^uL ^3vu^ K.<:wc. erw- 



/ 



/ 
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NARRATIVE AND EXPOSIIORY WRITING: SUBSCALE FOR PUNCTUATION N/E 109 



SUGGESTIONS FOR TEACHING: 



(1) Provide a checklist or chart'with exampWs and rules; have students 
proofread, edit and correct either theinown work or the* work of 
others. x ^ 



(2) Revievi punctuation marks as specific signals- for meaning, i.e, 
dialogue, items in a series, interrogation or exclamation. 



(3) Apply the scale in conjunction with other skills from directed 
writing, i.e., letter and envelope, formal social letter. ^ Refer 
to proofreading skflls. 



(4) Give students passages of prose wi th'punctuation marks removed; ask 
for necessary marks to be placed where required/ As an oral follow- 
up, the class checljs the completed exercise and discusses rules for 
each case, as a review. 



(sY Create sentences where meaning is dependent on punctuation ^nd ask 
for marks to be put in; discuss finished result, i.e. Men, say, 
women, are sil'ly. Or, Men say women are silly. ^ . ' 



• t 




* 1 



PROOFREADING Sl^LLS 
(SECONDARY GRADl LEVELS) 




TABLE OF CONTENTS 



Introduction - 

Introductory Pages from Assessment Tests 

Gramnatical Usage . . . . ^ 

Capital Letters ^ .......... . 

^ - Quotation Marks ' 

Abbreviations ' 

i:apital Letters" and Pujw^^tion • . . . . 

^ ^ Apostrophes . . . ^ . . ^ 

* Sentence Structure . . . 'I : 

Appropriate Word Choice 



V 



29.1 



PRODUCTION 



The exercises in the following section require students to locate mechanical ^ 
errors and to correct them. The exercises continue to develop the theme's 
estabVished in the Directed Writing sections. At the Grade 8 (Exercise 2) 
level the newspaper editor requires assistance from rvls Junior Reporter. At 
the Grade 12 (Exercise 3) level the' student is taking the^p.lace of Aunt Libby„ 
viho assists the editor of the Gauge Gazette , The introductory pa^s_ from thV 
assessment tests are rej)roduced on the followi|ng pages. 



Each exentise is accompanied Ijy 
results, the skills whjch were 
indipated'in the table below: , 



its markiog kejc/and 
tested at^he three 



a graph showing the provincial 
assessment grade levels are 



Proofreading Skill ' - 


Exercise 1 
(Grade 4) 


Exercise^2 
^(Grade 3) 


Exercise 3 
(Grade 12) 


Apostrophes 


X 


x 




Gramniatical Usage 




— ^ 

X 




Capital Letters 


X 


" -> — 

X 




Abbreviations 


X 


X 




Appropriate Word Choice 




X 


X 


Sentence Structure 




X 


X 


Quotation Marks* 




* 

X 


X 


Capital l^etters and Punctuation 




1 


X 



Teachers who use' the exercises in this package should, be aware that such exercises 
can 'become jfiuickly Overused. Use your own proofreading exercises, if possible, or 
use materia^Ts from textbooks or from commercially-available sources. * 



V 



READ THE GENERAL INTRODUCTION TO vTHIS PACKAGE BEFORE 
USING ANY OF THESE MATERIALS- WITH YOUR CLASSES. 
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P2 



INTRODl^CTION TO- GRADE 8 



IXERCISES 



When this ad appeared in your local w^kl y newspaper you applied 
for the job - and qot it. ConcratulatlWs^l X^^n the page to 
find out what. you have to do. 



Employment Oppo) tunities 



iipiTorpo«piTJi$ 1 ainoYiiwTOWornfltiTij ,4] um !4i_ 

3 ratSONNa t Oa^ \io rMmnmJMMMtmHi you d>« a licensed Real!. 

[Estate Salesperson ond I' 
' lore interested m 



SAUS 



i1 



*n who nf^ds • cIpt i 
ho kneik attention to d» 
— y can »H/7 m 
}|^rv7uMn OffKert et< 
r«ntrtl Cr»-»JU I nton 
OK203t. Van V6B3R9 



iH Ptr«onrfe( Consuiunt > 
5.0261— rt55 W Gtoi; 



-^nfFd tejlvr required 
• ttly for North Delt« | 

d ^900 K Under it 
r36'U0f 

time R«fp«ion»»t 
R 24''4 Vforvtay throu9^ 
beiween 9 4m to $ pm 

•y Pe r »onft« MM « • 7 254_ 
trTilTorrVtl PtBiemenro ), , 

i« P^nKinnel 68 i -532:6 'A*' 

— - 



BUSINESS 
DEVELOPMT 
OFFCER • 




SIDING 

SALES 



REA 



REAL ESTATE 

. ™»6 opiMrtunity 

lYlHlAithflil^^ irm^efinntAi JlA. 

inmmuiniNmimiMiiiiMinilWlilliniMmlin^^ 



s, 

profe: 
& 



0«ei-i 

comcMiiy 



'If vou htver> 
i9oat« for t9 
whi< we ofl^ 



PART TIM 



IDEAL 



OR STUPENTS 

t telephone «ppointnmnt 
i ^MJth BurrUbv £v«» A 
eii£ b*i*ry 5 24 -2137 



for^ 

53^ 



.EPHONE WORK 

Mve people wtth 9o§a 
or Hmlfh Order DeOc 
ra»^ Hours lO«m fo 2 
4 pm to 8 pm 
Phone 876 IS 19 



W THF BItDOET RATE 
Tur ifK'oine ke«p up wtth 
ut«o through iplrBtant 
work <»4t5it anrr pro 
,o«(ftfi iorti Aonvey D4«- 
r fffiofte 6«t-938S for 



ible per*on to 
u nt^t* no wfc> 
•cunt) bmlnr*» 
Re«eptlOfl 4 rkfK'Bi du- 
volved Repiv in jown 
tttn« to Sox iy56. thM 



rWxtble 



lr» Mm^ OJrl Tridtv 
•quired trv 5bhot«fofd rer 
hip Mint be meture A 
'e»r« exp^nen* ^ Box 2305 

. 

■ttom couple E«rn 1600 
me (Mthoitt qivtfM up lOb 
t\ reM'OfiMbiHties Ph^m 

16 _ „ 

n>e«n% money u*e <p«re 
wtfi'h vnuf ^•rntnqh 
r»e<e5<.«rv- For epp* 

132t 

tou^ rottple to e«m S500 
t titty- in thetf unproduc- 
ne Mr Karwon 9S7 



JUNIOR REPORTER WANTED 



The f raser R.iver Times shes to 
employ a Junior Reporter This is 
a part-time job for a Grt de 8 stu- 
dent who lives in Brdti^l Columbia, 



3ve dmJSut? lUtlW 



=jmjnum 

rs'tncouver 



i BENEFITS : 

-1 1. Many different oxper: ences , ' 
i 2. A <:hance to expre"ssc=;i our ideas, 



Ex<= 

rate 

con= 
tkM= 

*t«H 

fere 



DUTIES ; 

To write about things that hapjpen in 
your school and your comipunity 'that 
are of general interest ^to < teenagi^rs * 

APPLY to the editor of this news- 



i paper ♦ 




Mie* Mimtn 

In r^ntrtl k>« 
ortir inrludtm 
x*-io For ron 
cetl Stan 01 U 
CARLSBEP 
COTI 
I 8K 8 

i EamWhi . 
I $240 

I expf 

NECl 

IntrmatKmai 
trverai fTMr>M* 
^ttiom tttlUb 
exp«o«iOO pn 
must be 1 8 y«« 
Htoh Srhool G 
weeV 'Of 5 p4« 
No «xp«nence 
the Job *r%vmi 
foe the «o<xeM 
•ppofntmem ci 

688^17 

9 30 • m 



- time t^iirrv r^qulrcd^for 
6 S«i(tfd«v ExperlefKed 
h M«rt« Van Wqpirden 

,5- • 

' rnmmfMton Work vour 
rom home Futter Bruah 



liii]iimiiiiiiiiiiiiitiitii!iitiiiiiiiiUUi)V!y,\!^ 

OothingMonogers 
AssistontMonogers 



If vou have the pr*wfliatton A 
ronfldence A are fully exMrl^ 
ehced A cap^bto of hartaltat 
either poaftion in lof^ e6Ub* 
Itohed mam cloth«f>9 vtOTM. 
w* htv* thMc poattkMM av«l)abl« 
in both our Vancouver and Vkto 
rta atora* * art pr«p«r«d to 
offer top aaMiriea A b*fMf its Ap* 



Ma)or iMnufMturar of p fii Mf t 
•entitive tftpe r«<)uir«a a r*p wttk 
reUtcd evpertMK* to otll oo 
their dmrtbutor* and mrtk* tUt 
induatrlat u«er« Tarrttory • C 
tnttUlty atralgnt aaMry to tw r*« 
placed with cofflm parlrafi in 
the $90 000 piuc nom wKMn 1 
year CaU Don Safnuk In ooflfl* 



CAREER ftRSONNEL 
525 Swwour 1^; 



PRINTING SALES 



CIO /w\ 



^IH Train- 
lltty Hftown 
if^rr*n« ax- 
pantlon proBrbin Appli- 
cant* mvMt reoulre SI 500 
par MO Have daafre to earn 
abova avaraae Some dlr^t . 
aalaa 'auparkfKa prafarrad 
but not aaaantial 
b«t not aaatniaj ^ 

Paraooal to t arv t aw a Only 

Apply USO Klnsaway 
»»twa»ftS a.m A I a 0000 



HEAVY EQUIP. 

MasiKimMrii oT tntck bodlaa 
mm ai|H4piM«t aaafca a rap wtth 
aaaaMae •»«• «HHt h** 



"Everyth(M 

• Baciiins o*-t 
p«ny • 

• rhe chance • 
lor youraaK • 

• Unlimited I 
ty • 

• A proud prt 
produrta * 

^ rnhmltad ai 
tunitv • 

• Require* t 

round or apti 
Payday ever 

• Hoapttattoat 
perm ion aecuf 
Muat be avai 
ind have auto 
684-5857 9 3 
day and Tuaad 



AUTi 



An axcaltant c 
available at m 
for a Mlaapef 
uaad cat* Tf 
to i iiL iiaai TO 
— here ta yo» 
have an aiv>c 
arajn tf you a 
h4i« 4« ' 



As part of your work /)n the Fraser Rive' Times, you sometimes have to 
make corrections in material that other people have written. 

Here is your copy with the editor's in truct'ions. kead the editor's notes ^on 
each page, « Look for the kind of mistakes she describes. Correct any errors 
you find. . • • . . 
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INTRODUCTION TO GRADE 12 EXERCISES . -y 



4 



■In the summer of 1977 you spent the last week; of June managing a 



f 



store and gas station in the small town of Gauge, B.C. 

You were helping out yiur Aunt Libby, who was ori ^vacation. One thing 
she forgot ^o tell 70U was that she assists the editor of the local weekly 
paper^ the Gauge Gazette. As a result, "you find yourself ^given the job of 
correcting errors in the rough drafts of the -paper. 

Some of the rough drafts of the edition for July 1st are printed on 
the following pages. Each pag^e includes a .comment from the editor, 
Clarence Wenzel. Please carry out the 'editing ta^ks called for,' and 
correct any errors you find. , 



4 

r 




PROOFREADING SKILLS: GRAMMATICAL USAGE 

/ - a 

skin IS referred^ :o as SKILL. 80 in the Assessment of 
Written Expression reports. 




PROOFREADING SKILLS: GRAMMATICAL USAGE 

SPORTS <EPORT 



EXERCISE 2 ■ 



P5 



X 



EDITOR'S NOTE^ This copy came in from our Grade 7 reporter, 
^ E^ch item may have a mi stab' in it - a 



wrong word, wrong punctuation, or words 
missing. ^ 



ASSIGTIMENT: Correct each of the foil owing itemsr 
where necessary. -You may cross out, adc, or change 
words or, punctuation. - Some items may net neec to 
be changed. The example has already been corrected. 

EXAMPLE: Everybody in Grade 7^-*t^wantS^*^o pla^^^^orTa^team. 
a. Terry and me are on the vol ley!) ill tcam.^y . 



b . A list of instructions were given to js. ^ 



c. One 'instruction says-^ach nientier%of tha Volleyball 'team 
must carry th^r own strip. * , ' 



d.. Just between you ^nd I the new coach is very strict. 



e. We don't never have an easy practice. 



f. Although ^volleyball is my favorit*^ spo*t. 



g. Kelly is better at serving thaa Terr^ tut she doesn't 
spike the bal 1 as good. 



h. On^ly one of them can be captai , totri rrow we'll find 
^ out who it will be. 

i . We can ' t * use the ol d gym any ore . ecausfe i t burned 



down. 



r 



j. .After burning all night, we coul in't ind" much of the 



equipment left. 
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PROOFREADING SKiqS: GRAMMAflCAL USAGE 



EXERCISE12 



SPORTS REPORT 



EDITOR'S NOTE : Th'is copy came in from^our Grade 7 reporter. 

Each item may have a mistake in it - a 
wrong word, wrong punctuation, or words 
missing. 

ASSIGNMENT : Correct each of the following items 
where necessary. You may cross put, aiid, or change 
words or pXinctuation. Some items may not need to _ 
be changed. The example has a1 read^^^_bgi?n corrected. ' 



fAWm KEY 



, EXAMPLE;^ Everybody in Grade 7,^^ wanta< to play on a team. ^ 

a. Terry and ^ are on the volleyball team. 

b. A list of instructions ^er€ given to us. 

\ 

* c. One instruction says each member of the ^^olleyball team 

must carry tbe-rt own strip, {^t ^ tntrAl^^rt ) ^ 

d. Just between ^ yqu and Jr the new coachf is very strict, (or* (JS^ 

e. We jioft^ never have an easy practice. 



f. JlXmtr^ Volleyball is my favorite sport/ (ct: ai/c/ i^ofr\ claasc) 



ERIC 



g. Kelly^ is better at servfng than Terry but she doesn't 
spike the ^ball as ^^f^wtll* 

h. ' Only one' of them can be captain? tomorrow * we'll find . 

out who it will be. (o*-* * Toff^ort^tjJ 

i. We can't use the old gym any mor^ ^cause It burned 

j/-. After^burnit^ all night, we couldn't find much of the . " 
■ equipment .left. „ 

NOTE; Only the most frequently occuring corrections 

ARE INDICATED HERE, MaNY OTHERS WERE ACCEPTABLE 
AND SCORED CORRECT, 



POSSIBLE SCORE ="10 
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PROOFREADING SKILLS: GRAMMATICAL USAGE 



. > PR0VINCIAL ASSESSMENT RESULTS 

V 

.^ EXERCISE. 2 (Grade 8 ) ' 
Number Correct % of Students 

0 , 1 

* 2 ■ ^ . • 15 

3 27 

4 • 23 

5 .15 

6 9 
, J* 

7 - . 4 ■ 

8 <2 

9 <1 

10 . • ■ ' ' 0 



Interpretation Panel cut-off point. 
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PROOFREADING SKILLS: CAPITAL LETTERS 

skin is referred to as SKILL 81 in the Assessment of 
Written B/pression reports. 
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PROOFREADING SKILLS: CAPITAL LEHERS ^ EXERCISE 2 



WHERE DO NAMES COME FROM? 

I 

EDITOR'S NOTE : Our new type^^ter knows that every 

sentence begins with a capital letter, 
bittHie doesn't know where else he should 
use capitals. Write a capital letter on 
the copy wherever you think there should 
be one. I have done the first sentence. 

Dis^neyland is named after wait disney. 

Vancouver got its rmie from captaiYi george Vancouver. 

A prince gave his name to prince george. 



A Canadian mountain, mount eisenhower, is named afCer 
president eisenhower. 

Colours are used to name several seas, including the 
red sea - and to name a country, greenland. 

Some names describe. For example, the pacific ocean is 
s.upp6sed to be peaceful, and so is the peace river. ^ 

^Months and days are named after'gods: January for 
janus, march for mars, thursday for thor, and Saturday 
for Saturn. 

s 

Book and movie titles often tell you what the story is s^^^ 
about: owls in the family is abo^t owls, and star wars 
is about wars in space. 
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PROOFREADING SKILLS: C/<PlTAL LETTERS ' EXERCISE 2 



WHERE DO NAMES COME FROM? 

EDITOR'S NOTE : Our new typesetter knows that every 

sentence begins with a capital letter, 
but he doesn't know where else he should 
^ use capitals. Write a capital letter on 
the copy wherever you think there should 
be one. 1 have done the first. sentence. 



MARKING KEY 



Disneyland is named after wait disney. 

Vancouver got its name from captain geor^e Vancouver. 
♦ - - % ' 

A(brince)gave his name to prince geor^e. 



0 ' M f 

A Canadian mountain, mount eisenhower, is named after 

■ president fisenhower. ^ 
• i 

Colours are used to name several seas, including the 
^ reel sea - and to name a country, greenland. 

Some names describe. For example, the pacific gcean is 
supposed to be peaceful, and so is the ^eace river. 

^nths aind days are named a/ter(^od^; January for 
jan us, march for ^rs , Thursday for Thor, and "Saturday 
for saturn. 



Book and ijiovie titl'es often tell you what the story is 
about: s (in)^he) f ami 1 y is about owls, and jtar wars 
is about wars in space. 



POSSIBLE SCORE = 33 
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PROOFREADING SKILLS: CAPITAL LETTERS 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 2 (Grade 8) 
Number CorreOlt % of Students 



0 




• 


0 


1 






0 


2 






0 


3 






0 


4 






2 


5 






0 


6 . 




« 


0 


7 






0 


8 








9 






0 


10 

n 






0 
0 


12 






0 


13 






0- 


14 






^ 0 


15 






0 


16 






, 0 


17 






0 


18 






0 


19 






0 


20 
21 


1 


* 


1 

• 1 


22 






1 


23 






. 1 


■24. 
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- -4 
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10 
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16 
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PROOFREADING SKILLS: QUOTATION f-IARKS 



This skill is referred 1^ as SKILL 82 in the Assessment of 
Written Expression reports. 
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PROOFREADING SKILLS: QUOTATION MARKS 



EXERCISE 2 



PI 3 



I 



IN COURT TODAY 



EDITOR'S NOTE: This page has all of the pojnctuation 
left out. Please correct the story,. 

ASSIGNMENT: Put in all the punctuation that i.s needed. 
• The first Sentence is done for you. 



The trial of John Vickers^the local poet^ ended today* 



The judge asked Do you find the prisoner guilty or 
nof guilty ^ ' 



Not gu i 1 ty repl i ed the foreman of the j ury 



A woiMj^i^^^s;^ shouted Thank ''goodness 



The jury is dismissed said the judge and jmay leave the 
courtroom ^ 



1 
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' PROOFR€ADING SKILLS; Qt)t)TATION MARKS 



EXERCISE 2 



IN COURT TODAY 



EDITOR'S NOTE: ^his page has all of the punctuation 
left out. Please correct the^storyT 



ASSIGNMENT: Put in all the^'punctua^tion that is, needed. 

The first sentence is done for you. 



MARKING 'KEY 



The trial of John Vickers^the local poet^ended today. 



The judge asked^ Do* you find the prisoner guilty or 
o » 

not guilty; 



« .1 

Not guilty, replied the foremarl of the jury, 

v.! ^ 



A woman spectator shouted^ Thank goodness I 



The jury is dismissed^ said the judge^ and may leave the 
courtroom 



msim SCORE = i9 
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PROOFREADING SKILLS: QUQTATinN MARKS 



EXERCISE 3 



PI 5 




Bingo I A New Firetruckl 



The real winner at the Canada Day Bingo will be the "tiauge ^ Fire 
Department, Proceeds from this year's Giant Bingo ^help to 

bring a new fire truck to town. We' really need this pew pumper 
commented Fire Chief Homeniuk in an excf^sive interview^ When the 

• A.- 

pressure is low it's hard for my men to control a fire. 



He 



pointed to the bingo prizes '^n display-*^ TeJ^/ your, readers 
he said that fire protection is the best prize of all. 
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PROOFREADING 'SKILLS: QUOTATION MARKS 




MARKING KEY 



Bingo, A New Firetruckl 



EXERCISE 3 



The real winner at, the Canada Day Bingo will be the Gauge Fire 

Department. Proceeds from ^his year's Giant Bingo will help to 
f ^ 
, ► ti , ^> 

bring a. new firetruck to town. We really need this new pumper^ 

commented Fire Chief Homettiuk in an exclusive interview. When the 



^pressure is low it's hard for my men to control a fire 



J) 



He pointed to the bingo prizes on . display. Tell your readers/^^ 

• 0 

he said^ that fire protection is the best • prize of all. 



POSSIBLg SCORE = 11 

r 



J 



3/0 
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PtofiEADING SKILLS: QUOTATIOf^ MARKS 



PROVINCIAL' ASSESSMENT RESULTS 



EXERCISE 2 (Grade 8) 
Number Corre ct. % of Students 



EXERCISE 3 (Grade 12) 



0 ' 


• 


1 


1 




i 0 

« 


2 


• 


0 






2 


4 




2 


5 « ' 




2 


6 




3 


7 . 






8 






9 


* 


■ h 


10 




..3 


n 




3 


12 




- ' 5 


13 ' 




5 


14 




6 


15 


/ ■ 


7 


16 




9 


17 




11 

1 


18 




12 


19 


• 


• 

19 
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Number Correct 




10 
U 



\ 

Sll 



% of Students 
5 

., 3- 
3 

I 

4 

3 • 

2 

5 

■ 7' 
7 

16 

+ 

12 
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PROOFREADING SKILLS: ABBREVIATIONS 

This skin is referred to as SKILL 83 is the Assessment of 
Written Expression reports. 



\ 



\ 

\ 
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PROOFREADING SKILLS: ABBREVIATIONS 



EXERCISE 2 



P19 . 



r 



COMMON ABBREVIATIONS 



EDITOR'S NOTL: To help peop-Te write a Classified ad, I've 
. ^ decided to give a list of common abbroviations . 

ASSIGN-MENT:' IVrite the abbreviations for t-hcse 
/ words. The first is clone for^yqu. . • 



G-rade ,8 

Social Studies 
Street 




number 



ERIC 
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■PROOFREADING SKILLS; ABBREVIATIONS 



EXERCISE 2 



COMMONL ABBREVIATIONS 

EDITOR'S NO^E: To help people write Classified ad, Pve 

decided to give a list of common 'ahbreviations . 



ASSIGNMENT: Write thcf abbreviations for these 
words. ' The first is done for you. - 



MARK'ING KEY 



ERJC 



r 



Grade 8 

Social Studies 
Street 
Friday 
Mister 
tel^ephofie 
Britisfi Coltimbia 
Janua'ry 
Post Office 
Doctor 



number 
year 
Ontario 
company 
et cetera 
.kilometre ' 

POSSIBLE SCORE = 15 



St. 



Fr/ 



Mr, 



Jan. 



P.O. 



D 



r. or 



no- 



etc. . 
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PROOFREADtMG SKILLS: CAPITAL LETTERS AND PUNCTUATION 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 3 (Grade 12) 




Number Correct 



% of Students 







0 


0 


1 


0 


2 


0 ■ 


« 

3 


" 0 


4 


0 


5 


1 

* • 


6 


1 


7 




' 8 


1 


9 


2 


10 


4 

S 


11 


6 


.12 ■ . 


.6 


13 


7 


14" 


8 , 


15 


- ' 7 


16. 


[ ' ' 9 •■ 


17 


9 


18 


6 


19 




20 


, ^ . 6 


21 


' ' ■ . 5 


22 


• . • " 5 . 


^3 . 


. 3 


1^24 , 


3 


25 . . 


2 


26 


# ■ 


<1 


' 27 


<] 


■ 28 ^ 


\ /3i5 <i 
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PROOFREADING-SKILLS: APOSTROPHES- 



This skill is referred to as SKILL 84 in the Assessment of 
Written Expression reports. 



\ 



318 



ERIC 



/ 



PROOFREADING SKIL^j^ ' APOSTROPHES 



EXERCISE 2 



P27 



EDITOR'S NOTE: 



The apostrophes have been left out' of this 
letter jto Dear El lie .- Please put in al-l^ - 
the apostrophes that are n^i^ded. 4. 



Dear El lie: 



•A 



, Ive never written to you before but weve*gbt a problem. Theres- 

a dog hanging around our house. Its lost its collar and we cant 

find out whose dag it is. My dads really angry. Hed like to call 

the Pound because the dogs been digging up my moms garden and chewing 

I 

% 

up my two sisters toys. It wouldnt matter so much if the'dog was ours. 

El lie, the dogs eyes look so sadj. He could be some childrens pet. 
Theyre probably looking all over for him.. The dog doesnt look hungry. 
Its coat is healthy. Its just' unhappy. What should we do? 



Animal Lover. 
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P^OQgRgkDING SKILLS:' APQSTROPHEST * • EXERCISE 2 



EDITOR'S NOTE: The apostrophes have been^'left out of this 
letter to Dear &nie . Please" put in alj_ 
the apostrophes that lre*needed. 



Dear tllie: 

Ive never written tayou before but weve got a problem. Theres 

'i ^* 
a dog hanging around our house! Its lost its collar and we cant 

'find out whose dog it is. My dads reSTry'angry. Hed*like to call 

the Pound because the dogs been digging up my moms garden and chewing 

^up my two 'sisters toys. It wauldnt matter so much if the dog was ours 

•Ellie, the dogs eyes look so sad. He could be some childrens pet 

Theyre probably looking all over for hirti. The dog doesnt look hungry 



7- 



Its coat is healthy. Its just unhappy. What should we do? 

\ 



Animal Lover. 



318 



■ PROOFREADING SKILLS: APOSTROPHES 



EXERCISE 2 



EDITOR'S NOTE: 



The apostrophes have been left out of th.is 
letter to Dear El lie . Please .put in aj_l_ 
■Itie apostrophes that are needed. 



MARKING KEY 



Dear El lie: ; 

lie never written to you before but w^e got a pfoBlem. Ther^ 

a dog hanging around our house. It*s lost Us collar and We carh 

find out whose dog it is . My dadi really angry. He\j like to call 

the Pound because the do^ been digging up my miik garden and chewing 

^ up my two sisters^ toys. It wouldr^t matter so much if the dog was ours. 

Ellie, the dogb eyes look so sad. He could be some childrens pet. 

Ihe^re probably looking all over for him. :The dog doesr?t look hungry. 



Its coat is healthy. It^Ljust unhappy. What should we 




Animal Lover. - 

NOTE: Underlined words are scored as a correct 

RESPONSE IF NO APOSTROPHE IS ADDED, 



ERIC 



POSSIBLE SCORE: 19 
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PROOFREADING SKILLS; APOSTROPHES 

PROVINCIAL ASSESSMENT RESULTS 

EXEI^CISE 2 (Grade 8) 
NOmber Correct % of Students^ 
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o 
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PROOFREADING SKILLS: SENTENCE STRUCTURE 



This skill is referred to as SKILL 85 in the Assessment of 



Written Expression reports < 



If 



r 



321 



PROOFREADING SKILLS; SENTENCE STRUCTURE 



EXERCISE 2 



P31 



TOWN TEAM TRIUMPHS ! 



EDITOR'S NOTE: This copy was taken over the telephone and needs to 
have a few words changed be^re it is good enough to 
.print. Can you try to'makej each sentence a little 
irer? 




ASSIGNMENT; Try to correct or improve each of the following sentences. 
You can change the sentences by crossing out, changing, or adding words, 

f 



The home run was hit not. by a regular player but with a 
pinch-hitter. 

The ball sailed over the first-base man, oyer the right- 

fieia fence, and the parking lot. , 



The people jumped to their feet, waved, and are cheering 
madly. 

After the game, when it was over, the flayers carried the 
pifich-hi tter on their shoulders. 

The I'v crew decided they should stay' at the park and to 
interview the pinch-hitter. 

As I pushed my way through the crowd you could fee\ the 
excitement. 
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. PROOFREADING SKILLS; SENTENCE STRUCTURE 
\ 



EXERCISE 2 



TOWN TEAM TRIUMPHS ! 



P32 



*7 



EDITOR'S NOTE: This copy was taken over the telephone and needs to 
have a few "words changed before it is good enough to 
print. Can you try to make each sentence a .little 
better? • 




ASSIGNMENT: Try to correct 0/ improve each of 'the following sentences. 

/ crossing out, 1 

MARKING KEY 



You can change the sentences by crossing out, changing, or adding words. 



{ 



The home run was hit not by a regular player but a 



pinch-hitter. 



The people jumped to their feet, waved, and cheer 
*f madly. 



The ball sailed over the first-base mah,,aye^ the rigHt- ^ 
field fence, and the parking lot, a<U/W af^t- ^an<^ " 

Id 

After the game/wbefl >trwas over, the players carried the 

pinch-hitter on their shoulders. ctr : ol^lelt 0jhtr\ It OjaS CVt^ 

The TV crew da^ided they should sta^ at the park ^mf to 
interview the pinch-hitter. 



or: "fo stay'. 



As I _ pushed my way through the crowd 
excitement. 




d feel the 



NOTE: Only the most frequently occur ing 

RESPONSES ARE INDICATED HERE. 

POSSIBLE SCORE = 6 ' , 



1323 



PROOFREADING SKILLS: SENTENft STRUCTURE 



EXERCISE 3 



I'm' afraid this has a lot of errors, at least orte 
in every^ sentence, Mong the mistakes, you may find 
verb errors, pronom errors, partial sentences, run^-on ' 
sentencep^ and misplaced modifiers, I Dqnt- you to change 
each sentence Just enoi^to make ^h- correct . Use your 
beet jucfynent. I've alreludy corrected the first two 
sentences. C ' 



P33 




r 



"The Canada Day celebration will be the biggest J^/^^..y 
has ever held!" said chairman Bill Reeves. He pointed out 
that three new competitions - logrolling, ' 
can aat'th a moot ■ ni4 , and old-time fiddling.- have been added. 



Chairman Reeves went on to say that people who want to enter a 



ny 



competition should better get entry forms fromj^ff of Dr. Roberts.' 
If there aren't no entries, there won't be no contest. 

Hell, the Canada Day program which begins at 10 a.m. on 

I? 

July 1 ended at midnight.* Buses will have reserved parking from 

other towns. Most locaV people they will be walMng or bikes. To 

* ' 

get to the fair grounds go to the end of Main Street, crcA over the' 

■5 • 

bridge end tH'e main gates. " 

Each of the service clubs are entering a In the parade. 



but jus^ between you and I, the hospital float looks 



a sure winner. 



Fresh caught fro^ the ocean, the local Lions Club will barbecue sal 



2 



mon 



ERIC 
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.PROOFREADING- SKILLS ; SENTENCE STRUCTURE 



-EXERCISE 3 



P34 



J 



from 5 until 7 in the evening for $3.00 you can have salmon with 
salad, coffee and pie. You can'_t scarcely do better than that! The 
finals of the softball tournament are scheduled for 7 p.m., y/)-.m. 
and 9 p.m> at the same time the Alouettes, will entertain ih the 




Afeh4^^ntil the dancing starts. 

At midnight *the fireworks display will be over and /ll those 

• / 

< 

who were lucky enough to attend what will be remembered/ as the best 
Canada Day celebration yet. 

1 



f it rained the program wiM take place either in the 
ajgncultural hall or cancelled. 
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PROOFREADING SKILLS;. SENTENCE STRUCTURE 



- • ^ ■ • ■ 




■ \ ■ 

EXERCISE 3 \ . 


P35 


^ \ 





I'm afraid this has a lot of error a ^ at least one 
in every sentence. Among the miatakna^ you may find 
verb errorSy pronoun errors, partial aentences, run^-on 
sentences and misplaced modifiers. I want you to change 
each sentence juat enough to make it correct . Use your 
best judgment, I've alf*eady - corrected the first two 
sentences, C ' 



mRKING KEY 



"The* Canada Day celebration will be the biggest^>*^6;ouA^ 
has ever held?;; saW^chairman Bill Reeves. He pointed out 



that three- new competitions - logrolling, a wvt(5Gt>^to^oet\ho 
c a n aat th Q moot ■!W iu > and old-time fiddling - have been* added 
Chairman Reeves went on to say that people who want to enter a 



ny 



competition should J»4%w^ get entry forms from 9** ^ Dr. Roberts. 

If there aren't a^'entries, there won't be m contest. 

> /* 

' T 

^he Canada Day program^which begins at 10 a.m. pn 
July l^ ndjS at midnight. Buses^ will have reserved parkingjTrom _^ 
other town^ Most local people .^te? will be walking of^bikes. To 
get to the fair grounds^go to the end of Main Street, cross over the 
bridge and the main gates. ' 

Each of the service clubs sgg entering a float in the parade, 
but just between you and J)*'the hospital float look^^sure winner'. 



ry^^sh caught from the ocean, the^local Lions Club wll rbarbecuJ'^lM 



PROOFREADING SKILLS:- SENTENCE STRUCTURE 



EXERCISE 3 



from 5 until 7 in the evening^ftS- $3.00 ^(^u can .have sa^lmon with 
salad, coffee and pie. You can't ii-ni rnty do better than that! The 
finals of the'softball tournament are scheduled for 7 p.m. j 8 p.m.- 
and 9 p.m^a*' the sarte time the Alouettesw will entertain in the 



unit/ 

Arena^ UataJ the dancing starts. 



At midnight the fireworks display will be over and all those 
who were lucky enough to attend what will be remenfcered as the best 
Canada Day celebration yet. <^ Cttth a i^trf^^til y*r)/-<rnC€. 



. S 



If it rain«rf the program wil.l'^ake plape either in the 
agricultural hall or^cancelled. 



■J 



NOTE: Only the'most frequently occuring corrections 

HAVE,, BEEN INDICATED. 

\\ ■ 



POSSIBLE sfefRE =.25 



/ 
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PROOFREADING SKILLS; SEN-fENCE STRUCTURE 
PROVINCIAL ASSESSMENT IesULTS 



EXERCISE 2 (Grade 8) 
Number Correct % of Students 



0 
1 
2 

J. 
"4' 

5. 

6 



7 
6 
8 

.11 
19' 

25 

21 



EX€RCISE 3 
Number Correct 



1 

2 
3 
4 

5 ^ 
6 
7 
8 

,^ 

n 
12 

13 
1-4 
15 
16 
17 
18 



19 
20 
21 
22 
23 
•24 



(Gnade 

• % 



1 
0 
0 
0 

1 
1 
1 
1 

'2, 

4 

4 

5 

6 
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PROOFREADIHG SKILLS: APPROPRIATE WORD CHOICE 

This sj<m is referred to as SKILL 86 in the Assessment of 
Written Expression reports. 



PROOFREADING SKILLS; APPROPRIATE WORD CHOICE 



EXERCISE 2 



P39 



^5 



TEST YOUR WORD POWER 



EDITOR'S NOTE: 



This is last week's word power feature. 
Your job to make up the Answers to Our 
v;ord Power Test for printing in this week's 
edition. Just circle the right choice in 
each pair — the typesetter will do the rest. 



ASSIGUMENT; Circle the right choice in each pair of words. 

V 

The first has been done already. 



■We've had ap election /5ff|v . 'Pacific High School'voted to 

^nerej ^ choose 

a new student . When the Principal announced the result, 

counsel principle icaux 

QuiS ^ surprise. The winners "^"^ all girls ^==^P^ 
quiTC were ^ ^ except 



for one boy. The boys 



were 
was 



1 ose 

unhappy to -^oose ' shoul 



teach - don't +-n 

learn them a- lesson: it doesn't^^^ too ^^^fiden 




They should ^^^^ ' worked harder JJ^i^J^J^f . This i^the kind 



^of^tuation yoii could ^^opt ^ P^^^' winners will 

select a chairpersoji and a teacher job is to help them, 

^ \^*nose ^ 



now 



I don't 



know- 



their 



, but I thirfk they're going to work together, 
there ^^^^ 
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PROOFREADING SKILLS; APPROPRIATE WORD CHOKE 



EXERCISE 2 



P40 



TEST YOUR ^ORD POWER 



EDITOR'S NOTE; 



This is last week's word power feature. 
Xour job is to make up the Answers to Our 
V7ord Pov;er Test for printing in this week's 
edition. ^Mst circle the righ^t choice i^n 
each pair — the typesetter will do the rest, 



ASSIGNMENT; Circle the right choice in each pair of words. 
The first has been done already. 

MARKING KEY 



we've had ap election ,§fj|v . Pacific High School voted to ^ ^ 

fchoose] 



-chose 



a new student" ^Silp when 
counsel '^"'=" 



^rinci paQ ^ , . 

principle ^^^o^^^ced the result, 



""^^ fS uHK ^ surprise. ^ The winners JiJS" all girls ^^££S£^ 
y^uj-uc^ VwerQ ^ texceoF 



for one The boys ^77^^ un 



was -"happy to , but it should 



them a lesson: it Q^gr^ do to get *° confident. 



They should Ui|ve) harder This 'is the kind 



now 



of situation you could CgiE) i^to a play! The winners will 

select a chairperson and a teacher job is to , help them, 

rtnow!5 their . 

I don't but I think they're:? going to work ^2££^ together. 

there viisii^ 



POSSIBLE SCORE = 18 
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PROOFREADING 'SKILLS; APPROPRIATE WORD CHOICE 



-4 



EXERCISE 3 



TEST YOUR WORD POWER! 



test 



9 ^ 



Once again olir editor, Clarence Wenzel, challenges our 'Naders 
to test tffeir word power. In our story below are pairs of words 
which are often confused. Circle the correct word. Answers wilV^v 
be printed in aext week's Gazette. 

I 



★★★★★★★★★★ 



The^Grand Parade will assemble at the Fire Hall at 9 o'clock. 

Contestants will be J^^*"^ .for* ^"J^^ a time so'that judges can ^1°°^^ 
there quiet ^ chose 

the best float. 



At 1& o'clock the Parade will to the Arena where the 

proceed 

principal ^"^^^^ will-award the prize. If the floats are like last year's, 



it wi<ll be an honour eve 



n t| 



loose 
lose 



The group float is the most original will ^Jcept ^^^^^ 

Their doeech 
on the Arena stage, jj^gyipg expected to make a short ^^^^^^ * 

Every Canadian ^q"]^ ^^^g learned an important lesson about national 
unity from last year's winner. Her "j^^g^ was for each family in Gauge 



to a family in another province. We can expect wise ^Q^JIsg] 



council 



from thts year's winner 
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PR0QFREADIH6 SKILLS; APPROPRIATE WORD CHOICE 



i EXERCISE 3 



TEST YOUR WORD POWER! 



Do 



th 



^8 



that 
^ady 



the 
to 



If 



PHnt 



^zt 



80 
be 



Week. 



c. 



Once again our editor, Clarence Wenzel, challenges our readers 
to test their word power. In our story. below are pairs of words 
which are often confused. Circle the correct word. Answers will 
be printed in next week's Gazette. 

MARKING KEY 
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The Grand Parade will assemble at the Fire Hall at 9 o'clock. 

their 
[therej 



Contestants will be^^ for ^illil) a time so that judges can^^^^^^^-^' 



the best float. 



At 10 o'clock the Parade will ^^gg|k to the Arena where the ' ' 
principle . . 

THnclpah ^"^9^ ^^^^ ^^^^^ P^ize. If the floats are like last yearns. 



it will be an honour" even to ^i^^^ 

GosD 



who's * 



9^"P fSisb ^1°^^ the mos£ original will ^Slsthe pri 



ize 



on the Arena stage. .eypected to make a short Q£||£f 



Every Canadian Jgg]-g»^|^ l earned an important lesson about national 
unity /rom last year's winner. Her C^^^ i |p was for each family in Gauge 



^° aaioT ^ ^"""^^y ^" another province. We can expect wise ' 
^ / gounsev 



from this year's winner . 

POSSIBLE SCOR^ = 15 " 
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PROOFREADING SKILLS; .APPROPRIATE WORD CHOICE- 



PROVINCIAL ASSESSMENT RESULTS 



EXERCISE 2 (Grade 8) 
Number Correct ' % of Students 



0 


1 


1 
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0 
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0 
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0 
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0 


6 
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Exercise 3 (Grade 12) 
Number Correct % of Students 
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3 
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11 


8 
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17 


13 


24 


14 
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